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SECTION II— ASSESSMENTS AND RELATED DATA5

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the AAHPERD/NASPE
standards. All programs must provide a minimum of six assessments. If your state does not require a state licensure test
in the content area, you must substitute an assessment that documents candidate attainment of content knowledge in #1
below. For each assessment, indicate the type or form of the assessment and when it is administered in the program. For
each assessment listed, you will be prompted to attach the following:

1. The assessment, including the instructions to candidates about the assigned task;
2. Scoring guides or criteria used to score candidate responses on the assessment; and
3. A table with the aggregated results of the assessment providing, where possible, data for each of the most recent

three years. Data should be organized according to the categories used in the scoring guide/criteria. Provide the
percentage of candidates achieving at each category.

In the three columns for attachments, click in the box for each attachment to be included with the report. Each
attachment should be no longer than five pages. When you click in the box on the web-based program report, you will be
prompted to attach the appropriate document. The three attachments related to each assessment must be included for
the program report to be complete. The report will not be reviewed until it is complete.

Attachments

Name of Assessment6

Type or
Form of
Assessment7

When the
Assessment Is
Administered8

Assessment
Scoring
Guides/Criteria

Data
Table

1 PRAXIS II State Licensure
Test

During the last year
of the program n/a X X

2 GPA in PEDS major courses GPA in required
majors courses

During first two
semesters in program n/a X X

3 Unit Plans Unit Plan PEDS 4300, 4330 X X X
                                                  
5 NCATE will provide a link to a sample response for this requirement.
6 Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
7 Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
8 Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching or an internship, required
courses [specify course title and number], or completion of the program).
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We believe the GPA in a variety of courses will be representative of the candidates’ ability to demonstrate competence in a variety of
standards (Standards 1-6) and the GPA is linked to student performance that is related to course objectives that are focused on content
knowledge. Specifically, the following NASPE Beginning Teacher Outcomes are best assessed through the candidates GPA. Included
in parentheses are the courses where these outcomes are met:
- demonstrate, through written analysis, an understanding of bioscience (anatomical, physiological, biomechanical) concepts and
the application of these concepts to skilful movement, physical activity, and fitness (Outcome 1.1; EXRS 3600, 3700)
- demonstrate competent motor skill performance in a variety of physical activities (Outcome 1.2; PEDS 3100, 3110, 3120,
3210, 3220)
- describe performance concepts and strategies related to skillful movement and physical activity (Outcome 1.3; PEDS 3110,
3120, 3210, 3220, 4300)
- describe and apply bioscience and psychological concepts to skillful movement, physical activity, and fitness (Outcome 1.4;
EXRS 3600, PEDS 3750)
- demonstrate through verbal and written documentation, knowledge of approved standards including the NASPE content
standards for physical education (Outcome 1.5; PEDS 4300, 4330, 4360)
- monitor individual and group performance in order to design safe instruction that meets student developmental needs in the
physical, cognitive, and socio/emotional domains (Outcome 2.1; PEDS 4300, 4330, 4360, 4610)
- identify, select, and implement appropriate learning/practice opportunities based on expected progressions and levels of
readiness (Outcome 2.2; PEDS 3100, 3110, 3120, 3210, 3220, 4300, 4330, 4610, HPRB 3400)
- identify, select, and implement appropriate learning/practice opportunities based on understanding the student, the learning
environment, and the task (Outcome 2.3; PEDS 4300, 4330, 4610, HPRB 3400)
- identify, select, and implement appropriate instruction that is sensitive to students’ strengths and weaknesses, multiple needs,
learning styles, and prior experiences (Outcome 3.1; PEDS 4300, 4330, 4610, 4630, HPRB 3400, 5060)
- use appropriate strategies, services, and resources to meet diverse learning needs (Outcome 3.2; PEDS 3110, 3120, 3210, 3220,
4300, 4330, 4360, 4610, HPRB 3400)
- use managerial routines that create smoothly functioning learning experiences (Outcome 4.1; PEDS 4300, 4330)
- organize, allocate, and manage resources to provide active and equitable learning experiences (Outcome 4.2; PEDS 4300,
4330, 4360, 4610, HPRB 3400)
- use a variety of developmentally appropriate practices to motivate school age students to participate in physical activity inside
and outside of the school (Outcome 4.3; PEDS 3110, 3120, 3210, 3220, 4300, 4330, 4360, 4610, HPRB 3400)
- use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a
productive learning environment (Outcome 4.4; PEDS 4300, 4330, 4610, 5460)
- develop an effective behavior management plan (Outcome 4.5; PEDS 4300, 4330, 4610, 5460)
- describe and demonstrate effective communication skills (Outcome 5.1; PEDS 4300, 4330, 4360, 4610, HPRB 3400)
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- communicate managerial and instructional information in a variety of ways (Outcome 5.2; PEDS 4300, 4330, 4360, 4610,
HPRB 3400)
- communicate in ways that demonstrate sensitivity to all students (Outcome 5.3; All listed courses)
- describe and implement strategies to enhance communication among students in physical activity settings (Outcome 5.4; PEDS
3720, 4300, 4330, 4360, 4610)
- identify, develop, and implement appropriate and instructional goals (Outcome 6.1; PEDS 4300, 4330, 4360, 4610, HPRB
3400)
- develop short- and long-term plans that are linked to both program and instructional goals and student needs (Outcome 6.2;
PEDS 4300, 4330, 4360, 4610, HPRB 3400)
- select and implement instructional strategies based on selected content, student needs, and safety issues to facilitate learning
(Outcome 6.3; PEDS 4300, 4330, 4360, 4610, HPRB 3400)
- design and implement learning experiences that are safe, appropriate, relevant, and based on principles of effective instruction
(Outcome 6.4; PEDS 3750, 4300, 4330, 4360, 4610, HPRB 3400)
- apply disciplinary and pedagogical knowledge in developing and implementing learning environments and experiences
(Outcome 6.5; PEDS 3720, 4300, 4330, 4360, 4610, HPRB 3400)
- select and implement appropriate teaching resources and curriculum materials (Outcome 6.7; PEDS 4300, 4330, 4360, 4610,
HPRB 3400)
- use effective demonstrations and explanations to link physical activity concepts to appropriate learning experiences (Outcome
6.8; PEDS 3100, 3110, 3120, 3210, 3220, 4300, 4330, 4360, 4610, HPRB 3400)
- develop and use appropriate instructional cues and prompts to facilitate competent motor skill performance (Outcome 6.9;
PEDS 3100, 3110, 3120, 3210, 3220, 3750, 4300, 4330, 4360, 4610)
- develop a repertoire of direct and indirect instructional formats to facilitate student learning (Outcome 6.10; PEDS 3100, 3110,
3120, 3210, 3220, 4300, 4330, 4610)
Brief summary of the data findings attached in Section II
The data suggest the candidates in our program are meeting the standard for Content Knowledge.  We believe our curriculum to be
academically rigorous and a grade point average above 2.5 is sufficient proof that the candidate is knowledgeable in physical
education content.  Our policy that students must complete all major courses with a “C” or better contributes to the ability of the
candidates to meet the “acceptable” standard.  Furthermore, a careful examination of the data table reveals that the majority of our
students are in the “target range” for this assessment.  This speaks to the quality of student that is accepted into our program and how
hard they work while in the program.  No candidates are in the “unacceptable” range partly due to the fact that a 2.5 GPA is needed to
be accepted into the College of Education’s Teacher Education Program and to Student Teach.
Interpretation of how data provides evidence for meeting standards
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Looking at the data and our course description, we believe that it can be logically deduced that if a student is able to maintain a 2.5
GPA or higher then he/she is able to understand physical education content and disciplinary concepts related to the development of a
physically educated person.  However, we strive to have our students maintain a 3.1 GPA or higher and believe that this is indicative
of excellence. In order for a candidate to achieve this GPA in the major courses, one would have to perform at a high level in a variety
of disciplines (physical education, health education, and exercise science).

#3 : Unit/Lesson Plan Evaluation
Description of the assessment and its use in the program
In two courses (PEDS 4300 & 4330), candidates are required to complete unit and lesson plans.  Both the unit plan and the lesson
plans are assessed in the PEDS 4300 and 4330 course for the candidates’ ability to understand the importance of planning
developmentally appropriate instructional units to foster the development of a physically educated person.  Specifically, the unit plan
is used to help the candidate understand how to plan for maximum on-task time and student learning over a period of time.  The lesson
plans are used by the faculty to determine if our students can ensure that the curricular choices that are made contribute to the
development of a physically educated person.
The alignment of the assessment with the specific SPA standards
The assessment of unit plans and lesson plans aligns, specifically, with the following NASPE Beginning Teacher Outcomes:
- identify, select, and implement appropriate instruction that is sensitive to students’ strengths and weaknesses, multiple needs,
learning styles, and prior (Outcome 3.1)
- use appropriate strategies, services, and resources to meet diverse learning needs (Outcome 3.2)
- identify, develop, and implement appropriate and instructional goals (Outcome 6.1)
- develop short- and long-term plans that are linked to both program and instructional goals and student needs (Outcome 6.2)
- select and implement instructional strategies based on selected content, student needs, and safety issues to facilitate learning
(Outcome 6.3)
- design and implement learning experiences that are safe, appropriate, relevant, and based on principles of effective instruction
(Outcome 6.4)
- apply disciplinary and pedagogical knowledge in developing and implementing learning environments and experiences
(Outcome 6.5)
- select and implement appropriate teaching resources and curriculum materials (Outcome 6.7)
- use effective demonstrations and explanations to link physical activity concepts to appropriate learning experiences (Outcome
6.8)
- develop and use appropriate instructional cues and prompts to facilitate competent motor skill performance (Outcome 6.9)
- develop a repertoire of direct and indirect instructional formats to facilitate student learning (Outcome 6.10)
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- use a reflective cycle involving description of teaching, justification of the teaching performance, critique of the teaching
performance, the setting of teaching goals, and implementation of change (Outcome 8.1)
- use available resources to develop as a reflective professional (Outcome 8.2)
- demonstrate knowledge of current technologies and their application to physical education (Outcome 9.1)
- design, develop, and implement student-learning activities that integrate information technology (Outcome 9.2)
- use technologies to communicate, network, locate resources, and enhance continuing professional development (Outcome 9.3)
Brief summary of the data findings attached in Section II
The data indicate the majority of the candidates are able to meet the “target” (range: 54-64%) and “acceptable” (range: 26-46%)
criteria.  Only a small minority can be classified into the “unacceptable” (range: 0-18%) category set by the faculty.
Interpretation of how data provides evidence for meeting standards
There is a direct correlation between the requirements of the Unit Plan/Lesson Plan assignment and the target outcomes of the NASPE
Standards #1 Content Knowledge, #6 Planning and Instruction, #8 Reflection and #9 Technology. Due to the replication of these
required standards, if a candidate demonstrates proficiency in designing a Unit Plan/Lesson Plan it would correlate to proficiency in
relation to those beginning teacher standards.
      The majority of the students performed in the target/acceptable range. This would indicate >76% proficiency in meeting the
following standards:
Standard #1: Content knowledge demonstrated by developing physical, affective, and cognitive objectives and lesson outline.
Standard #6: Planning and Instruction demonstrated by developing a comprehensive “Unit Plan” to include all planning and
information essential in effective teaching.
Standard #8: Reflection demonstrated by teacher candidate’s lesson plan development.
Standard #9: Technology is demonstrated through the use of a variety of technological resources.

#4 : Cooperating Teacher Assessment Instrument
Description of the assessment and its use in the program
During the capstone experience, the student teaching course (PEDS 5460), the cooperating teacher evaluates the candidate’s
performance during the placement on a variety of dispositions, knowledge, and performance.  The faculty believes the cooperating
teacher’s input is essential in determining the candidates’ ability to exhibit the appropriate knowledge, skills, and dispositions.
The alignment of the assessment with the specific SPA standards
The cooperating teacher assessment aligns, specifically, with the following NASPE Beginning Teacher Outcomes:
- demonstrate, through written analysis, an understanding of bioscience (anatomical, physiological, biomechanical) concepts and
the application of these concepts to skilful movement, physical activity, and fitness (Outcome 1.1)
- demonstrate competent motor skill performance in a variety of physical activities (Outcome 1.2)
- describe performance concepts and strategies related to skillful movement and physical activity (Outcome 1.3)
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- describe and apply bioscience and psychological concepts to skillful movement, physical activity, and fitness (Outcome 1.4)
- demonstrate through verbal and written documentation, knowledge of approved standards including the NASPE content
standards for physical education (Outcome 1.5)
- identify, select, and implement appropriate instruction that is sensitive to students’ strengths and weaknesses, multiple needs,
learning styles, and prior (Outcome 3.1)
- use appropriate strategies, services, and resources to meet diverse learning needs (Outcome 3.2)
- use managerial routines that create smoothly functioning learning experiences (Outcome 4.1)
- organize, allocate, and manage resources to provide active and equitable learning experiences (Outcome 4.2)
- use a variety of developmentally appropriate practices to motivate school age students to participate in physical activity inside
and outside of the school (Outcome 4.3)
- use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a
productive learning environment (Outcome 4.4)
- develop an effective behavior management plan (Outcome 4.5)
- describe and demonstrate effective communication skills (Outcome 5.1)
- communicate managerial and instructional information in a variety of ways (Outcome 5.2)
- communicate in ways that demonstrate sensitivity to all students (Outcome 5.3)
- describe and implement strategies to enhance communication among students in physical activity settings (Outcome 5.4)
- identify, develop, and implement appropriate and instructional goals (Outcome 6.1)
- develop short- and long-term plans that are linked to both program and instructional goals and student needs (Outcome 6.2)
- select and implement instructional strategies based on selected content, student needs, and safety issues to facilitate learning
(Outcome 6.3)
- design and implement learning experiences that are safe, appropriate, relevant, and based on principles of effective instruction
(Outcome 6.4)
- apply disciplinary and pedagogical knowledge in developing and implementing learning environments and experiences
(Outcome 6.5)
- select and implement appropriate teaching resources and curriculum materials (Outcome 6.7)
- use effective demonstrations and explanations to link physical activity concepts to appropriate learning experiences (Outcome
6.8)
- develop and use appropriate instructional cues and prompts to facilitate competent motor skill performance (Outcome 6.9)
- develop a repertoire of direct and indirect instructional formats to facilitate student learning (Outcome 6.10)
- identify key components of various types of assessment, describe their appropriate and inappropriate use, and address issues of
validity, reliability, and bias (Outcome 7.1)
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- use a variety of appropriate authentic and traditional assessment techniques to assess student understanding and performance,
provide feedback, and communicate student progress (Outcome 7.2)
- involve students in self- and peer- assessment (Outcome 7.3)
- interpret and use learning and performance data to inform curricular and instructional decisions (Outcome 7.4)
- use a reflective cycle involving description of teaching, justification of the teaching performance, critique of the teaching
performance, the setting of teaching goals, and implementation of change (Outcome 8.1)
- use available resources to develop as a reflective professional (Outcome 8.2)
- identify strategies to become an advocate in the school and community to promote a variety of physical activity opportunities
(Outcome 10.1)
- identify and seek community resources to enhance physical activity opportunities (Outcome 10.3)
- establish productive relationships with parents/guardians and school colleagues to support student growth and well-being
(Outcome 10.4)
Brief summary of the data findings attached in Section II
The data indicate the greatest majority of teacher candidates, 50% to 73%, exhibited outstanding qualities scoring >90% on the
cooperating teachers assessment. Twenty-nine percent to 35% of teacher candidates demonstrated average skills earning a rating of
71% to 89%. A small percent, 0% to 13%, of teacher candidate’s demonstrated unacceptable qualities based on the observation of a
public school cooperating teacher.
Interpretation of how data provides evidence for meeting standards
The results of the data support that the majority of our teacher candidate’s are adequately prepared to demonstrate acceptable
performance in implementing curriculum and instruction related to NASPE Physical Education Content Standards. Teacher candidates
were successful in actual teaching roles; experiences that mirror professional physical education specialists.  The validity of the
assessment is supported by the fact that the cooperating teacher is with the teacher candidate on a daily basis throughout the teaching
experience. The standards that are demonstrated throughout the teacher candidate teaching experience are: (See Cooperating Teacher’s
Observation Inventory of Teacher Candidate scoring instrument to align assessment with content standards). The standards that are
evaluated throughout the teacher candidate teaching experience are aligned with the Cooperating Teachers Observation Inventory of
Teacher Candidates.  Themes emerging from this assessment indicate that our candidates demonstrate superior competency in the
following content areas:

Standard #1: Content Knowledge including the ability to demonstrate teaching appropriate sequencing of motor skills,
correlating fitness principles to physical activities, demonstrating the ability to plan and implement developmentally appropriate
learning experiences, and demonstrating knowledge of current and accurate health and physical education content.

Standard #3: Diverse Students.  This standard is evaluated under Content Knowledge in the Cooperating Teachers Observation
Inventory.  Teacher Candidates are evaluated on how well they demonstrate an understanding of how individuals differ in learning and
their ability to create appropriate instruction adapted to their needs.
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Standard #4: Management and Motivation including using managerial routines to accommodate learning experiences, using a
variety of developmentally appropriate practices to motivate students to participate in physical activity, using strategies to help
students demonstrate responsible personal and social behaviors that promote positive relationships, and demonstrating effective
management techniques.

Standard #5: Communication including demonstrating effective communication skills, communicating managerial and
instructional information in a variety of ways, demonstrating sensitivity and understanding of different cultures and different abilities,
and implementing strategies that enhance communication among students in physical activity settings.

Standard #6: Planning and Instruction including identifying, developing, and implementing appropriate program and
instructional goals, selecting and implementing instructional strategies based on content, student needs, and safety issues, designing
and implementing learning experiences that are safe, appropriate, relevant, and effective, and demonstrating a repertoire of direct and
indirect instructional formats that facilitate student learning.

Other themes emerged from these assessment data as well.  The assessment data indicate that our candidates do an acceptable
job but need to improve in the following areas:

Standard #7: Student Assessment including using a variety of appropriate assessments to determine achievement, provide
feedback to students, and guide instruction, and interpreting and using learning and performance data to make informed decisions
concerning curriculum and instruction.

Standard #10: Collaboration including identifying community resources to enhance physical activity opportunities, fostering
relationships with parents, and community agencies to support student growth and development, and maintaining a working
relationship with other faculty and administrators.
We aim to improve our program to strengthen these areas in the future.

#5 : Portfolio Task
Description of the assessment and its use in the program
Candidates are required to compile a portfolio during their four semesters in our program. The portfolio is submitted for evaluation
during the student teaching semester (PEDS 5460). For program review purposes, the portfolio is considered a single assessment and
scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole.  The portfolio consists of work
representative of the two years (four semesters) spent in the program. Included in the portfolio are the following:
_ Tangible evidence of meeting each of the NASPE Beginning Teacher Standards
_ Evidence of Self Assessment of Teaching
_ Artifacts from all points in program
_ Evidence of public school student assessment
_ Biographical Sketch
_ Resume
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_ Philosophy Statement
_ Management Statement
_ Certification/Licensing Documents (CPR, coaching, etc.)
_ Curriculum Project
_ Evidence of understanding of how individuals differ in their approaches to learning and create appropriate instruction adapted
to these differences
_ Technology Use
_ Student Teacher Evaluations
_ Unit Plans/Lesson Plans (1 elem., 1 secondary, 1 health minimum)
_ Professional Library
_ Photographs
_ Evidence of collaboration with parents/guardians, colleagues, and/or community agencies
The alignment of the assessment with the specific SPA standards
The Portfolio assessment aligns, specifically, with the following NASPE Beginning Teacher Outcomes:
- demonstrate, through written analysis, an understanding of bioscience (anatomical, physiological, biomechanical) concepts and
the application of these concepts to skilful movement, physical activity, and fitness (Outcome 1.1)
- demonstrate competent motor skill performance in a variety of physical activities (Outcome 1.2)
- describe performance concepts and strategies related to skillful movement and physical activity (Outcome 1.3)
- describe and apply bioscience and psychological concepts to skillful movement, physical activity, and fitness (Outcome 1.4)
- demonstrate through verbal and written documentation, knowledge of approved standards including the NASPE content
standards for physical education (Outcome 1.5)
- monitor individual and group performance in order to design safe instruction that meets student developmental needs in the
physical, cognitive, and socio/emotional domains (Outcome 2.1)
- identify, select, and implement appropriate learning/practice opportunities based on expected progressions and levels of
readiness (Outcome 2.2)
- identify, select, and implement appropriate learning/practice opportunities based on understanding the student, the learning
environment, and the task (Outcome 2.3)
- identify, select, and implement appropriate instruction that is sensitive to students’ strengths and weaknesses, multiple needs,
learning styles, and prior (Outcome 3.1)
- use appropriate strategies, services, and resources to meet diverse learning needs (Outcome 3.2)
- use managerial routines that create smoothly functioning learning experiences (Outcome 4.1)
- organize, allocate, and manage resources to provide active and equitable learning experiences (Outcome 4.2)
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- use a variety of developmentally appropriate practices to motivate school age students to participate in physical activity inside
and outside of the school (Outcome 4.3)
- use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a
productive learning environment (Outcome 4.4)
- develop an effective behavior management plan (Outcome 4.5)
- describe and demonstrate effective communication skills (Outcome 5.1)
- communicate managerial and instructional information in a variety of ways (Outcome 5.2)
- communicate in ways that demonstrate sensitivity to all students (Outcome 5.3)
- describe and implement strategies to enhance communication among students in physical activity settings (Outcome 5.4)
- identify, develop, and implement appropriate and instructional goals (Outcome 6.1)
- develop short- and long-term plans that are linked to both program and instructional goals and student needs (Outcome 6.2)
- select and implement instructional strategies based on selected content, student needs, and safety issues to facilitate learning
(Outcome 6.3)
- design and implement learning experiences that are safe, appropriate, relevant, and based on principles of effective instruction
(Outcome 6.4)
- apply disciplinary and pedagogical knowledge in developing and implementing learning environments and experiences
(Outcome 6.5)
- select and implement appropriate teaching resources and curriculum materials (Outcome 6.7)
- use effective demonstrations and explanations to link physical activity concepts to appropriate learning experiences (Outcome
6.8)
- develop and use appropriate instructional cues and prompts to facilitate competent motor skill performance (Outcome 6.9)
- develop a repertoire of direct and indirect instructional formats to facilitate student learning (Outcome 6.10)
- identify key components of various types of assessment, describe their appropriate and inappropriate use, and address issues of
validity, reliability, and bias (Outcome 7.1)
- use a variety of appropriate authentic and traditional assessment techniques to assess student understanding and performance,
provide feedback, and communicate student progress (Outcome 7.2)
- involve students in self- and peer- assessment (Outcome 7.3)
- interpret and use learning and performance data to inform curricular and instructional decisions (Outcome 7.4)
- use a reflective cycle involving description of teaching, justification of the teaching performance, critique of the teaching
performance, the setting of teaching goals, and implementation of change (Outcome 8.1)
- use available resources to develop as a reflective professional (Outcome 8.2)
- demonstrate knowledge of current technologies and their application to physical education (Outcome 9.1)
- design, develop, and implement student-learning activities that integrate information technology (Outcome 9.2)
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- use technologies to communicate, network, locate resources, and enhance continuing professional development (Outcome 9.3)
- identify strategies to become an advocate in the school and community to promote a variety of physical activity opportunities
(Outcome 10.1)
- identify and seek community resources to enhance physical activity opportunities (Outcome 10.3)
- establish productive relationships with parents/guardians and school colleagues to support student growth and well-being
(Outcome 10.4)
Brief summary of the data findings attached in Section II
The data indicate the greatest majority of our candidates scored in the target range 46% to 54%.  This would indicate an exemplary
product providing overwhelming evidence of candidate understanding. The teacher candidates scoring in the acceptable range 35% to
42% also have reasonable form and quality and provide evidence of candidate understanding. A much smaller percentage, 4% to 18%,
of teacher candidates produced unacceptable, poor quality portfolios.  The required portfolio assessment is extremely rigorous and
reflects expected outcomes of professionalism.
Interpretation of how data provides evidence for meeting standards
     The teacher candidate portfolio is a compilation of knowledge, skills, and dispositions acquired through coursework, clinical and
field experiences, community involvement, and student teaching. The preservice professional portfolio is a cumulative record of
professional growth and achieved competence.  It is the thread running throughout the entire teacher education program (Melograno
1999). The portfolio assignment requires the teacher candidate to specifically identify and provide tangible evidence that the NASPE
Beginning Physical Education Teacher Standards are being met. Standards are also used to introduce sections within the portfolio. The
artifacts selected for the portfolio are labeled to provide evidence that each standard has been mastered. The Portfolio product requires
an excessive amount of organization, time, creativity and an accumulation of two or more years of professional growth experiences.
Each of the NASPE Beginning Teacher Standards is reflected in the Portfolio assessment.

As with the Cooperating Teacher Assessment Instrument, themes emerged from the data that indicate to the faculty that our
candidates are well-versed in the following areas:

Standard #1: Content Knowledge including the ability to demonstrate teaching appropriate sequencing of motor skills,
correlating fitness principles to physical activities, demonstrating the ability to plan and implement developmentally appropriate
learning experiences, and demonstrating knowledge of current and accurate health and physical education content.

Standard #2: Growth and Development including a demonstration of their knowledge of how individuals learn and develop,
and provide opportunities that support physical, cognitive, and social and emotional development.

Standard #3: Diverse Students including a demonstration of an understanding of how individuals differ in learning and their
ability to create appropriate instruction adapted to their needs.

Standard #4: Management and Motivation including using managerial routines to accommodate learning experiences, using a
variety of developmentally appropriate practices to motivate students to participate in physical activity, using strategies to help
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students demonstrate responsible personal and social behaviors that promote positive relationships, and demonstrating effective
management techniques.

Standard #5: Communication including demonstrating effective communication skills, communicating managerial and
instructional information in a variety of ways, demonstrating sensitivity and understanding of different cultures and different abilities,
and implementing strategies that enhance communication among students in physical activity settings.

Standard #6: Planning and Instruction including identifying, developing, and implementing appropriate program and
instructional goals, selecting and implementing instructional strategies based on content, student needs, and safety issues, designing
and implementing learning experiences that are safe, appropriate, relevant, and effective, and demonstrating a repertoire of direct and
indirect instructional formats that facilitate student learning.

Standard #8: Reflection including a demonstration of being a reflective practitioner and its contribution to overall professional
development and actively seek opportunities to sustain professional growth.

Standard #9: Technology including using informational technology to enhance learning and personal and professional
productivity.

The portfolio assessment data indicate that our candidates still need improvement in these areas:
Standard #7: Student Assessment including using a variety of appropriate assessments to determine achievement, provide

feedback to students, and guide instruction, and interpreting and using learning and performance data to make informed decisions
concerning curriculum and instruction.

Standard #10: Collaboration including identifying community resources to enhance physical activity opportunities, fostering
relationships with parents, and community agencies to support student growth and development, and maintaining a working
relationship with other faculty and administrators.

We aim to improve our program to strengthen these areas in the future.

#6:  Reflection Journal
Description of the assessment and its use in the program
In two courses (PEDS 3301, 3302) candidates are required to demonstrate their ability to reflect on issues pertinent to the field and
their experiences in the course through a reflective journal assignment. This assignment is designed to assist candidates in becoming
reflective practitioners and is directly related to one of the primary concepts of the COE Conceptual Framework.. The reflective
journal is designed to stimulate candidates to consider the connections between the multicultural service learning and community
service practicums and the teaching profession, as well as to comprehend the larger impacts of service on their personal development
as good citizens and effective leaders.
The alignment of the assessment with the specific SPA standards
The Reflection Journal assessment aligns, specifically, with the following NASPE Beginning Teacher Outcomes:
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- identify, select, and implement appropriate instruction that is sensitive to students’ strengths and weaknesses, multiple needs,
learning styles, and prior (Outcome 3.1)
- use appropriate strategies, services, and resources to meet diverse learning needs (Outcome 3.2)
- use managerial routines that create smoothly functioning learning experiences (Outcome 4.1)
- organize, allocate, and manage resources to provide active and equitable learning experiences (Outcome 4.2)
- use a variety of developmentally appropriate practices to motivate school age students to participate in physical activity inside
and outside of the school (Outcome 4.3)
- use strategies to help students demonstrate responsible personal and social behaviors that promote positive relationships and a
productive learning environment (Outcome 4.4)
- develop an effective behavior management plan (Outcome 4.5)
- use a reflective cycle involving description of teaching, justification of the teaching performance, critique of the teaching
performance, the setting of teaching goals, and implementation of change (Outcome 8.1)
Brief summary of the data findings attached in Section II

The data indicates teacher candidates reflect an astute understanding of the connection between multicultural service learning
and the teaching profession. The majority of teacher candidates, 63% to 75%, display journals that are representative of knowledge of
diversity among students socially, physically, academically, and emotionally. They scored > 86% on their overall reflection journal
evaluation. Twenty-five percent to 35% of teacher candidates scored 76%to 85% representing an adequate understanding of the
importance of being a reflective practitioner. Both target and acceptable groups displayed scores reflecting an understanding of how
learning is influenced by individual differences. There were no unacceptable scores.
Interpretation of how data provides evidence for meeting standards

The reflection journal assignment evaluates the teacher candidate’s understanding of the importance of being a reflective
practitioner as it relates to their overall professional development.  By completing the Community Practicum and the Multicultural
Practicum requirement and by reflecting upon these experiences teacher candidates express their responsibility for engaging in and
supporting appropriate professional practices, demonstrate critical thinking skills, understand individual and group motivation and
behavior, experience developing and refining practices to address individual needs of learners, and self-assess their strategies on
practice and its influence on learning. Teacher candidates achieved these dispositions as evidenced from their target and acceptable
scores on their reflection journals.  Data indicate that Standards 3, 4, and 8 are strengths in our candidates.

#7:  Practicum Evaluation Instrument
Description of the assessment and its use in the program
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PEDS 4300 and 4330 require candidates to practice their teaching skills and apply their content knowledge through embedded
practicums.  The program at The University of Georgia uses the evaluations of the performance of the candidates in these practicums
as a way of determining their achievement of outcomes 1, 2, 3, and 4.
The alignment of the assessment with the specific SPA standards
The Practicum Evaluation assessment aligns, specifically, with the following NASPE Beginning Teacher Outcomes:
- demonstrate, through written analysis, an understanding of bioscience (anatomical, physiological, biomechanical) concepts and
the application of these concepts to skilful movement, physical activity, and fitness (Outcome 1.1)
- demonstrate competent motor skill performance in a variety of physical activities (Outcome 1.2)
- describe performance concepts and strategies related to skillful movement and physical activity (Outcome 1.3)
- describe and apply bioscience and psychological concepts to skillful movement, physical activity, and fitness (Outcome 1.4)
- demonstrate through verbal and written documentation, knowledge of approved standards including the NASPE content
standards for physical education (Outcome 1.5)
- monitor individual and group performance in order to design safe instruction that meets student developmental needs in the
physical, cognitive, and socio/emotional domains (Outcome 2.1)
- identify, select, and implement appropriate learning/practice opportunities based on expected progressions and levels of
readiness (Outcome 2.2)
- identify, select, and implement appropriate learning/practice opportunities based on understanding the student, the learning
environment, and the task (Outcome 2.3)
- identify, select, and implement appropriate instruction that is sensitive to students’ strengths and weaknesses, multiple needs,
learning styles, and prior (Outcome 3.1)
- use appropriate strategies, services, and resources to meet diverse learning needs (Outcome 3.2)
- use managerial routines that create smoothly functioning learning experiences (Outcome 4.1)
- organize, allocate, and manage resources to provide active and equitable learning experiences (Outcome 4.2)
- use a variety of developmentally appropriate practices to motivate school age students to participate in physical activity inside
and outside of the school (Outcome 4.3)
- identify key components of various types of assessment, describe their appropriate and inappropriate use, and address issues of
validity, reliability, and bias (Outcome 7.1)
- use a variety of appropriate authentic and traditional assessment techniques to assess student understanding and performance,
provide feedback, and communicate student progress (Outcome 7.2)
- involve students in self- and peer- assessment (Outcome 7.3)
- interpret and use learning and performance data to inform curricular and instructional decisions (Outcome 7.4)
Brief summary of the data findings attached in Section II



RRReeevvv...    777///111///000444;;;   rrreeeppplllaaaccceeesss   rrreeevvv...    555///111888///000444

Program Report Template—AAHPERD/NASPE-Initial 29

As evidenced from the data findings 50% to 59% of teacher candidates demonstrated a score of > 86% indicating exceptional display
of knowledge, skills, and dispositions during their elementary and secondary field experiences.  Twenty-three percent to 29% of
teacher candidate’s scored 76% to 85% on their practicum evaluation further indicating a satisfactory level of performance.
Specifically the data indicate that our candidates possess the knowledge, skills, and dispositions related to Standards One (Content
Knowledge), Two (Growth and Development), Three (Diverse Learners), Four (Management and Motivation), and Seven (Student
Assessment). The practicum evaluation also revealed 14% to 21% of our candidates did not display sufficient content knowledge,
understanding of growth and development, knowledge of how to work with diverse learners, and ability to assess learners and
dispositions expected of a pre- professional health and physical education specialist.
Interpretation of how data provides evidence for meeting standards

The elementary and secondary school practicum experience offers an excellent opportunity for teacher candidates to practice their
teaching skills as they apply their content knowledge, understand how individuals learn and develop, understand how individuals
differ in their approaches to learning, create appropriate instruction, understand individual and group motivation and behavior, and
create a safe learning environment. NASPE Beginning Teacher Standards #1-4, and 7 which correlate to knowledge, skills, and
dispositions acquired through elementary and secondary practicum experiences have been met as evidenced by teacher candidates’
performance on practicum evaluations.  From this assessment, we have learned that our candidates’ are strong in the four areas that are
intended to be measured by this assessment. However, we feel that our candidates can use improvement in the area of Student
Assessment (Standard 7).  This is supported by the findings from the data collected from other assessments.

#8:  College of Education (COE) Exit Survey
Description of the assessment and its use in the program
At the end of each semester, the College of Education at The University of Georgia conducts a college-wide survey of all exiting
students (Student Teachers) on their satisfaction with the program and their perceived teaching efficacy.  The assessment is a four
point scale (strongly agree, agree, disagree, and strongly disagree) in which students rate items in four sections: (a) knowledge, (b)
skills, (c) dispositions and professional growth, and (d) faculty and resources.  The survey is aligned with the COE Conceptual and
GSTEP Frameworks and aligned with NCATE Standards.
The alignment of the assessment with the specific SPA standards
The exit survey asks students their perceptions about their own content knowledge (Standard 1), how individuals differ in
development rates (Standard 2), how individuals differ in learning characteristics, motivation, and behavior (Standards 3 and 4), their
planning skills (Standard 6),  their ability to appropriately assess students (Standard 7), their ability to effectively integrate technology
in their teaching (Standard 9), and their ability to become an active colleague and/or leader in their school and establish respectful and
productive relationships with families (Standard 10)
Brief summary of the data findings attached in Section II
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The data indicate that 62% of our candidates “strongly agree” that they have subject-specific content knowledge while 31% “agree.”
All of our students (100%) feel that they understand how factors in the environment inside and outside of school influence students’
lives and learning.  In terms of diversity, 100% of our students feel that they work with individuals from diverse ethnic, racial, gender,
and socioeconomic groups equally well while all of them feel that they are knowledgeable of individual differences in human
motivation and behavior.  None of our students felt that they were not prepared to develop units and lessons that reflect state and
national standards. Assessment also seemed to be an area where our students felt they were prepared. “Strongly agreeing” with the
statement that they are able to use a variety of assessment techniques were 27% of the students while 73% “agreed.”  All students
agreed that they were able to effectively integrate technology in their teaching.   None of our students agreed that they were unable to
establish respectful and productive relationships with families.
Interpretation of how data provides evidence for meeting standards
While not solely an indicator for program effectiveness, the faculty believes student perceptions to be of the utmost importance when
considering the worth of our program.  Judging from the results provided by the COE, our students are satisfied that they have learned
about and possess appropriate knowledge, skills, and dispositions. Some of the data collected from this instrument seem to contradict
the assessment of the faculty regarding Standard Seven.  The candidates seem to believe that they are prepared to assess student
learning while other data indicate to the faculty that this is an area that needs improvement.  This is a finding that we will continue to
explore as we move forward with program improvement. For the most part, however, the candidates’ perceptions coincide with the
data collected through other assessments.  This provides the faculty with some triangulation and strengthens the data collected.

SECTION V—USE OF ASSESSMENT RESULTS TO IMPROVE
CANDIDATE AND PROGRAM PERFORMANCE

Evidence must be presented in this section that assessment results have been analyzed and have been or will be used to improve
candidate performance and strengthen the program. This description should not link improvements to individual assessments but,
rather, it should summarize principal findings from the evidence, the faculty’s interpretation of those findings, and changes made in
(or planned for) the program as a result. Describe the steps program faculty has taken to use information from assessments for
improvement of both candidate performance and the program. This information should be organized around (1) content knowledge,
(2) pedagogical and professional knowledge, skill, and dispositions, and (3) effects on student learning and on creating environments
that support learning.

Principal Findings
Content Knowledge. Overall, the data indicate that the candidates completing our program are prepared to teach in our nation’s

schools.  Specifically, our candidates’ content knowledge appears to be quite strong.  The data from four assessments in particular
bear this out best.  Assessment One (PRAXIS II Exam Scores) signify that a large majority of our candidates are able to pass the test
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with little or no problem.  Assessment Two (GPA in major) data suggest that, in fact, none of our candidates fail to meet the
“acceptable” criteria.  Assessment Three (Unit/Lesson Plans) indicate that our candidates are able to display their content knowledge
when they design unit and daily lesson plans. Candidates in the 2002-03 and 2003-04 school years performed at acceptable or target
levels 92% and 86% of the time, respectively. Finally, Assessment Eight (Exit Survey) data help to confirm the findings of the other
three assessments when 80% of our graduates “strongly agree” with the notion that they have received subject-specific content
knowledge in our program.

Pedagogical and Professional Knowledge, Skills, and Dispositions. In terms of pedagogical and professional knowledge,
skills, and dispositions, the following assessments provide the best indication of how candidates understand how individuals differ in
their approaches to learning, manage and motivate, communicate, plan, instruct, utilize technology to enhance instruction, and foster
relationships with those involved with students’ growth and well-being: Assessment Three (Unit/Lesson Plans), Assessment Four
(Cooperating Teacher Assessment), Assessment Five (Candidate Portfolio), and Assessment Seven (Practicum Evaluation).  From
these assessments it appears there are four primary areas where our candidates excel. Specifically, our candidates: (a) possess an
understanding of diversity and creating appropriate instruction to these differences, (b) understand individual and group motivation
and behavior to create safe learning environments that encourage positive social interaction, active engagement in learning, and self-
motivation, (c) can plan and implement a variety of developmentally appropriate instructional strategies to develop physically
educated individuals, based on state and national (NASPE K-12) standards, and (d) understand how individuals learn and develop and
can provide opportunities that support their physical, cognitive, social, and emotional development.  However, after examining the
data, another principal finding emerged. We found that our candidates need more opportunities to display their ability to (a) foster
relationships with colleagues, parents/guardians, and community agencies to support students’ growth and well-being, and (b) to use
information technology to enhance learning and to enhance personal and professional productivity.

Effects on Student Learning. It also seems evident that candidates from our program are able have an effect on student learning
and create learning environments that support learning.  Perhaps the assessments that best reflect this ability are Assessment Four
(Cooperating Teacher Assessment), Assessment Five (Portfolio), Assessment Six (Reflection Journals), and Assessment Seven
(Practicum Evaluation). Assessment Four suggests that the practicing teachers with whom we place our candidates believe that our
candidates are able to understand how individuals learn and develop and can provide opportunities that support their physical,
cognitive, social, and emotional development with only 8% and 13% of our candidates not meeting acceptable or target criteria in the
last three academic years. The data from Assessment Five (Portfolio) indicate that our students are providing developmentally
appropriate learning experiences that support physical, cognitive, social, and emotional development, with a high of 67% of
candidates meeting “target” criteria in 2004-05. Examining the data from Assessment Six tells us that all of our candidates are able to
understand the importance of being a reflective practitioner and its contribution to overall professional development and actively seek
opportunities to sustain professional growth.  The data generated from Assessment Seven demonstrate that early in their careers, our
candidates are rapidly developing an ability to create learning environments that enable students to develop physically, cognitively,
socially, and emotionally. As would be expected, the numbers from the practicum (Assessment Seven) of candidates who meet the
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acceptable or target criteria were a little lower in the three years data were collected (86% and 82%) than the numbers collected during
Student Teaching (Assessment Four).  This may be an indication that our students, indeed, make progress in their ability to create and
sustain learning environments over the course of their time in our program.
Faculty’s Interpretation

Content Knowledge. The faculty firmly believes that the candidates from our program have sufficient content knowledge.
When they complete the program, our candidates are able to understand physical education content and disciplinary concepts related
to the development of a physically educated person.  Assisting in this is the fact that our students are required to take a 10 hour
sequence of health education courses.  The content from these classes, while required by the state, augment our candidates’ knowledge
of how to help in the development of a physically educated person.

Pedagogical and Professional Knowledge, Skills, and Dispositions. In view of the existing data, our faculty consider our
candidates pedagogical professional knowledge, skills, and dispositions to be most strong in the areas of (a) possessing an
understanding of diversity and creating appropriate instruction to these differences, (b) understanding individual and group motivation
and behavior to create safe learning environments that encourage positive social interaction, active engagement in learning, and self-
motivation, (c) planning and implementing a variety of developmentally appropriate instructional strategies to develop physically
educated individuals, based on state and national (NASPE K-12 standards), and (d) understanding how individuals learn and develop
and can provide opportunities that support their physical, cognitive, social, and emotional development.  However, the faculty has
acknowledged that our candidates could use improvement in the areas collaboration and technology. Specifically, our candidates need
to improve fostering relationships with colleagues, parents/guardians, and community agencies to support students’ growth and well-
being. Furthermore, they need to make better use information technology to enhance learning and to enhance personal and
professional productivity.

Effects on Student Learning. Judging from the data, our candidates are able to have an effect on students’ learning but could
improve.  This belief is borne out by the data we have collected on Assessment Five (Portfolio) where candidates are able to display
their ability to understand and use assessment to foster physical, cognitive, social, and emotional development of students in physical
activity. We are not sure, however, if we have enough data to be absolutely positive of this (see below for changes addressing this
problem). Furthermore, our dedicated focus on enabling our candidates’ to become reflective practitioners seems to have paid off.
The data indicate that our students are strongest in Standard Eight and we are pleased that this is happening.
Changes Made/Planned for Program

Content Knowledge. Since our last NASPE accreditation, we have changed some of the curriculum designed to increase our
candidates’ content knowledge.  In 2002, the faculty decided to eliminate some of the most common and least vigorous activities in
the Teaching Team and Individual Activities course sequence.  The faculty agreed that our students usually entered the program with
sufficient knowledge of basketball and softball but lacked experience with contemporary activities such as team handball and
field/floor hockey.  So, the change was made with these activities.  We also felt that teaching our candidates about and how to teach
bowling was an inappropriate use of time because it is taught less and less in American schools and it also did little to benefit the
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fitness of students.  Therefore, bowling was eliminated and teaching aerobic dance was added to the sequence.  The faculty also
enacted a policy that would enable us to change the content of the class when needed based on the needs of the candidates.

Pedagogical and Professional Knowledge, Skills, and Dispositions. Since our candidates have performed well in standards two
(Growth and Development), three (Diverse Students), four (Management and Motivation), five (Communication), and six (Planning
and Instruction), the faculty has made no major changes to the program at this time.  As always, however, we are constantly trying to
incorporate more field experiences and finding better placements for our practica and student teaching experience.  While our
candidates appear to be strong in Standards two through six, we are not as pleased with their performance in standards nine and 10
(Technology and Collaboration).  To combat this, we have strengthened our use of technology in our classes and exposed our
candidates to internet resources.  Two of the courses (secondary and elementary methods) require students to utilize technology in the
course and include evidence of this in their assignments in the course.  Ideally, it would be best if our candidates could have a one
hour credit course where the entire focus is on technology.  However, given the extensive requirements of The University of Georgia
and the state of Georgia, we are currently unable to accommodate a course of this nature.  There is, fortunately, a chance that our
program may increase from 60 to 69 hours in the next year or two which would give us a chance to implement a technology course.
To increase our candidates’ ability to foster relationships with colleagues, parents/guardians, and community agencies to support
students’ growth and well-being, we have begun to focus on getting our candidates to become more engaged with the community  by
implementing the community service and multicultural practicums (PEDS 3301 & 3302) and by stressing it in the student teaching
experience.

Effect on Student Learning. Beginning in the 2005 spring semester, our candidates will be required to enroll in EXRS 3830-
Measurement and Evaluation in Exercise Science to further enhance their ability to understand and use assessment to foster physical,
cognitive, social, and emotional development of students in physical activity.  While we felt that the infusion of the Student
Assessment standard was doing a sufficient job, we also felt that devoting an entire course to the subject would be apropos given the
focus on outcomes in today’s schools.  We plan to continue our commitment to developing physical education teachers who are
reflective practitioners who evaluate the effects of their actions on others (e.g., students, parents/guardians, fellow professionals), and
seek opportunities to grow professionally.  Toward this end, we intend to keep the Reflection Journals (Assessment Six) and Portfolios
(Assessment Seven) as major assignments and assessment tools.  Furthermore, as a result of the data generated for this report, the
faculty intends to update assessment instruments where necessary and enhance recording of data with improved technology.
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ATTACHMENT  A
Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program, beginning with the
most recent academic year for which numbers have been tabulated. Please report the data separately for the levels/tracks (e.g.,
baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report.

Program:

Baccalaureate
Academic
Year

# of Candidates
Enrolled in the
Program

# of Program
Completers13

2004-2005 44 28
2003-2004 64 22
2002-2003 79 28

Note: Data validated by Office of Institutional Research by Tracy Sapp (425-3183)

ATTACHMENT B
Faculty Information

Faculty Member
Name

Highest
Degree, Field,
& University14

Assignment:
Indicate the
role of the
faculty
member15

Faculty
Rank16

Tenure
Track
(Yes/
No)

Scholarship,17 Leadership in
Professional Associations, and
Service: 18 List up to 3 major
contributions in the past 3 years
19

Teaching or
other
professional
experience
in
P-12
schools20
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Sally Bolemon MEd in Physical
Education,
University of
Georgia

Faculty Instructor No High school
physical
education
teacher,
Danielsville,
GA
(29 years)

Georgia T-5
teaching license
(expires 2009)

Rose Chepyator-
Thomson

PhD in
Curriculum &
Instruction,
University of
Wisconsin

Faculty Associate
Professor

Yes Chepyator-Thomson, J. R., & Liu, W.
(2003).  Pre-service teachers' reflection
on student teaching experiences:
Lessons learned and suggestions for
reform. Physical Educator, 60, 2-12.

Chepyator-Thomson, J. R., & Hsu,
Shan-Hui (2004). Multiculturalism in
secondary school physical education
textbooks. Research Quarterly for
Exercise and Sport, 75(A63).

Liu, W., & Chepyator-Thomson, J. R.
(2004).  Contribution of organized sports
to physical activity level: Middle school
case. Research Quarterly for Exercise
and Sport, 75(A72).

For PEDS 3301
& PEDS 3302
identified
practicum sites,
determined
evaluation
mechanism and
guided
focused
discussions
with students
and met
individual
students to
discuss
about their
experiences.

Gave lectures
to primary
school children
and secondary
school students
in Kenya; was a
session
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school students
in Kenya; was a
session
leader for the
community
outreach
program, K-12
Teacher
Development
Seminar
on Africa

Kirk Cureton PhD in Exercise
Science, University
of Illinois

Department
Head

Professor Yes Cureton, K. J., Plowman, S. A. (2002).
Aerobic capacity assessments. In G. J.
Welk, J. R. Morrow, Jr., & H. B. Wells
(eds.), Fitnessgram reference guide.
Published online at
http://www.cooperinst.org/ftgrefintro.asp

None

David Hayes PhD in Health
Education,
Pennsylvania State
University

Faculty Associate
Professor

Yes Invited speaker at 2004 GAHPERD
Conference on topic of sensitive subject
matter in health education.

Invited speaker for Northeast Georgia
Regional Education Service Agency for
teacher training workshops.

Young, E., Fors, S. and Hayes, D.
(2004).  Associations between
perceived parent behaviors and middle
school student fruit and vegetable
consumption.  Journal of Nutrition
Education and Behavior, 36, 2-12.

Supervises all
Health
Education
Teacher
Education
Students in
public schools.

Michael Horvat EdD in Special
Physical
Education/Special
Education,
University of Utah

Faculty Professor Yes Horvat, M., Ray, C., Croce, R., &
Blasch, B. (2004).  A comparison of
isokinetic muscle strength and power in
visually impaired and sighted
individuals. Isokinetics and Exercise
Science,

Elementary
Physical
Education
Teacher and
Coach. Aurora,
CO and
Richmond, VA
(2.5 years)
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Science,

Seagraves, F., Horvat, M., Franklin, C.,
& Jones, K. (2004).  The effects of a
school-based physical activity program
on work productivity and physical
functioning in individuals with mental
retardation.  Clinical Kinesiology, 58,

Ramsey, V., & Horvat, M. (2004).
Muscle activation and force production
in Parkinson’s patients during sit to
stand transfers.  Journal of Clinical
Biomechanics, 19, 377-384.

CO and
Richmond, VA
(2.5 years)

Terry Jackson EdD in Physical
Education,
University of
Georgia

Faculty Lecturer No Supervisor and
coordinator of
physical
education
teacher
education
(PETE) student
teachers

High School
physical
education
teacher,
Athens, GA (5
years)

Ilse Mason MEd in Physical
Education,
University of
Georgia

Faculty Lecturer No Provided session on “Field Hockey” to
the 2003 Georgia Physical Education
Teachers Workshop.  Attended by 40
teachers from Georgia and Ghana.

Intern
supervision
during the
Elementary
Physical
Education
practicum
embedded in
PEDS 4300 at
Fowler Drive
Elementary.
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embedded in
PEDS 4300 at
Fowler Drive
Elementary.

Bryan McCullick PhD in Physical
Education,
University of
Georgia

Faculty Associate
Professor

Yes Editorial Board, JTPE, GAHPERD
Journal

McCullick, B. A., Schempp, P., &
Belcher, D. (2005).  What works in
coaching and sport instructor
certification programs? The participants’
view. Physical Education and Sport
Pedagogy, 10, 121-137.

McCullick, B. A., Belcher, D., Hardin,
B., & Hardin, M. (2004).  Butches,
Bullies, and Buffoons: Images of
Physical Education Teachers in the
Movies. Sport, Education, and Society,
8, 3-16.

Elementary
Physical
Education
Teacher
Laramie, WY
(2 years)

Elementary
Physical
Activity
Instructor
Athens, GA (1
year-
Currently)

Alabama
“Class AA”
Teaching
Certification P-
12 (expires
2008).

COE/Clarke
County School
District/Athens
Community
Partnership.
Was the
Participating
Academic
Department
Representative.
Planned and
coordinated
four physical
education
sessions for
Pre-K’s and
kindergartners
enrolled.
Students from
my PEDS 2420



RRReeevvv...    777///111///000444;;;   rrreeeppplllaaaccceeesss   rrreeevvv...    555///111888///000444

Program Report Template—AAHPERD/NASPE-Initial 39

Planned and
coordinated
four physical
education
sessions for
Pre-K’s and
kindergartners
enrolled.
Students from
my PEDS 2420
course taught
small groups of
students
various motor
skills and
movement
concepts (2002-
present)

Chase Street
Elementary
School.
Participated in
the hiring of a
new physical
education
teacher. Was
member of the
interview
committee
(2003).

Paul Schempp EdD in Physical
Education, Boston
University

Faculty Professor Yes Schempp, P., McCullick, B., St. Pierre,
P., Woorons, S., You, J., & Clark, B.
(2004).  Expert golf instructors student-
teacher interaction patterns.  Research
Quarterly for Exercise and Sport, 75, 60-
70.

Elementary
Physical
Education
Teacher
Wolfeboro, NH
(3 years)
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70.

McNeill, M., Fry, J., Wright, S., Tan
W.C., Tan, K.S., & Schempp, P. (2004).
'In the local context': Singaporean
challenges to teaching games on
practicum. Sport, Education & Society,
9, 3-32.

Schempp, P., Tan, S., McCullick, B.
(2002). The practices of expert teachers.
Teaching and Learning, 23, 99-106.

(3 years)

Kathy Simpson PhD in
Biomechanics,
University of
Oregon

Faculty Associate
Professor

Yes Simpson, K. J., Williams, S. L.,
DelRey, P., Ciapponi, T., & Wen, S. L.
(2001). Locomotor Characteristics
Exhibited During Paralympic Long
Jump Competitions of Classifications
“Below-“ and “Above-Knee Amputee.
International Journal of Applied Sport
Science, 13(1), 1-17.

none

Phil Tomporowski PhD in
Experimental
Psychology,
University of
Mississippi

Faculty Associate
Professor

Yes Tomporowski, P. D. (2003). Cognitive
and behavioral responses to acute
exercise in youth: A review. Pediatric
Exercise Science, 15, 348-359.

Involved in a
research project
at the Medical
College of
Georgia that
examines the
effects of
physical
activity on
obese
children’s (3rd

& 4th grade)
cognition.  A
research
proposal to
NIH is pending.
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ASSESSMENT 1-Praxis II

The PRAXIS II (Test codes 0856 and 0092) Exams are required for certification in the state of Georgia for all physical education
teachers. Students in our program generally take this test during the fall semester of the senior year or their student teaching semester
after completing most of the required coursework.  In the University of Georgia PETE program we view the PRAXIS II Exams as a
fair measure of whether the teacher candidates in our program have gained the necessary content and pedagogical knowledge to teach
in the public schools. Particularly, we look at the scores on Test Code 0856 to determine content knowledge (Standard One) while
Test Code 0092 provides our program with an indication of candidates’ ability to analyze and design movement (Standards Six and
Seven).

Assessment 1: PRAXIS II

Criteria

Target: Department has > 90% of candidates pass the PRAXIS II Exams (tests 0092, 0856)

Acceptable: Candidates receive a passing score on the PRAXIS II Exams (tests 0092, 0856)

Unacceptable: Candidates do not receive a passing score on the PRAXIS II Exams (tests 0092, 0856)

Note:  the criteria for this assessment are only reported in a pass/fail manner.  Thus, creating a three-level criteria was not possible
unless reported this way.

Assessment 1
PRAXIS II Assessment Data Table

2001-02 2002-03 2003-04 2004-05

Target NO YES YES YES
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Acceptable 89% 90% 92%  94%

Unacceptable 11% 10% 8% 6%

* data not available for this year at the time this report was developed

ASSESSMENT 2-Grade Point Average in Major

We believe the candidates’ grade point average (GPA) for the classes within the major (PEDS 3100, 3110, 3120, 3210, 3220, 3720,
3750, 4300, 4330, 4360, 4610, HPRB 3400, 5060, 5210, EXRS 3600, 3700, 3830) serves as a measure our candidates’ ability
understand physical education content and disciplinary concepts related to the development of a physically educated person.

Assessment 2: GPA in major classes (Health, Physical Education, and Exercise Science Core)
Criteria

Target: Candidate has a GPA in these courses that is > 3.1. A GPA in this range indicates a strong grasp of physical education content
and/or disciplinary content.  Specifically, candidates with this GPA would be able to:

- Have in-depth knowledge of critical elements across a wide range of physical activities, as evidenced by effective verbal and
written analysis.  Combine skills in a wide range of activities to demonstrate efficient movement performances (Standards 1.1).

- Demonstrate proficiency of performance in a wide range of physical activities (Standard 1.2).
- Analyze performance in a wide range of activities and identify reasons for different performance levels, from novice to

proficient to expert. This analysis includes recommendations for performance improvement (Standard 1.3).
- Demonstrate, through written analysis, an advanced understanding of bioscience concepts and the application of these concepts

to physical activity.  Bioscience concepts are strongly considered in planning and implementation of physical education
content (Standard 1.4)

- Clearly differentiate between opposing viewpoints related to key issues and laws.  Able to debate these issues by expressing
personal viewpoints, both verbally and in writing, in a professional manner (Standard 1.5)
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- Demonstrate, through verbal and written documentation, knowledge of approved standards including the NASPE content
standards for physical education. Use these standards for curricular and instructional planning purposes (Standard 1.6)

- Demonstrate strong observation and monitoring skills, leading to the design of safe instruction in a variety of activities, to meet
student developmental needs in all domains (Standard 2.1).

- Identify and implement developmentally appropriate content, and then individualize instruction for those students who exhibit
greater readiness or faster progression of learning (Standard 2.2)

- Consistently identify, select, and implement appropriate learning/practice opportunities based on understanding the student, the
learning environment, and the task (Standard 2.3)

- Fully consider student needs in the identification, selection, and implementation of instruction. Accommodation of individual
learning styles and student experiences is evident (Standard 3.1).

- Develop and implement managerial routines that maximize active student engagement and provide for optimal learning
(Standard 4.1)

- Are most effective at organizing, allocating, and managing resources in order to maximize activity time and to ensure that all
students have an equal opportunity to participate and learn (Standard 4.2).

- Are adept at recognizing the motivational needs of the student. Use a wide variety of developmentally appropriate and
individualized practices to motivate students to participate in physical activity both inside and outside of the school (Standard
4.3).

- Develop and implement and effective behavior management plan that contributes to a positive learning environment (Standard
4.5).

- Consistently use effective communication skills to create a positive and learning-oriented environment (Standard 5.1).
- Use the most appropriate, innovative, and varied means of communicating managerial and instructional information (Standard

5.2).
- Identify, develop, and implement developmentally appropriate program and instructional goals using a wide range of physical

activities to demonstrate effective goal-setting techniques (Standard 6.1).
- Demonstrate the ability to develop short- and long-term plans that are linked to both learning goals and student

needs/performance. Teacher candidates adapt these plans to ensure student progress, motivation, and safety (Standard 6.2).
- Select and implement appropriate instructional strategies that are based on content, student needs, and safety issues, to

facilitate student learning in a wide range of physical activity settings (Standard 6.3).
- Demonstrate the ability to design and implement varied learning experiences that are safe, developmentally appropriate, and

based on principles of effective instruction (Standard 6.4).
- Consistently plan and implement learning experiences that integrate knowledge and skills required by local and state

curriculums with developmentally appropriate physical education content (Standard 6.6).
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- Routinely use effective demonstrations and explanations to link physical activity concepts to appropriate physical activity
experiences in a wide range of physical education content (Standard 6.8).

- Demonstrate a repertoire of direct and indirect instructional formats to facilitate student learning in a wide range of physical
activity settings (Standard 6.10).

- Routinely use knowledge of key assessment components to select and/or develop appropriate tools for student assessment.
Such tools will be valid, reliable, and free of bias. Assessments reflect varying learning needs of individual students or groups,
and are aligned to specific instructional goals (Standard 7.1)

- Use a wide variety of appropriate authentic and traditional assessment techniques to assess student understanding and
performance, provide feedback, and communicate student progress in all domains (Standards 7.2).

Acceptable: Candidate has a GPA in these courses that is between 2.5 and 3.0.  A GPA in this range indicates an adequate grasp of
physical education content and/or disciplinary content.  Specifically, candidates with this GPA would be able to:

- Satisfactorily demonstrate the ability to identify critical elements both verbally and by written analysis. Motor skills are
combined sequentially to facilitate motor performance (Standard 1.1).

- Demonstrate competent motor skill performance in several physical activities and proficiency in a few (Standard 1.2)
- Demonstrate an understanding of concepts and strategies related to skillful movement through accurate analysis of “why”

movement performance occurs as it does, and by the identification of factors that distinguish novice from expert movement
performance (Standard 1.3).

- Demonstrate bioscience knowledge and use this knowledge appropriately to plan and teach for skillful movement, physical
activity, and fitness (Standard 1.4).

- Demonstrate the ability to think critically about issues related to physical activity, through verbal and written analysis, and an
understanding of the law as it relates to physical education teaching (Standard 1.5).

- Demonstrate through verbal and written documentation, knowledge of approved standards including the NASPE content
standards for physical education (Standard 1.6).

- Demonstrate the ability to determine student needs through appropriate monitoring, which is followed by the design of safe
learning environments (Standard 2.1).

- Identify and implement developmentally appropriate learning opportunities for a whole class and extend and refine content for
the class as appropriate (Standard 2.2.).

- Demonstrate understanding of the interaction of student, learning environment, and task, and identify/select appropriate
learning/practice opportunities based on this understanding (Standard 2.3).

- Demonstrate the ability to identify, select, and implement appropriate instruction based on student needs (Standard 3.1).
- Use managerial routines that create smoothly functioning learning experiences (Standard 4.1).
- Organize, allocate, and manage resources to provide active and equitable learning experiences (Standard 4.2).
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- Use a variety of developmentally appropriate practices to motivate school age students to participate in physical activity inside
and outside of the school (Standard 4.3).

- Develop an effective behavior management plan (Standard 4.5).
- Demonstrate effective communication skills (Standard 5.1).
- Communicate managerial and instructional information in a variety of ways (Standard 5.2).
- Identify, develop, and implement developmentally appropriate program and instructional goals and demonstrate effective goal-

setting techniques (Standard 6.1).
- Demonstrate the ability to develop short- and long-term plans that are linked to both learning goals and student

needs/performance (Standard 6.2).
- Design and implement learning experiences that are safe, developmentally appropriate, and based on principles of effective

instruction (Standard 6.4).
- Demonstrate, through effective lesson planning and implementation, the understanding that physical education can provide an

environment for integrated learning experiences that draw on students’ classroom experiences (Standard 6.6).
- Use effective demonstrations and explanations to link physical activity concepts to appropriate physical activity experiences

(Standard 6.8).
- Demonstrate direct and indirect instructional formats to facilitate student learning (Standard 6.10).
- Identify key components of various types of assessment, describe their appropriate and inappropriate use, and address issues of

validity, reliability, and bias (Standard 7.1).
- Use a variety of appropriate authentic and traditional assessment techniques to assess student understanding and performance,

provide feedback, and communicate student progress (Standard 7.2).

Unacceptable: Candidate has a GPA in these courses that is < 2.4.  A GPA in this range indicates an inadequate grasp of physical
education content and/or disciplinary content.  Candidates are unable to demonstrate knowledge and discuss issues related to
disciplinary content in team sports, individual sports, fitness, foundations of physical education, motor skill acquisition, biomechanics,
secondary and elementary school physical education content, curriculum, and adapted physical education. Motor skill performance is
also lacking.

Assessment 2
GPA Data Table

2002-03 2003-04 2004-05

Target 71% 73% 20%



RRReeevvv...    777///111///000444;;;   rrreeeppplllaaaccceeesss   rrreeevvv...    555///111888///000444

Program Report Template—AAHPERD/NASPE-Initial 46

Acceptable 29% 27% 80%

Unacceptable 0% 0% 0%

ASSESSMENT 3- Unit Plan Assignment

UNIT PLAN /Lesson Plans Assignment DESCRIPTION

Before beginning your elementary school teaching assignment you will be required to complete a “Unit Plan”.  This “Unit Plan” will
be comprehensive and include all planning and information essential in effective teaching.  Not only is this good practice for you in
planning skills but it will force you to gather information that can be important in your future planning and teaching.  Please note that
within your “Unit Plan” you may teach one OR more topics. The following is required in your Unit Plan:

Cover Page - your name, date, cooperating teacher, school. (1 point)

Subject to be taught - your cooperating teacher may want you to teach only one subject (skill theme) the whole time you are there.
However, you probably will have to teach more than one subject (skill theme).  List all of them in this section.  Be as specific as you
can.  Example: don’t just write “Throwing and Catching” tell me what kind (i.e., basketball, football, lacrosse, baseball, etc.) and the
specific skills on which you will be working. How will you extend, refine, and apply these skills? (5 points)

Rules and managerial routines to be used for the unit - include all rules and routines you will incorporate in your lessons. Include the
management routines that are already in place by your cooperating teacher.  Specifically include any rules and routines that may be
specific to your particular subject matter. (5 points)

Grade Level - list the grade level you will teach and the home room teacher’s name. (1 point)

# Of lessons for each subject - list the number of lessons for each subject you will teach. (5 points)

# Of students in each GLSP - during your observations and talking with the cooperating teacher, make your best guess as to how
many of your students are in each level. (7 points)

Children with special needs – identify and disabilities and how many students in your class have special needs?  What will you do to
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include them? (5 points)

Physical, affective, and cognitive objectives - list at least 2 objectives for each outcome that you hope to achieve during your unit at
the school.  Label the QCC Standard (these are on reserve in the computer lab and on-line-
http://www.glc.k12.ga.us/qcc/homepg.asp) and NASPE Standard to which you are attending. (10 points)

Facilities available - describe all facilities (gym, track, field, classroom, etc.) and provide diagrams. (3 points)

Equipment available and needs - provide a good description of what is available.  Then list all equipment you will need for all of
your lessons. (5 points)

Specific Safety precautions - list all safety precautions you will take for the unit.  Include any that are specific for the particular
schedule (e.g. with hockey sticks, you may need to include the “waist to waist” rule). (3 points)

Assessment instruments - how will you measure if the students met the objectives?  Include all tests (skill and written), checklists, and
worksheets you will use. (10 points)

Outline of lessons - list briefly the activities you will teach during each lesson.  Include the day and date.  This is just an outline (no
detail is necessary), just include the fitness concept and the skill theme that will be addressed on that day.  This will show your
progression of the skills being taught. (7 points)

Rainy day and alternative activities - you may be forced to go into the classroom or be out of the gym.  Where will you go? What will
you do?  List them here. (Ex.: videos, games, lectures, activities) (3 points)

Organization - is your plan easily accessible to the reader?  Table of contents? Evidence of time spent? (1 point)

THE UNIT PLAN IS DUE Monday, MARCH 21, 2005 in my mailbox/office.  I WILL THEN GRADE IT AND GIVE IT
BACK TO YOU.  This will tell me that you are ready to teach.  You should make a copy for your records so you have it while I
am grading it.  When I give it back to you, you will make corrections (so have a copy on computer disk) and turn it in with
your lesson plans AND feedback sheets from your partner at the end of the unit in a notebook on Friday, April 29, 2005.
This corrected unit plan will be a good piece of material for your portfolio (. I will then grade the lesson plans and turn them
back to you.
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LESSON PLANS
You need to have a lesson plan each day before you teach.  Do not arrive at your school without a lesson plan! If you do, you will be
sent home and receive an absence for the day.  Additionally, this will cause your colleagues to take on more students for which
they will not be prepared.  Thus, many people would be affected.  Your cooperating teacher and the university supervisor will check
to make sure you have them and that they are quality. If the university supervisor deems them inappropriate or substandard, you will
not be allowed to teach.  If you don’t have them you will lose points on your unit plan score and your cooperating teacher evaluations
(both large parts of your grade).

S At the end of the practicum you will turn in a lesson plan for each class you team taught and taught by yourself (6).

S  You will be evaluated on the following criteria on a 5 point Likert-scale:
S objectives (must be clearly written and have one for each domain?)
S format (you have been given a lesson plan format.  You must follow it and all lesson plans must be on that

form.  Is all information provided?  See overhead layout.)
S safety (are your plans safe for the children?)
S maximum participation (have you planned for the most children to be involved at once while still being safe?

Have you extended, refined, and applied the skill?)
S plans for children with special needs
S creativity
S developmental appropriateness (do your plans match the proficiency levels of the students? Were there

extensions, refinements, and applications?)
S detail (could I visualize your plan by reading it?  Could I teach your lesson from your plan?  Could a substitute

teach your plan from reading it?)
____________________________________________________________________________________________

Unit and Lesson Plan Assessment Sheet

Name __________________________________

The Unit Plan is worth 71 points.  See assignment sheet (and below) for point value breakdown.  You must make corrections and turn it in again on April 29,
2005 along with your lesson plans.  THE UNIT PLAN WILL NOT BE GRADED AGAIN. This is done so you will have something to put in your portfolio.

cover page   / 1 Objectives
/ 10 Organization / 1
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subject        / 5 Facilities
/ 3

rules/routines / 5 Equipment / 5
grade level / 1 Safety / 3 TOTAL 

/ 71
# of lessons / 5 Assessment / 10
students / 7 Outline / 7
special needs / 5 Rainy Day / 3

The lesson plans are worth 40 points as follows:
objectives ___/5 pts. 5= Outstanding; professional quality
format ___/5 pts. 4= Above average; very good grasp of planning content and procedures
safety ___/5 pts. 3= Average; some essential elements missing; minimum evidence of grasp of planning maximum
participation ___/5 pts content and procedures
special needs ___/5 pts 2= Below Average; Questionable evidence of effort or knowledge of planning content creativity ___/5 pts

 and procedures
developmentally appropriate ___/5 pts 1= Poor; very little effort, no grasp of planning content and procedure
detail ___/5 pts. 0= Missing; not included; no effort

Total Score
Unit Plan ____ / 71
Lesson Plans /feedback sheets  ____ / 40
Total               ____ / 111 =  %

A total of 111 points can be achieved.  The grading scale is as follows:
100-111 A
89-99 B
77-87 C
66-76 D
0-65 F

___________________________________________________________________________________________________________________
Standard Target (>86%) Acceptable (76-85%) Unacceptable (<75%)

Identifies program goals
(1.6)

Demonstrates, through
written documentation,
knowledge of approved
state and local standards
including the NASPE
content standards for
physical education. Uses
these standards for
curricular and instructional
planning purposes.

Demonstrates, through
written documentation,
knowledge of approved
state and local standards
including the NASPE
content standards for
physical education.

No mention of NASPE
content standards for
physical education.
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physical education. Uses
these standards for
curricular and instructional
planning purposes.

physical education.

Selects appropriate
selection of instructional
strategies based on
developmental levels,
learning styles, program
goals, and safety issues
(2.3, 3.1)

Consistently identifies and
selects appropriate
learning/practice
opportunities based on
understanding the student,
the learning environment,
task, students’ strengths and
weaknesses, learning styles,
and prior experiences

Demonstrates
understanding of the
interaction of student,
learning environment, task,
students’ strengths and
weaknesses, learning styles,
and prior experiences.

No identification of
appropriate
learning/practice
opportunities based on
understanding the student,
the learning environment,
task, students’ strengths and
weaknesses, learning styles,
and prior experiences

Design of learning
experiences that are safe
appropriate, realistic, and
relevant based on principles
of effective instruction (6.4)

Consistently demonstrates
the ability to design varied
learning experiences that
are safe, developmentally
appropriate, and based on
principles of effective
instruction.

Can design learning
experiences that are safe,
developmentally
appropriate, and based on
principles of effective
instruction.

Absence of learning
experiences which are safe,
developmentally
appropriate, and based on
principles of effective
instruction.

The use of curricula that
encourage learners to see,
question, and interpret
physical activity from
diverse perspectives (6.10)

Consistently demonstrate a
knowledge of principles,
techniques, advantages, and
limitations of various
curricula that enables
learners to think critically.

Some evidence of learning
experiences that enable
learners to think critically.

No learning experiences
that enable learners to think
critically.

Commitment to using
learner strengths as a basis
for a planning instruction
(6.3)

Consistently uses learners’
previous experiences as a
basis for planning
classroom activities

Minimal evidence of using
learners’ previous
experiences as a basis for
planning classroom
activities

No consideration given to
learners’ previous
experiences as a basis for
planning classroom
activities.

Value of using multiple
instructional strategies to
develop competence,
cooperation, and higher
order learning in physical
activity settings (6.9, 6.10)

Unit and daily plans reflect
a use of a variety of
teaching strategies
including direct,
cooperative, and discovery
styles of teaching.

Sporadic evidence of the
use of variety of teaching
strategies including direct,
cooperative, and discovery
styles of teaching.

Use of only direct
instructional strategies.
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develop competence,
cooperation, and higher
order learning in physical
activity settings (6.9, 6.10)

teaching strategies
including direct,
cooperative, and discovery
styles of teaching.

strategies including direct,
cooperative, and discovery
styles of teaching.

Use of a variety of
equipment, materials,
human, and technological
resources (e.g., computers,
audiovisual technologies,
videotapes and discs, local
experts, and print
resources) to enhance
learning in a safe
environment (9.3)

Consistent use of a variety
of equipment, materials and
technological resources
which are viable in the
physical education
classroom

Some use of a variety of
equipment, materials, and
technological resources
which are viable in the
physical education
classroom.

No mention of a variety of
equipment, materials, and
technological resources
which are viable in the
physical education
classroom.

Criteria Explanation

Target:  A score of > 86% (95-111 total points) on the Unit Plan/Lesson Plan assignments.  A score in this range would indicate that
the Candidate’s unit plans and lesson plans extraordinarily represent the following: (a) an identification of program goals, (b)
appropriate selection of instructional strategies based on developmental levels, learning styles, program goals, and safety issues, (c)
design of learning experiences that are safe appropriate, realistic, and relevant based on principles of effective instruction (d) the use
of curricula that encourage learners to see, question, and interpret physical activity from diverse perspectives, (e) a commitment to
using learner strengths as a basis for a planning instruction,(f) a value of using multiple instructional strategies to develop competence,
cooperation, and higher order learning in physical activity settings, and (g) a use of a variety of equipment, materials, human, and
technological resources (e.g., computers, audiovisual technologies, videotapes and discs, local experts, and print resources) to enhance
learning in a safe environment.

Acceptable:  A score between 76% and 85% (84-94 total points) on the Unit Plan/Lesson Plan assignments. A score in this range
would indicate that the Candidate’s unit plans and lesson plans satisfactorily represent the following: (a) an identification of program
goals, (b) appropriate selection of instructional strategies based on developmental levels, learning styles, program goals, and safety
issues, (c) design of learning experiences that are safe appropriate, realistic, and relevant based on principles of effective instruction
(d) the use of curricula that encourage learners to see, question, and interpret physical activity from diverse perspectives, (e) a
commitment to using learner strengths as a basis for a planning instruction,(f) a value of using multiple instructional strategies to
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develop competence, cooperation, and higher order learning in physical activity settings, and (g) a use of a variety of equipment,
materials, human, and technological resources (e.g., computers, audiovisual technologies, videotapes and discs, local experts, and print
resources) to enhance learning in a safe environment.

Unacceptable:  A score of < 75% (83 or less total points) on the Unit Plan/Lesson Plan assignments. A score in this range would
indicate that the Candidate’s unit plans and lesson plans do not represent the following: (a) an identification of program goals, (b)
appropriate selection of instructional strategies based on developmental levels, learning styles, program goals, and safety issues, (c)
design of learning experiences that are safe appropriate, realistic, and relevant based on principles of effective instruction (d) the use
of curricula that encourage learners to see, question, and interpret physical activity from diverse perspectives, (e) a commitment to
using learner strengths as a basis for a planning instruction,(f) a value of using multiple instructional strategies to develop competence,
cooperation, and higher order learning in physical activity settings, and (g) a use of a variety of equipment, materials, human, and
technological resources (e.g., computers, audiovisual technologies, videotapes and discs, local experts, and print resources) to enhance
learning in a safe environment.

Assessment 3: Unit Plans
Criteria

Target:  A score of > 86% (95-111 total points) on the Unit Plan/Lesson Plan assignments.  A score in this range would indicate that
the Candidate’s unit plans and lesson plans extraordinarily represent the following: (a) an identification of program goals, (b)
appropriate selection of instructional strategies based on developmental levels, learning styles, program goals, and safety issues, (c)
design of learning experiences that are safe appropriate, realistic, and relevant based on principles of effective instruction (d)
consideration of safety issues, (e) the use of curricula that encourage learners to see, question, and interpret physical activity from
diverse perspectives, (f) a commitment to using learner strengths as a basis for a planning instruction,(g) a value of using multiple
instructional strategies to develop competence, cooperation, and higher order learning in physical activity settings, and (h) a use of a
variety of equipment, materials, human, and technological resources (e.g., computers, audiovisual technologies, videotapes and discs,
local experts, and print resources) to enhance learning in a safe environment.

Acceptable:  A score between 76% and 85% (84-94 total points) on the Unit Plan/Lesson Plan assignments. A score in this range
would indicate that the Candidate’s unit plans and lesson plans satisfactorily represent the following: (a) an identification of program
goals, (b) appropriate selection of instructional strategies based on developmental levels, learning styles, program goals, and safety
issues, (c) design of learning experiences that are safe appropriate, realistic, and relevant based on principles of effective instruction
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(d) consideration of safety issues, (e) the use of curricula that encourage learners to see, question, and interpret physical activity from
diverse perspectives, (f) a commitment to using learner strengths as a basis for a planning instruction,(g) a value of using multiple
instructional strategies to develop competence, cooperation, and higher order learning in physical activity settings, and (h) a use of a
variety of equipment, materials, human, and technological resources (e.g., computers, audiovisual technologies, videotapes and discs,
local experts, and print resources) to enhance learning in a safe environment.

Unacceptable:  A score of < 75% (83 or less total points) on the Unit Plan/Lesson Plan assignments. A score in this range would
indicate that the Candidate’s unit plans and lesson plans do not represent the following: (a) an identification of program goals, (b)
appropriate selection of instructional strategies based on developmental levels, learning styles, program goals, and safety issues, (c)
design of learning experiences that are safe appropriate, realistic, and relevant based on principles of effective instruction (d)
consideration of safety issues, (e) the use of curricula that encourage learners to see, question, and interpret physical activity from
diverse perspectives, (f) a commitment to using learner strengths as a basis for a planning instruction,(g) a value of using multiple
instructional strategies to develop competence, cooperation, and higher order learning in physical activity settings, and (h) a use of a
variety of equipment, materials, human, and technological resources (e.g., computers, audiovisual technologies, videotapes and discs,
local experts, and print resources) to enhance learning in a safe environment.

Assessment 3
Unit Plan/Lesson Plan Data Table

2002-03 2003-04 2004-05

Target 64% 56% 87%

Acceptable 32% 26% 13%

Unacceptable 4% 18% 0%

ASSESSMENT 4-Cooperating Teacher Student Teacher Assessment

Description of Cooperating Teacher Student Teacher Assessment

Description:
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     Each teacher candidate will complete a primary teaching experience at an Elementary school and a secondary teaching experience
at a Middle or High School. It is important this instruction be assessed and evaluated to determine knowledge, skills, and dispositions
acquired throughout each teaching experience and to give the teacher candidate feedback on improving specific instructional skills.
Each teacher candidate will be assessed by their respective cooperating teacher at each level. This cooperating teacher will have been
with the teacher candidate on a daily basis for at least 8 weeks.  The cooperating teacher will assess each teacher candidate’s personal
and professional performance comparable to the level of a beginning professional physical education specialist.
      The observation inventory will include eight areas of assessment:

1. Content Knowledge
2. Management and Motivation
3. Communication
4. Planning and Instruction
5. Student Assessment
6. Technology
7. Collaboration
8. Personal and Professional Teacher Qualities

Requirements:
To the Student:
     Your cooperating teacher will assess your teaching performance in eight areas including content knowledge, management and
motivation, communication, planning and instruction, student assessment, technology, collaboration, and personal and professional
qualities. The assessment will be conducted at the conclusion of your teaching experience and will evaluate your personal and
professional performance during this experience. It will also give you an opportunity to identify individual strengths and weaknesses
in your teaching instruction. A rating scale will be used to assess these qualities.

To the Cooperating Teacher:
     Please assess the teacher candidate in the following eight areas: Content knowledge, management and motivation, communication,
planning and instruction, student assessment, technology, collaboration, and personal and professional qualities.  Each teacher
candidate should be assessed on the level of a beginning professional physical education specialist. The assessment should reflect
final observations of the teacher candidate’s personal and professional performance and should be completed at the end of the teacher
candidate’s experience.
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Cooperating Teacher’s Observation Inventory of Teacher Candidate

Use the rating scale below as a guide for evaluating teacher candidate.  Rate each quality on a scale of 1 to 5.

Rating Scale:
5 – Outstanding
4 – Above Average
3 – Average
2 – Below Average
1 – Unacceptable

N – Not Applicable

Rating Scale Criteria:

     A score of  “5”  - Outstanding indicates the teacher candidate exhibited the quality at a level comparable to that of a professional
physical education teacher specialist.
     A score of “4” – Above Average indicates the teacher candidate demonstrated the quality consistently and above the level expected
of a pre-professional physical education specialist.
     A score of “3” - Average indicates the teacher candidate demonstrated this quality minimally, on a daily basis, and on the level of a
pre-professional physical education specialist.
    A score of “2” – Below Average indicates the teacher candidate demonstrated this quality occasionally but was not consistent in
his/her performance.
    A score of “1” – Unacceptable indicates the teacher candidate never or rarely demonstrated this quality sufficiently.
    Score an “N” if the corresponding quality was Not Applicable to you.

The Teacher Candidate:

Content Knowledge
_____ 1.  Demonstrates competent motor skill performance in a variety of physical settings.
_____ 2.  Demonstrates the ability to teach appropriate sequencing of motor skills.
_____ 3.  Correlates fitness principles to physical activities.
_____ 4.  Demonstrates the ability to plan and implement developmentally appropriate learning experiences.
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_____ 5.  Demonstrates an understanding of how individuals differ in learning and creates appropriate instruction adapted to
their needs.
_____ 6.  Demonstrates knowledge of health and physical education content.

Management and Motivation
_____ 1.  Uses managerial routines (roll call, warm-up, equipment management, etc.) to accommodate learning experiences.
_____ 2.  Organizes, allocates, and manages resources (students, time, space, equipment, activities, teacher attention) to provide
active and equitable learning experiences.
_____ 3.  Uses a variety of developmentally appropriate practices to motivate students to participate in physical activity in and out
of school.
_____ 4.  Uses strategies to help students demonstrate responsible personal and social behaviors (mutual respect, support for
others, safety, cooperation) that promote positive relationships.
_____ 5.  Develops effective behavior management skills.
_____ 6.  Exhibits effective management techniques supporting classroom learning, student responsibility, and classroom
control.

Communication
_____ 1.  Models appropriate behavior.
_____ 2.  Demonstrates effective communication skills (use of language, clarity, conciseness, pacing, giving and receiving feedback,
age-appropriate language, nonverbal communication).
_____ 3.  Communicates managerial and instructional information in a variety of ways (bulletin boards, task cards, posters Internet,
video).
_____ 4.  Communicates in a way that demonstrates sensitivity and understanding of different cultures and different abilities.
_____ 5.  Implements strategies that enhance communication among students in physical activity settings.

Planning and Instruction
_____ 1.  Identifies, develops, and implements appropriate program and instructional goals.
_____ 2.  Selects and implements instructional strategies based on content, student needs, and safety issues, that facilitate
learning in the physical activity setting.
_____ 3.  Designs and implements learning experiences that are safe, appropriate, relevant, and based on principles of effective
instruction.
_____ 4.  Demonstrates a repertoire of direct and indirect instructional formats that facilitate student learning (e.g., ask
questions, pose scenarios, promote problem solving and critical thinking, factual recall).
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Student Assessment
_____ 1.  Uses a variety of appropriate assessments to determine achievement, provide feedback to students, and guide instruction.
_____ 2.  Interprets and uses learning and performance data to make informed decisions concerning curriculum and/or instruction.

Technology
_____ 1.  Demonstrates knowledge of current technologies and their application in health and physical education.
_____ 2.  Designs, develops, and implements student learning activities that integrate information technology.

Collaboration
_____ 1.  Identifies and actively seeks community resources to enhance physical activity opportunities.
_____ 2.  Fosters relationships with parents/guardians and community agencies to support student growth and development.
_____ 3.  Maintains a working relationship with other faculty and administrators.

Personal and Professional Qualities of a Health and Physical Education Specialist
_____ 1.  Maintains a health enhancing level of physical fitness
_____ 2.  Demonstrates poise and confidence
_____ 3.  Exhibits contagious enthusiasm
_____ 4.  Possesses a positive sense of humor
_____ 5.  Dependable
_____ 6.  Adaptable
_____ 7.  Initiates ideas, lessons, class organization, etc.
_____ 8.  Demonstrates an ability to evaluate self effectively; accepting constructive criticism and suggestions.
_____ 9.  Establishes a bond of mutual respect with students.

Co-operating Teacher Comments:



RRReeevvv...    777///111///000444;;;   rrreeeppplllaaaccceeesss   rrreeevvv...    555///111888///000444

Program Report Template—AAHPERD/NASPE-Initial 58

Scoring Cooperating Teacher’s Observation Inventory of Teacher Candidate

Teacher Candidate’s Name: _____________________________________________

Date of Report:  ________________ Total Points Score: ______________________

Teacher Candidate’s Score (Circle One):    Target      Acceptable      Unacceptable

Cooperating Teacher: _________________ Semester: _________________________

School: ______________________ College Supervisor: ___________________

Level (Circle One):  Elementary Secondary

Area of Assessment                     Total Possible Score     Teacher Candidate Score
Content Knowledge 30                                        ________
Management and Motivation 30                                        ________
Communication 25                                        ________
Planning and Instruction 20                                        ________
Student Assessment 10                                        ________
Technology 10                                        ________
Collaboration 15                                        ________
Personal and Professional Qualities 45                                        ________

Total Possible Score 185                                       ________

Interpreting Teacher Candidate Score:

Category           Percentile             Total Points Scored

Target                > 90%                   167 - 185
Acceptable        71% – 89%           148 - 166
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Unacceptable     < 70%                   < 147
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Assessment Criteria:  Cooperating Teacher Assessment

Target: A teacher candidate earns an overall rating of  > 90% on the Cooperating Teacher’s Observation Inventory of Student
Teachers.  A rating in this range would indicate the candidate was able to perform on an average level and have the minimum skills
and characteristics to teach physical education in a K-12 setting based on the observation of a public school cooperating teacher.  This
teacher has been with the candidate on a daily basis for at least eight weeks. Specifically, the candidate who scores 167 or above
would represent pre-service teachers who are extraordinary and able to demonstrate:

Knowledge and Application of Health and Physical Education Content
Management and Motivation Skills
Effective Communication Skills
Effective Planning and Instruction
Identifying and Utilizing Student Assessments
Knowledge and Application of Technology in Health and Physical Education
Effective Collaboration of Resources
Personal and Professional Qualities of a Health and Physical Education Specialist

Acceptable: A teacher candidate who earns an overall rating of 71% - 89% on the Cooperating Teacher’s Observation Inventory of
Student Teachers.  A rating in this range would indicate the candidate was able to perform on an average level and have the minimum
skills and characteristics to teach physical education in a K-12 setting based on the observation of a public school cooperating teacher.
This teacher has been with the candidate on a daily basis for at least eight weeks.  Specifically, the candidate whose score is 148 - 166
would typically be able to demonstrate:

Knowledge and Application of Health and Physical Education Content
Management and Motivation Skills
Effective Communication Skills
Effective Planning and Instruction
Identifying and Utilizing Student Assessments
Knowledge and Application of Technology in Health and Physical Education
Effective Collaboration of Resources
Personal and Professional Qualities of a Health and Physical Education Specialist
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Unacceptable:  Teacher candidate earns an overall rating of < 70% on the Cooperating Teacher’s Observation Inventory of Student
Teachers.  A rating in this range would indicate the candidate was unable to demonstrate necessary characteristics and skills essential
for teaching physical education based of the observation of a public school cooperating teacher.  This teacher has been with the
candidate of a daily basis for at least eight weeks.  Specifically, based on the qualities listed below, the candidate with a score of 130
or below has not demonstrated competence essential for a beginning professional physical education specialist and should repeat the
student teaching experience until the acceptable level has been achieved.

Knowledge and Application of Health and Physical Education Content
Management and Motivation Skills
Effective Communication Skills
Effective Planning and Instruction
Identifying and Utilizing Student Assessments
Knowledge and Application of Technology in Health and Physical Education
Effective Collaboration of Resources
Personal and Professional Qualities of a Health and Physical Education Specialist
Assessment 4: Cooperating Teacher Assessment

Criteria
Target: An overall rating of > 86% on the Cooperating Teacher’s Observation Inventory of Student Teachers. A rating in this range
would indicate that the candidate was able to perform on an average level and have the minimum skills and characteristics to teach
physical education in a K-12 setting based on the observation of a public school cooperating teacher.  This teacher has been with the
candidate on a daily basis for at least eight weeks. Specifically, the candidate who scores 86% or above would represent pre-service
teachers who are able to extraordinarily able to demonstrate:

- enthusiasm
- dependability
- initiative
- ability to evaluate self
- an understanding of subject matter
- planning skills
- understanding of the individual
- the ability to check for pupil understanding
- establishing and using classroom routines
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Acceptable: Candidate earns an overall rating 76-85% on the Cooperating Teacher’s Observation Inventory of Student Teacher. A
rating in this range would indicate that the candidate was able to perform on an average level and have the minimum skills and
characteristics to teach physical education in a K-12 setting based on the observation of a public school cooperating teacher. This
teacher has been with the candidate on a daily basis for at least eight weeks. Specifically, the candidate with a score of 76-85% would
be able to typically be able to demonstrate:

- enthusiasm
- dependability
- initiative
- ability to evaluate self
- an understanding of subject matter
- planning skills
- understanding of the individual
- the ability to check for pupil understanding
- establishing and using classroom routines

Unacceptable:  Candidate earns score of < 75% on the Cooperating Teacher’s Observation Inventory of Student Teacher.  A rating in
this range would indicate that the candidate was unable to show necessary characteristics and skills needed for teaching physical
education based on the observation of a public school cooperating teacher. This teacher has been with the candidate on a daily basis
for at least eight weeks. Specifically, the candidate with a score of < 75% or below would not be able to demonstrate:

- enthusiasm
- dependability
- initiative
- ability to evaluate self
- an understanding of subject matter
- planning skills
- understanding of the individual
- the ability to check for pupil understanding
- establishing and using classroom routines
- the ability to develop a positive learning climate

Assessment 4
Cooperating Teacher Assessment Data Table
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2002-03 2003-04 2004-05

Target 63% 52% 73%

Acceptable 29% 35% 27%

Unacceptable 8% 13% 0%

ASSESSMENT 5-Portfolio Assignment

Portfolio Assignment
Description

The purpose of this assignment is to develop a case for the knowledge, skills, and dispositions acquired throughout your time in this
program (coursework, practicums, field experiences, and student teaching).  The portfolio serves two purposes. One, it allows the
faculty to see your student career as a whole.  Two, it gives you a “document” that you can show to prospective employers that
demonstrates your teaching competency.

Requirements
You must provide samples of your BEST work that reflects your knowledge of the NASPE National Standards for Beginning Physical
Education Teachers (see attached), appropriate teaching practices, abilities, and beliefs. The artifacts that you choose to include should
represent your entire time in the physical education program at The University of Georgia.  It is vital that your portfolio is well-
organized.  Use a three-ring binder, dividers, and label the artifact and the standard that it meets. You will be assessed on the
following areas (not just the inclusion of these documents but their quality as well):

Tangible evidence of meeting each of the NASPE Beginning Teacher Standards __/ 10
Evidence of Self Assessment of Teaching __/ 5
Artifacts from all points in program ___/ 5
Includes evidence of public school student assessment ___/ 5
Cover Letter ___/ 2
Biographical Sketch ___/ 2
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Resume ___/ 2
Philosophy Statement ___/ 2
Management Statement ___/ 2
Certification/Licensing Documents (CPR, coaching, etc.) __ / 2
Curriculum Project ___/ 2
Evidence of understanding of how individuals differ in their approaches to learning and create appropriate instruction adapted to these
differences ___/ 2
Technology Use ___/ 2
Student Teacher Evaluations ___/ 2
Unit Plans/Lesson Plans (1 elem., 1 secondary, 1 health minimum) ___/ 2
Professional Library ___/ 2
Photographs ___/ 2
Evidence of collaboration with parents/guardians, colleagues, and/or community agencies ___/ 2
Organization (ease of finding each of the above) ___/ 2

Total       ____ / 55

Evaluation Criteria
Below are the evaluation criteria that will be used in assessing your portfolio and correspond to the requirements above:

E
rd

Target  (These criteria represent a
numerical score of >48 on the portfolio)

Acceptable (These criteria
represent a numerical score of
42-47 on the portfolio).

Unacceptable (These criteria represent a
numerical score of < 41 on the portfolio.)

Analyze performance in a wide range of
activities and identify reasons for
different performance levels from pre-
control to control to utilization to
proficient. This analysis includes
recommendations for performance
improvement

Demonstrates an understanding
of concepts and strategies related
to skillful movement through
accurate analysis of “why”
movement performance occurs as
it does, and by the identification
of factors that distinguish pre-
control to proficient performance

No understanding of concepts of skillful
performance or ability to analyze
movement.

Clearly differentiate between opposing
viewpoints related to key issues and laws.
Able to debate these issues by expressing
personal viewpoints, both verbally and in
writing, in a professional manner

Demonstrate the ability to think
critically about issues related to
physical activity, through verbal
and written analysis, and an
understanding of the law as it
relates to physical education
teaching

No evidence of an ability to think critically
about issues facing the profession.
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personal viewpoints, both verbally and in
writing, in a professional manner

and written analysis, and an
understanding of the law as it
relates to physical education
teaching

Demonstrate through verbal and written
documentation, knowledge of approved
standards including the NASPE Content
Standards for physical education. Uses
these standards for curricular and
instructional planning purposes.

Demonstrate, through verbal and
written documentation,
knowledge of approved standards
including the NASPE Content
Standards for physical education.

Partial or no evidence of knowledge of
NASPE Content Standards for physical
education.

Identify and implements developmentally
appropriate content, and then
individualize instruction for those
students who exhibit greater readiness of
faster progression of learning.

Identify and implements
developmentally appropriate
learning opportunities for a
whole class, and extend and
refine content for the class as
appropriate.

No evidence of developmentally
appropriate learning opportunities for
children.

Full consideration of student needs in the
identification, selection, and
implementation of instruction.
Accommodation of individual learning
styles and student experiences is evident.

Demonstrates the ability to
identify, select, and implement
appropriate instruction based on
student needs.

No mention of student needs or differences
and how they impact planning and
instruction.

Superior organization, allocation, and
management of resources that allows for
maximum activity time and ensures that
all students have an equal opportunity to
participate and learn

Organization, allocation, and
management of resources to
provide active and equitable
learning experiences.

Absence of evidence of organization,
allocation, and management resources

Development of implement an effective
behavior plan that contributes to a
positive learning environment.

Development of effective
behavior management plan.

No behavior plan.

Evidence of using the most appropriate,
innovative, and varied means of
communicating managerial and
instructional information.

Communicates managerial and
instructional information in a
variety of ways.

No or only one mode of communication of
managerial and instructional information.

Demonstrates the ability to develop short-
and long-term plans that are linked to
both learning goals and student
needs/performance. Teacher candidates
adapt these plans to ensure student
progress, motivation, and safety.

Demonstrates the ability to
develop short- and long-term
plans that are linked to both
learning goals and student
needs/performance.

No demonstration of ability to develop
short- and long-term plans that are linked
to both learning goals and student
needs/performance.

Evidence of using a wide variety of
appropriate authentic and traditional
assessment techniques to assess student
understanding and performance, provide
feedback, and communicate student
progress. Ongoing assessment practices
measure learning in all domains.

Use of a variety of appropriate
authentic and traditional
assessment techniques to assess
student understanding and
performance, provide feedback,
and communicate student
progress.

Little or no evidence of appropriate
authentic and traditional assessment
techniques to assess student understanding
and performance, provide feedback, and
communicate student progress.
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appropriate authentic and traditional
assessment techniques to assess student
understanding and performance, provide
feedback, and communicate student
progress. Ongoing assessment practices
measure learning in all domains.

authentic and traditional
assessment techniques to assess
student understanding and
performance, provide feedback,
and communicate student
progress.

authentic and traditional assessment
techniques to assess student understanding
and performance, provide feedback, and
communicate student progress.

Use of a variety of resources such as
colleagues, literature, and professional
associations on a regular basis to remain
current and continue to develop as a
reflective professional.

Use of several resources such as
colleagues, literature, and
professional associations to
develop as a reflective
professional.

Use of only a few resources to develop as a
reflective professional.

Evidence of possessing an extensive
knowledge of current technologies to
physical education, as demonstrated by
appropriate use in a wide variety of
instructional and curricular contexts to
facilitate and enhance student learning.

Evidence of possessing an
adequate knowledge of current
technologies and how to apply
these technologies appropriately
to physical education content and
instruction.

Little or no evidence of possessing an
adequate knowledge of current
technologies and how to apply these
technologies appropriately to physical
education and instruction.

Demonstrates an extensive use of
technologies on a consistent basis to
communicate, network, and locate
resources for instructional purposes, in
addition to facilitating ongoing
professional development.

Demonstrates a sufficient use of
technologies to communicate,
network, locate resources, and
enhance continuing professional
development.

Little or no demonstration of use of
technologies to communicate, network,
locate resources, and enhance continuing
professional development.

Evidence of consistent establishment of
productive relationships with
parents/guardians and school colleagues
on a consistent basis, as needed to support
student growth and well-being.

Evidence of somewhat
productive relationships with
parents/guardians and school
colleagues on a limited basis to
support student growth and well-
being.

Little or no evidence of somewhat
productive relationships with
parents/guardians and school colleagues on
a limited basis to support student growth
and well-being.

Target:  Candidate portfolios that are “target” are organized, have exemplary form and quality and provide overwhelming evidence of candidate understanding.
Specifically, the layout, visual appeal, creativity, expressiveness, spelling, punctuation, and grammar are above expectation.  Specifically, the portfolio
demonstrates outstanding knowledge of NASPE National Beginning Physical Education Teacher Standards, skills, and dispositions (Melograno, 1999).
Acceptable:  Candidate portfolios that are acceptable are organized, have reasonable form and quality and provide evidence of candidate understanding.
Specifically, the portfolio is clearly laid out, creative, displays average writing mechanics, and demonstrates knowledge of NASPE National Beginning Physical
Education Teacher Standards, skills and dispositions (Melograno, 1999).
Unacceptable:  Candidate portfolios that are unacceptable are “unorganized.”  Specifically, they are incomplete, have an unclear layout, lack creativity.
Unacceptable portfolios also are represented by poor “form and quality”. Specifically, they include weak writing mechanics; visual appeal; spelling, punctuation,
and grammar. Furthermore, there is no “evidence of understanding.” Specifically, there is no demonstration of the NASPE National Beginning Physical
Education Teacher standards or an application of ideas to meet those national standards (Melograno, 1999).
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Assessment 5: Portfolio

Criteria

Target:  Candidate portfolios that are “target” are organized, have exemplary form and quality and provide overwhelming evidence of
candidate understanding. Specifically, the layout, visual appeal, creativity, expressiveness, spelling, punctuation, and grammar are
above expectation.  Specifically, the portfolio demonstrates outstanding knowledge of NASPE National Beginning Physical Education
Teacher Standards, skills, and dispositions (Melograno, 1999). (These criteria represent a numerical score of >48 on the
portfolio).

Acceptable:  Candidate portfolios that are acceptable are organized, have reasonable form and quality and provide evidence of
candidate understanding.  Specifically, the portfolio is clearly laid out, creative, displays average writing mechanics, and demonstrates
knowledge of NASPE National Beginning Physical Education Teacher Standards, skills and dispositions (Melograno, 1999).  (These
criteria represent a numerical score of 42-47 on the portfolio).

Unacceptable:  Candidate portfolios that are unacceptable are “unorganized.”  Specifically, they are incomplete, have an unclear
layout, lack creativity.  Unacceptable portfolios also are represented by poor “form and quality”. Specifically, they include weak
writing mechanics; visual appeal; spelling, punctuation, and grammar. Furthermore, there is no “evidence of understanding.”
Specifically, there is no demonstration of the NASPE National Beginning Physical Education Teacher standards or an application of
ideas to meet those national standards (Melograno, 1999). (These criteria represent a numerical score of < 41 on the portfolio.)

Assessment 5
Portfolio Data Table

2002-03 2003-04 2004-05

Target 46% 50% 54%

Acceptable 36% 35% 42%

Unacceptable 18% 15% 4%
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ASSESSMENT 6-Reflection Journal Assignment

Reflection Journal Assignment
PEDS 3301, 3302

This assignment is designed to assist you in becoming a reflective practitioner. The reflective journal is designed to stimulate you to
consider the connections between your multicultural service learning practicum and the teaching profession, as well as to
comprehend the larger impacts of service on your personal development as good citizens and effective leaders.

You will be evaluated on the following criteria:
     Your Score

Organization of content (sequence of information) (3 points)           ____ / 3
Command of the subject matter (6 points)           ____ / 6
Written communication skills (grammar, subject-verb agreement, etc.) (3 points) ____ / 3
________________________________________________________________________
Total 12 points         ____ / 12

Grading Scale
11 points = 92%
10 points = 83%
9 points = 75%
8 points = 67%
7 points = 58%

The Assessment Criteria are as follows:

Standard Target (>86%) Acceptable (76-
85%)

Unacceptable
(<75%)

NASPE Standard
3.1

an outstanding
knowledge of
differences in
approaches to
learning and
physical
performance (e.g.,
different learning
styles, multiple
intelligences, and
performance
modes), areas of
special need,

a sufficient
knowledge of
differences in
approaches to
learning and
physical
performance (e.g.,
different learning
styles, multiple
intelligences, and
performance
modes), areas of
special need,

little or no
knowledge of
differences in
approaches to
learning and
physical
performance (e.g.,
different learning
styles, multiple
intelligences, and
performance
modes), areas of
special need,
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physical
performance (e.g.,
different learning
styles, multiple
intelligences, and
performance
modes), areas of
special need,
language barriers,
and how learning is
influenced by
individual
experiences, talents,
and prior learning,
as well as culture,
family, and
community values

physical
performance (e.g.,
different learning
styles, multiple
intelligences, and
performance
modes), areas of
special need,
language barriers,
and how learning is
influenced by
individual
experiences, talents,
and prior learning,
as well as culture,
family, and
community values

physical
performance (e.g.,
different learning
styles, multiple
intelligences, and
performance
modes), areas of
special need,
language barriers,
and how learning is
influenced by
individual
experiences, talents,
and prior learning,
as well as culture,
family, and
community values

NASPE Standard
8.1

a consistent critique
of the instructional
situation

An interspersed
critique of the
instructional
situation

an absence of
critique of the
instructional
situation

NASPE Standard
8.1

consistent evidence
of implementing
change in actions
based on reflection

some evidence of
implementing
change in actions
based on reflection

no evidence of
implementing
change in actions
based on reflection

NASPE Standard
5.1

A display of
outstanding written
(nonverbal)
communication
skills

a display of average
written nonverbal)
communication
skills

a display of below
average  written
(nonverbal)
communication
skills

Assessment 6: Reflection Journals
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Criteria
Target: Candidates’ journals are representative of knowledge of differences in approaches to learning and physical performance (e.g.,
different learning styles, multiple intelligences, and performance modes), areas of special need, language barriers, and how learning is
influenced by individual experiences, talents, and prior learning, as well as culture, family, and community values. (These criteria
reflect a numerical score of > 86% on the overall reflection journals)

Acceptable: Candidates’ journals display adequate understanding of the importance of being a reflective practitioner.  Journals
represent a satisfactory recognition of reflection’s contribution to overall professional development. (These criteria reflect a numerical
score between 76% and 85% on the overall reflection journals)

Unacceptable: Candidates’ journals display no understanding of the importance of being a reflective practitioner.  Journals do not
represent recognition of reflection’s contribution to overall professional development. Entries from the journal represent little or no
understanding of how individuals differ in their approaches to learning and how to create appropriate instruction adapted to these
differences. (These criteria reflect a numerical score of < 75% on the overall reflection journals)

Assessment 6
Reflection Journals - Data Table

2002-03 2003-04 2004-05

Target 65% 63% 75%

Acceptable 35% 37% 25%

Unacceptable 0% 0% 0%

ASSESSMENT 7-Practicum Student Evaluation

Practicum Student Evaluation
To the Student
It is important that your instruction be assessed and evaluated.  The university supervisor and the supervising teacher at your school
will be assessing your performance on the tasks below. Their assessment is important in the overall evaluation of your progress and
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level of performance demonstrated. These tasks are expectations of physical education specialists and you have learned about them in
this course.

To the University Supervisor and Cooperating Teacher
Please assess the practicum student on each task below and use the rubric as a guide for your assessment.  If you feel that you were
unable to observe this characteristic in the student because the situation did not present itself, please circle “DNO” (Did Not Observe).

Scoring Guide (rubric)
A score of ‘1” indicates that the practicum student never or rarely accomplished this task.  A score of “2” indicates that, on occasion,
the practicum student did accomplish the stated task but was not consistent in his/her performance.  A score of “3” indicates that the
practicum student performed the task minimally, on a daily basis, and on the level of a pre-professional physical education specialist.
A score of “4” indicates that the practicum student performed the task with aplomb and above the level which would be expected of a
pre-professional physical education specialist.  A score of “5” indicates that the practicum student performed the stated task at a level
that is reflective of a professional physical education specialist.

Practicum Student’s Name _____________________________

School _______________________________________

Poor
Excellent

Came prepared with lesson plan each day 1 2 3 4 5 DNO

Ensured safety for all students 1 2 3 4 5
DNO

Maximized participation for all students through 1 2 3 4 5 DNO
creating appropriate instruction adapted to students’
different learning approaches.

Displayed creativity in planning 1 2 3 4 5
DNO
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Displayed enthusiasm in teaching 1 2 3 4 5
DNO

Utilized management routines 1 2 3 4 5
DNO

Teaching resulted in high activity time 1 2 3 4 5 DNO

Exhibited professional attitudes and responsibilities
toward teaching 1 2 3 4 5 DNO

Planned developmentally appropriate activities 1 2 3 4 5 DNO

Provided positive and specific skill feedback 1 2 3 4 5 DNO

Utilized questions during lesson 1 2 3 4 5
DNO

Provided visual demonstrations along with verbal
explanations 1 2 3 4 5 DNO

Had a closure or review segment at completion
of lesson 1 2

3 4 5 DNO

Total
_________/65

Comments on the student’s skills, knowledge, and dispositions regarding teaching physical education and then sign the sheet on the
back:

____________________________________________________________________________________________
____________________________________________________________________________________________
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____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________
____________________________________________________________________________________________

Cooperating Teacher Signature _________________________________   Date ____________
University Supervisor Signature __________________________________ Date ____________

Scale
59-65 A
58-52 B
51-46 C
45-39 D
38-0 F

Assessment Criteria
Unacceptable:   A score of < 75% on the Practicum Student Evaluations. A score in this range would indicate that during the
elementary and secondary early field experience, the candidate did not sufficiently display the following skills, knowledge, and
dispositions (This percentage represents a raw score of 49 and below):

- came prepared with an appropriate lesson plan
- ensured safety for all students during teaching episode



RRReeevvv...    777///111///000444;;;   rrreeeppplllaaaccceeesss   rrreeevvv...    555///111888///000444

Program Report Template—AAHPERD/NASPE-Initial 74

- maximized participation for all students during episode
- was enthusiastic about teaching physical education
- utilized rudimentary management routines
- planned developmentally appropriate activities
- provided positive and specific skill feedback
- utilized questions during teaching episode
- provided visual demonstrations along with verbal explanations
- included a closure segment at completion of lesson

Acceptable:   A score between 76% and 85% on the Practicum Student Evaluations.  A score in this range would indicate that during
the elementary and secondary early field experience, the candidate satisfactorily displayed the following skills, knowledge, and
dispositions (This percentage represents a raw score between 50 and 56):

- came prepared with an appropriate lesson plan
- ensured safety for all students during teaching episode
- maximized participation for all students during episode
- was enthusiastic about teaching physical education
- utilized rudimentary management routines
- planned developmentally appropriate activities
- provided positive and specific skill feedback
- utilized questions during teaching episode
- provided visual demonstrations along with verbal explanations
- included a closure segment at completion of lesson

Target:  A score of > 86% on the Practicum Student Evaluations. A score in this range would indicate that during the elementary and
secondary early field experience, the candidate was exceptional in displaying the following skills, knowledge, and dispositions (This
percentage represents a raw score of 57 and above):

- came prepared with an appropriate lesson plan
- ensured safety for all students during teaching episode
- maximized participation for all students during episode
- was enthusiastic about teaching physical education
- utilized rudimentary management routines
- planned developmentally appropriate activities
- provided positive and specific skill feedback



RRReeevvv...    777///111///000444;;;   rrreeeppplllaaaccceeesss   rrreeevvv...    555///111888///000444

Program Report Template—AAHPERD/NASPE-Initial 75

- utilized questions during teaching episode
- provided visual demonstrations along with verbal explanations
- included a closure segment at completion of lesson

Assessment 7: Practicum Evaluations
Criteria

Target:  A score of > 86% on the Practicum Student Evaluations. A score in this range would indicate that during the elementary and
secondary early field experience, the candidate was exceptional in displaying the following skills, knowledge, and dispositions:

- came prepared with an appropriate lesson plan
- ensured safety for all students during teaching episode
- maximized participation for all students during episode
- was enthusiastic about teaching physical education
- utilized rudimentary management routines
- planned developmentally appropriate activities
- provided positive and specific skill feedback
- utilized questions during teaching episode
- provided visual demonstrations along with verbal explanations
- included a closure segment at completion of lesson

Acceptable:   A score between 76% and 85% on the Practicum Student Evaluations.  A score in this range would indicate that during
the elementary and secondary early field experience, the candidate satisfactorily displayed the following skills, knowledge, and
dispositions:

- came prepared with an appropriate lesson plan
- ensured safety for all students during teaching episode
- maximized participation for all students during episode
- was enthusiastic about teaching physical education
- utilized rudimentary management routines
- planned developmentally appropriate activities
- provided positive and specific skill feedback
- utilized questions during teaching episode
- provided visual demonstrations along with verbal explanations
- included a closure segment at completion of lesson
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Unacceptable:  A score of < 75% on the Practicum Student Evaluations. A score in this range would indicate that during the
elementary and secondary early field experience, the candidate did not sufficiently display the following skills, knowledge, and
dispositions:

- came prepared with an appropriate lesson plan
- ensured safety for all students during teaching episode
- maximized participation for all students during episode
- was enthusiastic about teaching physical education
- utilized rudimentary management routines
- planned developmentally appropriate activities
- provided positive and specific skill feedback
- utilized questions during teaching episode
- provided visual demonstrations along with verbal explanations
- included a closure segment at completion of lesson

Assessment 7
Practicum Evaluations- Data Table

2002-03 2003-04 2004-05

Target 59% 59% 50%

Acceptable 27% 23% 29%

Unacceptable 14% 18% 21%

ASSESSMENT 8- COE Exit Survey

At the end of each semester, the College of Education at The University of Georgia conducts a college-wide survey of all exiting
students (Student Teachers) on their satisfaction with the program and their perceived teaching efficacy.  The assessment is a four
point scale (strongly agree, agree, disagree, and strongly disagree) in which students rate items in four sections: (a) knowledge, (b)
skills, (c) dispositions and professional growth, and (d) faculty and resources.  The survey is aligned with the COE Conceptual and
GSTEP Frameworks and aligned with NCATE Standards. The survey is in scantron form and is attached to this paper.
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Criteria

Target:  At least 90% of students are “satisfied” with the overall quality of our physical education teacher program

Acceptable:  At least 80-89% of students are “satisfied” with the overall quality of our physical education teacher education program.

Unacceptable:  Less than 79% of students are “satisfied” with the overall quality of our physical education teacher education program.

Assessment 8: COE Exit Survey
Criteria

Target:  At least 90% of students are “satisfied” with the overall quality of our physical education teacher program

Acceptable:  At least 80-89% of students are “satisfied” with the overall quality of our physical education teacher education program.

Unacceptable:  Less than 79% of students are “satisfied” with the overall quality of our physical education teacher education program.

Assessment 8
Exit Survey Data Table

2002-03 2003-04 2004-05*

Target n/a n/a YES

Acceptable n/a n/a

Unacceptable n/a n/a

* first year done
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