
1

Georgia Professional Standards Commission

Endorsement Program
Continuing Approval Report

Fall 2005

Professional Education Unit Name:

The Gifted and Creative Education Program,
Department of Educational Psychology & Instructional Technology

Preparation Program Area:

Gifted In-Field Education Endorsement

Program Delivery Options:

-face-to-face in providerÕs classrooms
-Electronic (>50% class time spent on-line)

Program Report Preparer Information:

Tarek C. Grantham, Ph.D.
Associate Professor & Program Coordinator
Gifted & Creative Education Program
The University of Georgia
323 Aderhold Hall
Athens, Georgia  30602
Email:  grantham@uga.edu
Office: 706-542-4251



2

Section 1:  Context

1. Briefly describe the relationship of the preparation program to the Professional
Education UnitÕs conceptual framework.

The Georgia Gifted In-Field Education Endorsement is a critical component of the Gifted and
Creative Education program because it serves as the gateway through which an educator may
provide direct instruction or serve as a facilitator of gifted students in grades P-12 (Georgia Rule
505-2-105).

The mission of the Gifted and Creative Education program is to:
¥ advance knowledge about the attributes of giftedness and creativity within and across

groups that may differ by age, culture, and economics; and
¥ promote the application of assessment principles, learning and developmental theories,

teaching strategies, counseling strategies, and research methodology to the education of
gifted and creative individuals.

The conceptual framework that guides the program in accomplishing its mission is based upon
the philosophy that:

¥ giftedness and creativity are expressed in diverse ways among diverse people;
¥ creativity is a universal potential to be nurtured and enhanced;
¥ the best knowledge in the field of gifted education incorporates various perspectives,

theories, and approaches; and
¥ the best education for students identified as gifted is tailored to their specific needs and

interests for talent development rather than for general instruction.

The delivery of the Georgia Gifted In-Field Education Endorsement preparation program
supports an important training goal of the Gifted and Creative Education Program, which is to
provide leadership and support for the efforts of PreK-12 education professionals in Georgia and
beyond.  Currently, Georgia educators cannot receive their initial certification in gifted education
following a traditional program; they must complete the requirements for teaching certification
in an approved content area, and then add-on the Gifted In-Field Education Endorsement .  This
component of our program includes the completion of four graduate level courses.

¥ EPSY 7110 Characteristics of Gifted Children and Youth
¥ EPSY 7060 Assessment of Gifted Children and Youth
¥ EPSY 7250 Program and Curriculum Development for the Gifted
¥ EPSY 7230 Strategies and Materials for the Gifted

The Gifted In-Field Education Endorsement sequence has been developed according to the
standards and recommendations from research and theory published by the leading organizations
in the field of gifted education, including the National Association for Gifted Children
(Standards for Graduate Programs in Gifted Education, 1995), The Council for Exceptional
Children (CEC Knowledge and Skill Base for All Beginning Special Teachers with Gifts &
Talents, 2002).  In addition, the endorsement program is grounded in the mission of the College
of Education.
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The College of Education prepares exemplary reflective professionals to serve a diverse global
community, many who represent the gifted population.  The Gifted In-Field Education
Endorsement component of the Gifted and Creative Program contributes to the College of
EducationÕs public contract with citizens of the state and nation to fulfill this monumental
preparation task.  As one of its academic preparation programs, we provide specialized training
in the education of gifted and creative students in schools and communities.  We also provide
leadership in furthering education and life-long learning for professionals who receive the Gifted
In-Field Education Endorsement to their teaching certificates.  Many students who have
completed the Gifted In-Field Education Endorsement through the Gifted and Creative
Education program have continued in their pursuit of knowledge through advanced degrees,
excelled in their service to gifted and creative students, and advanced in their careers to assume
leadership roles in the field of gifted education.

Thus, not only is the Gifted In-Field Education Endorsement a gateway for educators to provide
services to gifted students, it serves as a conduit and catalyst for the Gifted and Creative
Education program to support the College of Education in reaching its goals and to cultivate
leadership for the field of gifted education.

2.  Attach a program of study or advisement sheet that outlines the courses and experiences
required for candidates to complete the preparation program.

The Gifted and Creative Education (GCE) program at the University of Georgia offers graduate
coursework in accordance with standards approved by the Council of Exceptional Children
(CEC) and used by the Georgia Professional Standards Commission for Gifted In-Field
Education Endorsement program purposes.  Below is a list of the four graduate courses,
descriptions and objectives (Table 1) that constitute a studentÕs program of study.

Table 1.  Gifted and Creative Education Program of Study for Gifted In-Field Education
Endorsement

Course
No.

Course Title and
General Description

Course Objectives

EPSY
7110

Characteristics of Gifted
Children and Youth: Examines
nature and needs of gifted
students focusing on personal,
home, school, gifted
policy/practice issues, and
special issues impacting
psychological, social-emotional
and academic development

Students will be able to:
1. give relevant theoretical and operational

definitions of the term gifted and talented.
2. trace historical trends and landmark studies

in gifted education.
3. understand defining characteristics and

needs of diverse populations of gifted
students.

4. address issues of screening and
identification of gifted students across
diverse groups.

5. demonstrate understanding of behavioral
and developmental aspects of giftedness
(preschool through secondary).
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(preschool through secondary).
6. give a rationale for gifted programming.
7. identify major programming options for the

gifted in schools.
8. explain what is meant by a differentiated

curriculum.
9. knowledgeably address current issues such

as grouping, and acceleration vs. enrichment
as they impact the education of gifted
children and youth.

10. report on the desirable characteristics of
school personnel working with gifted
students and provide advice for parents of
gifted children.

11. identify relevant local, state, national, and
international issues impacting gifted
education.

12. relate defining characteristics of gifted
students to their respective needs and make
educational recommendations to meet those
needs.

EPSY
7060

Assessment of Gifted Children
and Youth
Measurement of abilities in
gifted children with different
strengths and from diverse
background, with emphasis
gifted program assessment
policies and practices used to
evaluate performance, identify
and serve gifted students.

Students will be able to:
1. comprehend assessment principles related to

the educational decisions for gifted students.
2. analyze ethical and legal issues impacting

gifted program assessment policies and
practices;

3. demonstrate knowledge of identification
criteria used within gifted education;

4. examine processes and procedures to assess
students using Georgia Criteria, including
mental ability, achievement, motivation, and
creativity;

5. analyze assessment policies and procedures
of local school districts relative to the
Georgia Identification Criteria;

6. identify appropriate data to assess the
abilities of students from diverse
backgrounds;

7. interpret standardized test scores and
properties for identification of gifted
students;

8. develop classroom based observational
forms for gifted program referrals;

9. examine paper-and-pencil tests and
performance tasks for use with gifted
programs;
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performance tasks for use with gifted
programs;

10. design classroom tests and performance
tasks within a specific content area or grade
level for use with gifted program screening
and identification;

11. develop strategies to prepare students and
parents to participate in gifted program
assessment and to understand results of
assessment;

12. identify and solicit the involvement of
relevant stakeholders in gifted program
assessment.

EPSY
7250

Program and Curriculum
Development for the Gifted
Program planning for gifted
students, including curriculum
inventory and development,
program models, and evaluation.

Students will be able to:
1. demonstrate knowledge of curriculum

models and learning theory models in the
context of education for the gifted and
talented;

2. develop a well-founded rationale for a gifted
and talented program;

3. demonstrate knowledge of delivery models
as defined in the state of GeorgiaÕs rules for
gifted education. These models include:
resource classroom facilitator,
mentorship/internship, joint enrollment,
independent study, Advanced Placement,
and International Baccalaureate.

4. develop criteria to select a program model
driven by research-based features of
successful gifted and talented programs;

5. design an instructional scope and sequence
of articulated learning experiences for
elementary, middle, or high school gifted
students;

6. demonstrate their ability to design
qualitatively differentiated instruction for
high ability students; and

7. use appropriate instruments to assess the
qualitative differentiation of curricular
programs for gifted students.
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EPSY
7230

Strategies and Materials for the
Gifted
Teaching strategies and related
instructional materials for the
gifted student.

1. Identify and explain underlying principles
related to curriculum modification and
qualitatively differentiated instruction for
gifted learners.

2. Identify characteristics and appropriate
learning activities and teaching strategies
that meet the needs of gifted learners from
diverse backgrounds.

3. Evaluate instructional materials and their
appropriateness for gifted learners.

4. Design instructional plans for facilitating
qualitatively differentiated curriculum with
gifted learners.

5. Differentiate existing instructional materials
with respect to content, process, products,
and learning environment.

Endorsement Advisement Pages can be found at the following websites:
¥ http://www.coe.uga.edu/gctweb
¥ http://www.coe.uga.edu/epit/gce/endorsements.html

3.  List the transition points in the program, and identity the criteria used to determine
progression through the preparation program.

The Assessment System for the Gifted In-Field Education Endorsement component of the Gifted
and Creative Education program includes benchmarks for endorsement-seekers and advisors to
monitor and plan steps toward endorsement completion.  Table 2 outlines transition points and
benchmark criteria used to confirm progress throughout different stages of endorsement
sequence.

Table 2.  The Gifted and Creative Education Program Graduate Progress Benchmarks and
Degree Specifications

Transition Points
to Advance in Course

Sequence

Benchmark

A. Entrance Point 1. Satisfy Admission Requirements to be admitted as
UGA graduate student

2. Receive Clearance to enroll in classes
B. Prior to Start of

Coursework
1. Approval of Preliminary program of study

C. After Completion of
1st Course

1. Plan for Attendance at Professional Meeting related to
Gifted Education
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D. Successful
Completion of
Endorsement
Courses

1. Approval of Final program of study
2. Completion of Endorsement-Licensure Application

and Certificate Verification
3. UGA COE Certification Officer Approves & Submits

Verification to GPSC
4. Completion of Department and College Exit Surveys

E. Post-Endorsement
Program Completion

1. Participation in post-graduate feedback process to
understand:

o professional role and responsibilities update
o post-graduate professional growth,

development and leadership pursuits

4.  Complete the table below describing the field and clinical experiences required for the
preparation program.

Course
Number

Course Title Type of Field & Clinical
Experiences

Hours of
Experience

¥ School-based study of Gifted
Program Demographics

4 hours

¥ Parent & Teacher Interviews
Examining Perceptions of
Gifted Program Services
Assignment

2 hours

¥ Self & External Rating of
Creativity and Analysis
Assignment

2 hours

EPSY
7110

Characteristics of Gifted
Children and Youth

¥ Gifted Student Case Analyses8 hours
¥ Gifted Student Case Analyses8 hours
¥ Instrument Evaluation Project3 hours
¥ Parent-Student Gifted

Program Assessment Seminar
Project

3 hours

¥ Content-Area Observational
Referral Form for Gifted
Programs Project

6 hours

EPSY
7060

Assessment of Gifted Children
and Youth

¥ Achievement Test /
Performance Task Project for
Identifying Gifted Students

6 hours

¥ Parallel Curriculum Design
Project

10 hours

¥ Designing an Instructional
Plan Project

6 hours

EPSY
7250

Program and Curriculum
Development for the Gifted

¥ Scope and Sequence Project 6 hours
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¥ Critical Analysis of
Instructional Strategies
Project

3 hours

¥ Critique of Instructional
Materials Project

3 hours

EPSY
7230

Strategies and Materials for the
Gifted

¥ Differentiated Curriculum
Unit

6 hours

5.  List the assessments used in this program.

The assessments used in the Gifted In-Field Education Endorsement component of the Gifted
and Creative Education program include:
Admissions Acceptance to UGA Graduate school and GPA

of 2.5
EPSY 7110 Reflective Discussions, Historical Trend

Timeline, Reflective Paper on Defining
Giftedness, Reflective Paper on Gifted
Program Equity, Facilitation of Discussion
Chapter Synthesis Student Presentations,
Content Quizzes, Comprehensive Exam

EPSY 7060 Reflective Discussions, Content Quizzes,
Facilitation of Discussion, Evaluation of a
Gifted Program, Traits-Aptitudes-Behaviors
Observational Referral Form Assessment
Project, Comprehensive Exam

EPSY 7250 Reflective Discussions, Parallel Curriculum
Design Project, Scope and Sequence Project,
Essay Exam

EPSY 7230 Reflective Discussions, Critique of
Instructional Materials, Differentiated
Curriculum Unit, Portfolio of Instructional
Materials, Essay Exam

End of Program GPA (3.0 Avg) in Endorsement Courses, COE
Exit Survey

6. Complete the table below showing the number of candidates and completers of the
program for the last three years.

Year # Candidates # Completers
2003 55 23
2004 130 41
2005 148 15 as of July 31st
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7.  Complete the table below showing the faculty responsible for professional coursework,
clinical supervision, or administration in this program.

Name Department Rank Status* Teaching or other
P-12 Experience in

Schools
Dr. Bonnie Cramond EPIT Associate Professor FF Elementary &

Middle School
Teacher of Gifted,
Teacher Trainer in
Gifted Education,
School Consultant,
Program Evaluator,
Director of
Programs on
Training Creativity

Dr. Thomas Hebert EPIT Associate Professor FF High School
Teacher of Gifted
Students, Program
Development
Coordinator,
Teacher Trainer in
Gifted Education,
School Consultant

Dr. Tarek Grantham EPIT Associate Professor FF Middle School
Teacher of Gifted
Students, Teacher
Trainer in Gifted
Education, School
Consultant,
Mentoring Program
Coordinator

Dr. Sally Krisel Georgia
Dept of Ed.

Adjunct Professor PP State Program
Coordinator,
Director of Student
Assessment and
Gifted Education,
Teacher of Gifted
Students (K-12)
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Dr. Eulouise
Williams

EPIT Adjunct Professor PP Teacher of the
Gifted (3-12),
English, History, &
French,
Gifted Program
Coordinator,
Teacher Trainer in
Gifted Education,
School Consultant

Dr. Susan Winstead EPIT Adjunct Professor PP Elementary Teacher
of the Gifted,
Teacher Trainer in
Gifted Education,
Practicum/Internship
Supervisor, Future
Problem Solving
Program
Coordinator

Dr. Margaret Hines EPIT Adjunct Professor PP Elementary Teacher
of the Gifted,
Teacher Trainer in
Gifted Education,
School Consultant

Mrs. Susan Tolbert Oconee Co. Gifted Education
Specialist

PP Middle School
Teacher of the
Gifted, Curriculum
Developer, Teacher
Trainer in Gifted
Education

Mrs. Charlotte Lewis Cobb Co. Gifted Education
Specialist

PP Elementary School
Teacher of the
Gifted, Teacher
Trainer in Gifted
Education
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Section 2ÑAssessments and Related Data

In this section, list 3-4 assessments that are being submitted as evidence for meeting the relevant
program content standards.  All preparation programs must provide six assessments.  For each
assessment, indicated the type of form of the assessment and the transition point at which it is
administered in the program.  For each assessment, attach the following:

1. the assessment, including the instructions to candidates about the assigned task;
2. scoring guides or criteria used to score candidate responses on the assessment;
3. A table (or tables) with the aggregated results of the assessment providing, where

possible, data for each of the most recent three years.  Data should be organized
according to the categories used in the scoring guide/criteria.  Provide the
percentage of candidates achieving at each category.

Table 3.    Assessment System Components and Corresponding Information

Name of
Assessment

Type or
Form of

Assessment

When
Admini-
stered

Assessments Scoring
Guides
Criteria

Data/Table

1. Reflective
Papers

Essay EPSY 7110 Appendix
A1

Appendix
A2

Appendix
A3

2. Trait-
Aptitudes-
Behaviors
Observational
Referral Form
Assessment
Project

Performance
Task

EPSY 7060 Appendix
B1

Appendix
B2

Appendix
B3

3. Scope &
Sequence
Project

Performance
Task

EPSY 7250 Appendix
C1

Appendix
C2

Appendix
C3

4. Differentiated
Curriculum
Unit Project

Performance
Task

EPSY 7230 Appendix
D1

Appendix
D2

Appendix
D3
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Section 3ÑStandards Assessment Chart

Georgia PSC
Standards

Content
Knowledge

Pedagogical /
Professional
KSD

Effect on
Student
Learning

Applicable
Assessments
from Section
2

Standard 1.
Foundations.

X 1,2

Standard 2.
Development and
Characteristics of
Learners.

X 1,2

Standard 3.
Individual Learning
Differences.

X X 2,4

Standard 4.
Instructional
Strategies.

X X 3,4

Standard 5.
Learning
Environments and
Social Interactions.

X X 3,4

Standard 6.
Language.

X X 1,2

Standard 7.
Instructional
Planning.

X X 3,4

Standard 8.
Assessment.

X X 2,4

Standard 9.
Professional and
Ethical Practice.

X 1,2,3,4

Standard 10.
Collaboration.

X 2,4
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Section 4ÑEvidence for Meeting Standards

Provide the analyses requested below for each of the assessments listed in Section 2.

A. List the standards addressed by this assessment.
B. Summarize the data presented in the table related to the assessment submitted in

Section 2.
C. Interpret the data in terms of the standards addressed.  Explain how the

assessment data show that candidates meet these standards.

Assessment #1 From the List in Section 2

Assessment#1-A.  List the standards addressed by this assessment.

Standard 1: Foundations
¥ Reflect on and understand gifted education as an evolving and changing discipline based

on philosophies, evidence-based principles and theories, relevant laws and policies,
diverse and historical points of view.

¥ Understand how issues of human diversity can impact families, cultures, and schools, and
how these complex human issues can interact with issues in the delivery of special
education services.

¥ Use knowledge as a ground upon which to construct their own personal understandings
and philosophies of special education.

Standard 2: Development and Characteristics of Learners
¥ Know and demonstrate respect for their students first as unique human beings.
¥ Understand the similarities and differences in human development and the characteristics

between and among individuals with and without exceptional learning needs (ELN).
¥ Understand how exceptional conditions can interact with the domains of human

development. Use this knowledge to respond to the varying abilities and behaviors of
individualÕs with ELN.

Standard 6: Language
¥ Understand typical and atypical language development and the ways in which

exceptional conditions can interact with an individualÕs experience with and use of
language.

¥ Match their communication methods to an individualÕs language proficiency and cultural
and linguistic differences.

Standard 9: Professional and Ethical Practice
¥ Understand and use the professionÕs ethical and professional practice standards.
¥ Practice ethical principles in multiple roles and complex situations across wide age and

developmental ranges.
¥ Attend to legal matters along with serious professional and ethical considerations.
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¥ Understand how oneÕs own and others attitudes, behaviors, and ways of communicating
can influence their practice and act responsibly in the best interest of the students and
program.

Assessment#1-B.  Summarize the data presented in the table related to the assessment submitted
in Section 2.

The Reflective Papers student data from the Spring 2005 EPSY 7110 (Appendix A3) course
indicates that the majority of the students met or exceeded the expectations for this assessment.
81% of the students exceeded the performance expectations with scores that ranked within the
90-100% range.  Seven percent of the students met expectations, and the remaining 12% did not
meet expectations or standards associated with the reflective papers assessment.

Assessment#1-C.  Interpret the data in terms of the standards addressed.  Explain how the
assessment data show that candidates meet these standards.

The reflective papers are aligned with CEC Standards 1, 2, 6, and 9.  The reflective papers
provide students with the opportunity to examine and synthesize educational issues presented in
the 7110 course and to demonstrate their understanding of foundational principles that are at the
core of the field of gifted education.  The content upon which students reflect in the endorsement
courses require that they demonstrate understanding of the historical context of theory on
giftedness, psychological factors that influence the development of giftedness, as well as the
social and cultural contexts in which traditional and non-traditional views of giftedness and
creativity have emerged.  The reflections allow students to demonstrate content knowledge and
explain the dispositions that will guide their instruction of gifted students and their responsible
implementation of gifted education policies and practices. Several students did not meet
expectations on this project, which was found to be associated with a change in pursuit of the
gifted endorsement.  However, the majority of the students performed at the highest level on this
assessment, which indicates that students who pursue the in-field endorsement typically excel in
meeting the standards set forth by CEC.
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Assessment#2 From the List in Section 2

Assessment#2-A.  List the standards addressed by this assessment.

Standard 1: Foundations
¥ Understand how diverse and historical points of view have historically influenced and

continue to influence the field of special education and the education and treatment of
individuals with exceptional needs both in school and society.

¥ Understand how professional practice, including assessment, is impacted by trends in
emerging best practices.

Standard 2: Development and Characteristics of Learners
¥ Know and demonstrate respect for students first as unique human beings.
¥ Understand the similarities and differences in human development and the characteristics

between and among individuals with and without exceptional learning needs (ELN).
¥ Understand how exceptional conditions can interact with the domains of human

development and they use this knowledge to respond to the varying abilities and
behaviors of individualÕs with ELN.

¥ Understand how the experiences of individuals with ELN can impact families, as well as
the individualÕs ability to learn, interact socially, and live as fulfilled contributing
members of the community.

Standard 3: Individual Learning Differences
¥ Actively and resourcefully seek to understand how primary language, culture, and

familial backgrounds interact with the individualÕs exceptional condition to impact the
individualÕs academic and social abilities, attitudes, values, interests, and career options.

Standard 6: Language
¥ Understand typical and atypical language development and the ways in which

exceptional conditions can interact with an individualÕs experience with and use of
language.

Standard 8: Assessment
¥ Understand assessment as integral to the decision-making and teaching of special

educators and special educators use multiple types of assessment information for a
variety of educational decisions.

¥ Use the results of assessments to help identify exceptional learning needs and to develop
and implement individualized instructional programs, as well as to adjust instruction in
response to ongoing learning progress.

¥ Understand the legal policies and ethical principles of measurement and assessment
related to referral, eligibility, program planning, instruction, and placement for
individuals with ELN, including those from culturally and linguistically diverse
backgrounds.

¥ Understand measurement theory and practices for addressing issues of validity,
reliability, norms, bias, and interpretation of assessment results. In addition, special
educators understand the appropriate use and limitations of various types of assessments.
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¥ Collaborate with families and other colleagues to assure non-biased, meaningful
assessments and decision-making.

¥ Conduct formal and informal assessments of behavior, learning, achievement, and
environments to design learning experiences that support the growth and development of
individuals with ELN.

¥ Use assessment information to identify supports and adaptations required for individuals
with ELN to access the general curriculum and to participate in school, system, and
statewide assessment programs.

¥ Regularly monitor the progress of individuals with ELN in general and special curricula.

Standard 10: Collaboration
¥ Routinely and effectively collaborate with families, other educators, related service

providers, and personnel from community agencies in culturally responsive ways.
¥ Use collaboration to facilitate the successful transitions of individuals with ELN across

settings and services.

Assessment#2-B.  Summarize the data presented in the table related to the assessment submitted
in Section 2.

The TABs Observational Referral Form Assessment Project student data from the Fall 2004
EPSY 7060 course (Appendix B3)  indicates that all of the students met or exceeded the
expectations for this assessment.  96% of the students exceeded the performance expectations
with scores that ranked within the 90-100% range, and four percent of the students met
expectations (80-89.9%).

Assessment#2-C.  Interpret the data in terms of the standards addressed.  Explain how the
assessment data show that candidates meet these standards.

The TABs Observational Referral Form Assessment Project is aligned with CEC Standards 1, 2,
3, 6, 8, and 10.  The TABs project is a critical practical assessment product that students develop
to positively impact the manner in which giftedness is recognized and assessed within an
educatorÕs individualized content area, grade level, or school culture.  Students must use the
basic principles of assessment and best practices in gifted education screening and identification
to develop an assessment tool.  Because the nature of assessment decisions involve multiple
participants, students must work with others (e.g., teachers, parents, counselors) on this project to
identify potential biases that create barriers for students to be overlooked for gifted programs
services and halos for others to be over-represented.  Evaluating the traits, aptitudes, and
behaviors among diverse groups of gifted students is an essential outcome of this project that
supports the CEC Standards.  Overall, students in the endorsement courses demonstrate meeting
these standards by performing at an above average expectation level, that students have the
content knowledge and skills to make a positive impact on the assessment practices in their
teaching setting.
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Assessment #3 From the List in Section 2

Assessment#3-A.  List the standards addressed by this assessment.

Standard 4: Instructional Strategies
¥ Demonstrate an understanding of evidence-based instructional strategies to individualize

instruction for individuals with ELN.
¥ Select, adapt, and use these instructional strategies to promote challenging learning

results in general and special curricula.
¥ Appropriately modify learning environments for individuals with ELN.

Standard 5: Learning Environments and Social Interactions
¥ Actively create learning environments for individuals with ELN that foster cultural

understanding, safety and emotional well-being, positive social interactions, and active
engagement of individuals with ELN.

Standard 7: Instructional Planning
¥ Develop short- and long-range individualized instructional plans anchored in both general

and special curricula with goals and objectives that take into consideration an individualÕs
abilities and needs, the learning environment, and a myriad of cultural and linguistic
factors.

¥ Facilitate this instructional planning in a collaborative context including the individuals
with exceptionalities, families, professional colleagues, and personnel from other
agencies as appropriate.

¥ Develop a variety of individualized transition plans, such as transitions from preschool to
elementary school and from secondary settings to a variety of postsecondary work and
learning contexts.

Assessment#3-B.  Summarize the data presented in the table related to the assessment submitted
in Section 2.

The Scope and Sequence student data from the Fall 2005 EPSY 7250 course (Appendix C3)
indicates that all of the students met or exceeded the expectations for this assessment.  50% of
the students exceeded the performance expectations with scores that ranked within the 90-100%
and the remaining students met the expectations at a level of 80-89.9%.  The mean score for this
assignment was 44.2 (88.4%) with percentages ranging from 80-96%.

Assessment#3-C.  Interpret the data in terms of the standards addressed.  Explain how the
assessment data show that candidates meet these standards.

The Scope and Sequence Project is aligned with CEC Standards 4, 5, and 7.  Best practices in the
field of gifted education indicates that teachers need to be prepared to skillfully and creatively
organize and execute curricular plans over periods of time that speak to the unique needs,
interests, and abilities of gifted learners.  Understanding instructional strategies used with gifted
students and appropriate learning environments that enhance their cognitive and affective
development is critical.  The Scope and Sequence Project was elected because of the
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instructional knowledge and skills students must demonstrate in order to become competent in
planning for gifted students.  Student performance on this project tends to be at or above
expectation, indicating that they are meeting the standards set forth by CEC.

Assessment #4 From the List in Section 2

Assessment#4-A.  List the standards addressed by this assessment.

Standard 3: Individual Learning Differences
¥ Understand the effects that an exceptional condition can have on an individualÕs learning

in school.
¥ Individualize instruction to provide meaningful and challenging learning for individuals

with ELN.

Standard 4: Instructional Strategies
¥ Possess a repertoire of evidence-based instructional strategies to individualize instruction

for individuals with ELN.
¥ Select, adapt, and use these instructional strategies to promote challenging learning

results in general and special curricula and to appropriately modify learning
environments for individuals with ELN.

Standard 5: Learning Environments and Social Interactions
¥ Actively create learning environments for individuals with ELN that foster cultural

understanding, safety and emotional well being, positive social interactions, and active
engagement of individuals with ELN.

¥ Foster environments in which diversity is valued.
¥ Coordinate all these efforts and provide guidance and direction to paraeducators and

others, such as classroom volunteers and tutors.

Standard 7: Instructional Planning
¥ Develop long-range individualized instructional plans anchored in both general and

special curricula.
¥ Systematically translate these individualized plans into carefully selected shorter-range

goals and objectives taking into consideration an individualÕs abilities and needs, the
learning environment, and a myriad of cultural and linguistic factors.

¥ Understand of the implications of an individualÕs exceptional condition related to the
selection, adaptation, and creation of materials, and the use of powerful instructional
variables.

¥ Modify instructional plans based on ongoing analysis of the individualÕs learning
progress.

¥ Facilitate this instructional planning in a collaborative context including the individuals
with exceptionalities, families, professional colleagues, and personnel from other
agencies as appropriate.
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¥ Use appropriate technologies to support instructional planning and individualized
instruction.

Assessment#4-B.  Summarize the data presented in the table related to the assessment submitted
in Section 2.

The Differentiated Curriculum Unit student data from the Spring 2005 EPSY 7230 course
(Appendix D3) indicates that the majority of the students met or exceeded the expectations for
this assessment.  89% of the students exceeded the performance expectations with scores in the
90-100 percentage range.  Seven percent of the students met expectations, and the remaining 4%
(1 student) performed at the Òneeds improvementÓ level.

Assessment#4-C.  Interpret the data in terms of the standards addressed.  Explain how the
assessment data show that candidates meet these standards.

The Differentiated Curriculum Unit is aligned with CEC Standards 3, 4, 5, and 7.  This is one of
the capstone experiences which requires students to demonstrate their content knowledge, skill,
and informed dispositions to directly impact student learning.  Since most of the students in the
endorsement program are teachers, we have a vested interested in their development of a product
that not only meets the CEC standards, but that can be put immediately into practice for the
betterment of teaching and learning of gifted students.   This assessment takes into account
studentsÕ understanding of principles in gifted education (e.g., content, processes, products, and
learning environment differentiation) and how they are incorporated in unit lessons for gifted
students.  This project gives students the opportunity to demonstrate their ability to design unit
goals and objectives that appropriately guide and challenge gifted students by taking into account
the learning differences and abilities within and between groups.  As evidenced by studentsÕ
performance on the DCU project, overall, students in the endorsement courses have excelled in
meeting the standards.
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Section 5
Use of Assessment Results to Improve Candidate and Program Performance

The assessment results and this process have encouraged the program to consider critical areas
that can enhance our candidatesÕ and program performance.

¥ Data Collection.  Develop system of collecting data for tracking studentsÕ progress
throughout the program.

o We need to have a better system of data collection in order to more fully
understand the course completion pattern as students progress through the
sequence and the nature of the students.  We know that most of the students are
adult learners with full-time work responsibilities and/or families.  Some students
may be negotiating other responsibilities that delay their progress.  Other students
take only one or two courses in order to satisfy an elective for their degree
program while others may simply drop out.  In addition, some students enter our
program and complete their training through Regional Educational Service
Agencies or other institutions.

o Having more complete data to understand the student progress throughout the
program can help us to provide better information for reporting purposes.

¥ Portfolio Assessment.  One way in which some programs have monitored the manner in
which standards have been met by students is to involve them in the assessment process.

o The data on these assessments suggest that overall students are performing levels
that meet or exceed expectation.  One concern that this PSC continuation process
has revealed is that a student can pass a course and meet expectations at a Òneeds
improvementÓ or Òdoes not meet expectationsÓ level, but they may not have
satisfied all of the standards that the program is required to ensure.

o The program can investigate the usefulness of sharing standards with students at
the point of program entry and requiring a portfolio so that students are more
attuned to know the program expectations. If students miss one opportunity (or
multiple opportunities) in the training courses, they can work with faculty
members to ensure that they leave the program having demonstrated performance
that Òmeet expectations.Ó

o The College of Education encourages educator preparation programs to utilize
portfolio assessment through LiveText technology, which can be a critical means
of facilitating the overall program assessment of students.  Students can link their
course products, reflections, and assessments directly to standards used for
accreditation or program approval purposes.  This allows looking back and
tracking studentsÕ growth.

o Several faculty within the program have already been involved with initial
training on portfolios.  The program can seek support for faculty to learn how to
incorporate greater training in the use of portfolio development technology (e.g.,
LiveText) for educators in our program.

¥ Communication with students.  Develop and communicate procedures to efficiently
ensure that those who have completed the endorsement sequence file paperwork in a
timely manner.
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o The data on endorsement completers indicates a higher number of students
enrolled in comparison to those who complete the endorsement.

o The program may not be efficiently communicating clear steps for some students
to fully understand their responsibility in completing the necessary paperwork for
endorsement.

¥ Post-program Completion Follow-up.  Create system for seeking feedback from
employers on the performance of students who complete endorsement sequence.

o While in the program, the assessment and in-course field/clinical experiences
enable the faculty to understand how the preparation of educators of the gifted is
advancing, as well as to contribute to the acquisition of content knowledge, skills,
and dispositions.  However there is no clear data on the endorsement seekers to
help us understand how our training impacts student learning after program
completion.  While we know by informal means (e.g., word-of-mouth or
observation at conferences) that our students go on to become effective leaders in
the field, we can benefit by having a more formal means of documenting this data,
particularly to explain the effects on student learning and the field.

¥ Standards and Policy.  Gather more information on national, state and local policy and
standards associated with gifted learners and examine implications for program
enhancement and approval.

o The CEC standards provide a relevant benchmark framework to build experiences
for educators of gifted students.  One concern is that the CEC framework often
speaks to exceptional learners from a disability perspective.  The program needs
to investigate the manner in which standards have been developed and utilized for
program approval purposes in order for the unique needs of exceptional learners
with gifts and talents to be met.

o Advocacy organizations for gifted students specifically (e.g., The National
Association for Gifted Children-NAGC) are important sources for information on
standards for programs.  After investigating policies, the program can investigate
the utility of using standards developed by gifted advocacy organizations that
speak specifically to gifted learners.  The program faculty are involved with
NAGC and CEC  meetings where these groups are working together on standards
development.  Continuation of this type of involvement will help to prepare and to
enhance the program according the evolution of standards.

o Currently, the state of Georgia has approved gifted as a certification area for those
out-of-state educators who currently have this certification; this has implications
for educators in Georgia who wish to receive their initial certification in gifted
education.  The program needs to examine the Georgia in-field endorsement in
relation to the gifted certification.  This will have implications for scope and
sequence of the current program focus as well as the standards by which the
program can be approved in the future.
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Section 6 Georgia Standards

Not Required for Endorsement Programs
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APPENDIX A1

Assessment #1:  Reflective Papers Guidelines
EPSY 7110 Characteristics of Gifted Children and Youth

Reflective Paper #1
Topic:  Defining Giftedness/Talentedness

Part I.  Discuss your definition of giftedness and/or talentedness. What does it mean? How do
you conceptualize giftedness and/or talentedness.

¥ If you agree with one of the current conceptualizations presented in our text, discuss and
point out strengths and weaknesses.

OR
¥ If one of the current conceptualizations does not encompass your views on

giftedness/talentedness, construct your own conceptualization and offer a rationale.

Part II.  Illustrate your conceptualization of giftedness and/or talentedness with a model (I.e.,
with a visual, diagram, graphic, etc), highlighting relationships between the various components
of your conceptualization.  This can be created using a draw application or it can be drawn by
hand and scanned to be inserted as a picture file in MS Word.

Part III.  Complete a Self-assessment of  your RP#1 using the rubric.  At the end of your
reflective paper text, create a Part III section and enumerate the Review Areas, giving your self-
assessment score.  For example,  Review Area1:  X Points; Review Area2:  Y Points, etc.

Submission:  RP#1 should be created in MS Word, 2-3 pages (max) single-spaced and uploaded
as an attachment via the RP#1 Assignment Submission link.

Reflective Paper #2
Topic:  Ethnic Diversity in Gifted Education

Hello Students: You've had an opportunity to gather demographic and school-related data on
gifted programs and school districts throughout Georgia in addition to learn of educators' views.
Based on this and information that you've reviewed from the session, please reflect on the
following to develop your paper.

¥ Georgia schools receive a great deal of scrutiny/criticism for inequities in the
representation of students by ethnicity in gifted programs as compared to their
representation in schools in general. Do you believe this scrutiny is warranted? Explain.

¥ 
Submission: RP#2 should be created in MS Word and submitted as an attachment to the
dropbox. On page 1 include your name, paper title and date. Please type this paper (2-3 pages
max) using single spacing, 12 pt font, and include selected references. Use the following email
subject when you submit "Reflective Paper #2". Also, at the end of your paper be sure to type in
your self-assessment scores using the rubric on the Session Guide page. List your scores on the
last page within the paper.
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APPENDIX A2

Assessment #1:  Reflective Papers Scoring Guides/Rubrics
EPSY 7110 Characteristics of Gifted Children and Youth

Reflective Paper #1 Rubric: Defining Giftedness/Talentedness
Review Area Possible Points (20)

1 = poorly done . . . 5 excellent
The student:

1.     offered a clear definition of g/t,
explaining relevant terms and/or
components.

2.     relied on research and literature to
support current conceptualizations and
effectively discussed strengths and
weaknesses of conceptualizations.
Or
adapted current conceptualization/s to
introduce a new/modified construct and
provided a solid rationale.

3.     illustrated his/her conceptualization of
g/t through a model which effectively
explains the relationship between
various components.

4.     presented his/her definition in a logical
and coherent manner.

 
1---2---3---4---5
 
1---2---3---4---5
 
 
 
 
 
 
 

1---2---3---4---5
 
 
1---2---3---4---5
 
 

Comments

Reflection Paper #2 Rubric:  Ethnic Diversity in Gifted Program
Review Area Points/Total Points

The student:
1. presented a insightful discussion,

including a substantive comparison or
contrast of minority gifted student
representation issues.

_______/10

Comments

2. presented a clear position in response to
the question of whether or not (and
how) criticism of gifted programs is
warranted.

_______/4

3. referenced material from the
readings/class discussions/interview
survey data in a meaningful way to
make his/her argument.

_______/6

Total
_______/20

Scale:  0 = not at all   to   Hi end # = strongly agree
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APPENDIX A3

Assessment #1:  Reflective Papers Student Data Table
EPSY 7110 Characteristics of Gifted Children and Youth

Spring 2005
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1. 19 95 18.2 91 22. 19.3 96.5 20 100
2. 12.25 61.25 18 90 23. 19.3 96.5 19.7 98.5
3. 11.9 59.5 19.4 97 24. 16.6 83 19.7 98.5
4. 19.3 96.5 20 100 25. 9.5 47.5 20 100
5. 15.4 77 0 0 26. 12.6 63 20 100
6. 14.3 71.5 18.25 91.25 27. 18.4 92 20 100
7. 19.7 98.5 19.7 98.5 28. 19.3 96.5 20 100
8. 12.6 63 19.7 98.5 29. 18.6 93 20 100
9. 18 90 0 0 30. 17.3 86.5 18 90
10. 19 95 19.4 97 31. 17.8 89 16.1 80.5
11. 19 95 20 100 32. 17.2 86 20 100
12. 14.1 70.5 19.7 98.5 33. 0 0 0 0
13. 18.3 91.5 19.7 98.5 34. 19.3 96.5 20 100
14. 19.3 96.5 20 100 35. 17.2 86 20 100
15. 16.9 84.5 17.9 89.5 36. 18.1 90.5 19.4 97
16. 15.9 79.5 19.4 97 37. 17.2 86 20 100
17. 17.3 86.5 0 0 38. 13 65 0 0
18. 14 70 20 100 39. 16.7 83.5 20 100
19. 17.3 86.5 17 85 40. 15.1 75.5 20 100
20. 19.3 96.5 20 100 41. 17.2 86 20 100
21. 17.9 89.5 20 100 42, 19.3 96.5 19.7 98.5

Mean: RefPap#1 17.1 (85.5%); RefPap#2 16.4 (82%)
RefPap#1 Range 0 Ð 98.5%
RefPap#2 Range 0 Ð 100%

Percent Ratings
RefPap#1 RefPap#2
17 34 90% - 100% Exceeds Expectations
12 3 80% - 89.9% Meets Expectations
6 0 70% - 79.9% Needs Improvement
7 5 < 69.9% Does not Meet Expectations
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APPENDIX B1

Assessment #2:  Traits-Aptitudes-Behaviors (TABs)
Observational Referral Form Assessment Project Guidelines

EPSY 7060 Assessment of Gifted Children and Youth

Assessment Project I Instructions.  Dr. Mary Frasier,  former Professor here at UGA, has
developed a multidimensional talent identification and educational system for serving students
for gifted programs.  A part of the system includes an observational form called the Traits,
Aptitudes, and Behaviors (TABs) Referral Form.  This form is designed to be used by teachers,
other educators, parents, and community persons to make referrals for gifted programs.  It can
also be used as a self-nomination form for older students.

The TABs is the focus the first Assessment Project.

You are asked to develop a TABs Observational Referral Form.  Secondary teachers (middle and
high school) should develop a form for a content area.  Elementary teachers should develop a
form for your school's gifted program or for a special advanced program that can be used with
your students. Download and use the template Assessment Project I:  TABs Observational
Referral Form Development found on the session guide page.  Complete the TABs Display area,
highlighted in gray.

A discussion of Dr. Frasier's Talent Assessment Profile, and TABs is presented under
Assessment Project I from the homepage.  Pay special attention to the TABs section, as it
represents the components that you will adapt for Assessment Project I.

To Complete Assessment Project I

1. Read Assessment Project I Presentation (See link on home page.  For best viewing click
Full Screen Slide Show Icon in the bottom right corner of the window.)

2. Read Original TABs and Original TABs Instructions to get an understanding of the
structure and use.

3. Download Assessment Project I:  TABs Observational Referral Form (TABs ORF)
Development

4. Using the TABs ORF, develop TABs Displays in the section provided. Review the
general items listed on Dr. Frasier's original TABs. Think about how this may manifest
within your area/level.  You may borrow from and/or adapt your own items based on
curriculum materials, content standards, national association parameters. Identify sources
used.  Provide a minimum of three ways in which students may display the TABs within
each of the 10 column cells.

5. Identify a Peer to Review Your TABs ORF and email the name to Instructor, and email
your TABs ORF to your peer reviewer for feedback.

6. Peer Reviewers email feedback on TABs ORF to student and to Instructor by the
following week.

7. Final TABs ORF submission and self-assessment form due to Instructor by the due date
listed on Syllabus.
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APPENDIX B2

Assessment #2:  Traits-Aptitudes-Behaviors (TABs)
Observational Referral Form Assessment Project Scoring Guide/Rubric

EPSY 7060 Assessment of Gifted Children and Youth

TABs ORF Developer:                                                   Content Area/Grade Level:                                          

Reviewed by Peer (Name):                                                           Content Area/Grade Level:                                          

The Student: Ratings  1 Comments
1. provided a description of the content area/subject/level for which

instrument is to be used.
0---1---2---3---4---5

2. provided clear descriptive items (at least three) that substantively
represent how the Motivation TABs can be displayed relative to the
content area/subject/level.

0---1---2---3---4---5

3. provided clear descriptive items (at least three) that substantively
represent how the Interests TABs can be displayed relative to the
content area/subject/level.

0---1---2---3---4---5

4. provided clear descriptive items (at least three) that substantively
represent how the Communication Skills TABs can be displayed
relative to the content area/subject/level.

0---1---2---3---4---5

5. provided clear descriptive items (at least three) that substantively
represent how the Problem-Solving Ability TABs can be displayed
relative to the content area/subject/level.

0---1---2---3---4---5

6. provided clear descriptive items (at least three) that substantively
represent how the Memory TABs can be displayed relative to the
content area/subject/level.

0---1---2---3---4---5

7. provided clear descriptive items (at least three) that substantively
represent how the Inquiry TABs can be displayed relative to the
content area/subject/level.

0---1---2---3---4---5

8.  provided clear descriptive items (at least three) that substantively
represent how the Insight TABs can be displayed relative to the
content area/subject/level.

0---1---2---3---4---5

9.  provided clear descriptive items (at least three) that substantively
represent how the Reasoning TABs can be displayed relative to the
content area/subject/level.

0---1---2---3---4---5

10.  provided clear descriptive items (at least three) that substantively
represent how the Imagination/Creativity TABs can be displayed
relative to the content area/subject/level.

0---1---2---3---4---5

11.  provided clear descriptive items (at least three) that substantively
represent how the Humor  TABs can be displayed relative to the
content area/subject/level.

0---1---2---3---4---5

12.  offered substantive references from which items were obtained. 0---1---2---3---4---5

                                                  
1   Ratings:  0 = Not at all;  1 = Strongly Disagree;  2 = disagree;  3 = somewhat acceptable;  4 = agree; 5 = strongly
agree
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APPENDIX B3

Assessment #2:  Traits-Aptitudes-Behaviors (TABs)
Observational Referral Form Assessment Project Student Data Table

EPSY 7060 Assessment of Gifted Children and Youth
Fall 2004

Student
TABs ORF      Raw

Score
Percent

1. 40 100
2. 39 97.5
3. 39 97.5
4. 40 100
5. 40 100
6. 40 100
7. 38 95
8. 40 100
9. 39 97.5
10. 38 95
11. 40 100
12. 39 97.5
13. 36 90
14. 39 97.5
15. 40 100
16. 38 95
17. 40 100
18. 39 97.5
19. 40 100
20. 39 97.5
21. 39 97.5
22. 38 95
23. 39 97.5
24. 36 90
25. 39 97.5
26. 39 97.5
27. 36 90
28. 40 100
29. 35 87.5
30. 40 100
31. 38 95

Mean: 38.8 (97%)
Range 87.5% - 100%

Number of Students Percent Ratings
30 90% - 100% Exceeds Expectations
1 80% - 89.9% Meets Expectations
0 70% - 79.9% Needs Improvement
0 65% - 69.9% Does not Meet Expectations
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APPENDIX C1

Assessment #3:  Scope and Sequence Project Guidelines
EPSY 7250  Program and Curriculum Development for the Gifted

Instructions.  Design a scope and sequence for the gifted based upon a strategy that is carried
through the content areas and grades or with a content area as the major theme for organization
and the strategies as subtopics throughout the grades. (See readings for examples of format.) You
may choose to write a scope and sequence for elementary (K-5), middle (6-8), or high school (9-
12) as appropriate to your situation.
!
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APPENDIX C2

Assessment #3:  Scope and Sequence Project Scoring Guide/Rubric
EPSY 7250  Program and Curriculum Development for the Gifted

Total Points for Rubric: 50 points
Criteria used for

Assessment
!NAGC's Scope and

Sequence of the
Year!

(Exemplary
evidence)

!ÒThe ApprenticeÓ-
A Coordinator in

the Making
(On the right track

but needs some
development)

!Still in the Think
Tank

!
(Needs more
cultivation)

!!Final Points
Awarded and
Comments

1.  Provides for
both scope and
sequence.
!

The assignment
highlights both the
extent of what is
taught (scope) and a
calculated order
(sequence) of the
content/strategy.
Understandings, skills
and values of the
program are teased
out and there is a
logical order to which
they are addressed.

There is evidence
that the author
understands the need
for both scope and
sequence but
perhaps lacks clarity
in the sequencing or
the scope is not fully
developed.
!
 
 

One or both elements
of a scope and
sequence are absent.
!
 

!

5 points 4-5 points 2-3 points 0-1 point
2.  Addresses the 3
major questions
educators face
regarding the
development of a
curriculum scope
and sequence.
!
!

Understandings,
skills, and values we
expect children to
develop fit together.
Future personal or
career development is
provided for. Student
learning in one
setting or at one grade
level meshes with the
learning in a different
setting or at a
different grade level.

2 of the 3 major
questions are
addressed in the
scope and sequence
or there is a need to
more fully develop
each of these
essential questions
within the
assignment.

Only one or none of
the major questions for
developing a scope
and sequence are
addressed.
!
 
 

!

10 points 8-10 points 4-7 points 0-3 points
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3.  Captures the
necessary elements
of a scope and
sequence.
!

Is flexible; focuses on
abstract principles
and concepts;
includes integrated
process skills;
emphasizes the
development of
sophisticated
products; does not
restrict acceleration;
includes input from
scholars and
researchers; provides
exposure to a variety
of content areas and
skills; integrates
disciplines; and
builds upon the
regular curriculum.

The key elements of
a scope and
sequence were
generally included
however; more
synthesizing of these
components is
needed. For
example, it might
include the
development of
products, but not
ones necessarily
appropriate for gt
learners or it might
highlight a subject
area, but not show
how it crosses or
threads through
other disciplines.

Several problems with
the scope and
sequence exist because
it does not
demonstrate the
essential elements of a
scope and sequence
for gt learners. The
inclusion or
development of these
elements is absent
from the assignment.
!
!
!

!

15 points 8-10 points 4-7 points 0-3 points
4.  Evidence that
appropriate scope
and sequence
processing was
used.

Reflects goals of
general education, as
well as the
differences for gifted
students; specific
outcomes were
developed for the
highlighted goal; and
the scope and
sequence was
developed under the
observed needs of the
students.

The author utilized
what he or she
thought to be needs
of the students;
explicated the
outcomes to some
degree; or did not
feature the goals of
general education
learners in
comparison to the
gifted learners.

Very little evidence of
a process was included
in the scope and
sequence. None of the
included material
reflected the general
education students or
was based on a needs
assessment of the
particular set of
students.

!

10 points 8-10 points 4-7 points 0-3 points
5.  Organization
and Presentation of
Assignment
!

The organization,
clarity and
presentation of the
assignment are
appropriate for a
scope and sequence.
The author featured
elementary, middle or
high school content
or strategy.

The presentation and
organization of the
scope and sequence
was established, but
lacked the clarity
and visual appeal
needed to effectively
demonstrate a scope
and sequence.

The assignment was
unclear in its
presentation and
organization. The
reader is unable to
visually understand
the scope and
sequencing or is
confused about what
has been included.

!

5 points 4-5 points 2-3 points 0-1 point
6.  GUMPS
(Grammar, Usage,
Mechanics,
Punctuation,
Spelling)
!

Appropriate
grammar, usage,
mechanics,
punctuation and
spelling were used.
One or no mistakes
were made.

Two to three
mistakes were made
in the assignment.
!

Several or many
mistakes were made in
the assignmentƒmake
sure to edit!

!

5 points 4-5 points 2-3 points 0-1 point
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!
APPENDIX C3

Assessment #3:  Scope and Sequence Student Data Table
EPSY 7250  Program and Curriculum Development for the Gifted

Fall 2005

Student
Scope &

Sequence Raw
Data

Percent

1. 48 96
2. 45 90
3. 40 80
4. 40 80
5. 48 96
6. 48 96
7. 44 88
8. 43 86
9. 45 90
10. 40 80
11. 40 80
12. 44 88
13. 48 96
14. 45 90
15. 45 90
16. 44 88

Mean: 44.2 (88.4%)
Range 80% - 96%

Number of Students Percent Ratings
8 90% - 100% Exceeds Expectations
8 80% - 89.9% Meets Expectations
0 70% - 79.9% Needs Improvement
0 < 69.9% Does not Meet Expectations
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APPENDIX D1

Assessment #4:  Differentiated Curriculum Unit (DCU) Guidelines
EPSY 7230  Strategies and Materials for the Gifted

A.! DCU Description
The DCU is designed to allow you the opportunity to develop learning experiences for gifted students in your
area.  Develop a 3-week unit with detailed differentiated lessons for 5 days and an overview of differentiated
lessons for 10 days.  For those on block scheduling, non-traditional scheduling, or college schedule, you will do
detailed differentiated lessons for 5 days and an overview of differentiated lessons 5 days.  

B.  Organization of Differentiated Lessons (DLs): 
The DLs need to be coherent, meaning DL 2 should follow logically from DL 1, and DL 3 from 2 and 1, etc. 
However, the detailed DLs do not have to be sequential.  In other words, your detailed DLs may represent 1st,
2nd, 5th, and 9th, and 10th days, while the overview of DLs on days 3, 4, 6-8, and 11-15 are presented in the
general description format.

C.  Teacher Notes:
This section of the lesson plan demonstrates your understanding and application of approaches to differentiation
(e.g., content, process, product and learning environment) and strategies presented throughout the course. 
There are four examples, which demonstrate how your teachers' notes should be organized.  Note, however, all
of the examples were based on utilizing the internet and research/independent study as the strategy for
differentiation. While, this part was not highlighted in these example projects, discussion of the strategy is
required for your DLs. Please rely on your text and cite authors and chapters to explain how your lessons meet
the needs and interests of your student(s).

D.  DCU Components and Description (some are self explanatory)
DCU Components Description

1. Table of Contents
2. Detailed Differentiated Lesson Components (5 days)

a. Lesson Plan Title
b. Subject and Grade
c. Differentiated Objectives
d. Overview of the Differentiated Lesson Plan
e. Lesson Time Frame and Location
f. Resources and Materials Include copies of overheads (paper okay, does not

have to be on transparency film), title page of
books, workbooks, everything that would be
necessary for the lesson.  Make reference to
computers, people, lab materials, etc. for the
lesson that cannot be mailed.

g. Differentiated Learning Activities These are the activities and procedures that guide
the learning experience.  This should be detailed
so that I can understand exactly what you have
designed and for how long each component should
take, focusing questions, and with what materials.
etc.

h. Assessment and Evaluation Explain how learning will be measured, by what
criteria and methods.

3. Overviewed Differentiated Lesson Components (10
days)

a. Lesson Plan Title
b. Subject and Grade
c. Differentiated Objectives
d. Overview of the Lesson Plan

4. Teachers Notes (For all Lessons)
a. Approach to Differentiating Discuss content, process, product, and learning

environment and how the lesson is differentiated.
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environment and how the lesson is differentiated.
b. Differentiation Strategies and Methods UsedDescribe the strategy used; you must use at least

three different strategies for unit, even if they are
within your Overviewed Differentiated Lessons.

c. Addressing Student(s') Needs Given the differentiation approach and strategies
used, how does the lesson meet the meet the needs
and interests of your student(s)

E.  DCU Examples
Example Website Highlights

8th Grade
Language Arts

http://www.arches.uga.edu/~temurray/dcuhome.htm This project offers a range of
creative uses of internet
resources for independent study
and evaluation

High school math http://www.arches.uga.edu/~catwise This project offers the best
organizational model for the
DCU.

Elementary
Science

http://www.arches.uga.edu/~vickit/vickithompsonpage.htmlThis examples includes the use
of small groups in self-directed,
independent study and research.

Biology http://www.arches.uga.edu/~aavery/dcu.html The example offers insight on
how to utilize pre-existing
lessons/materials into the DCU
to meet student needs.

Elementary
Language
Arts/Science

http://www.arches.uga.edu/~lkaminsk/dcuhomepage.html This example offers ideas on
how an elementary level
interdisciplinary unit might be
crafted.

Elementary School
Counseling

http://www.arches.uga.edu/~vhumphre/home.html This example provides a view
of how non-teaching educators
can differentiate with gifted
students.
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APPENDIX D2

Assessment #4:  Differentiated Curriculum Unit (DCU) Scoring Guide/Rubric
EPSY 7230  Strategies and Materials for the Gifted

Differentiated Curriculum Unit Components Point Distribution

1. The LessonÕs Differentiated Objectives (DObjs)
inform differentiated learning activities (DLAs) and
emphasize skills that relate to and extend cognitive
and/or affective development according to studentsÕ
needs.

2. For 5 days, the detailed Differentiated Lesson
Components included:

a. titles, subject/grade, description, resources
(including people, materials, learning
location, accompanying assignments and
deadlines) that substantively shape the lesson
parameters.

b. elaborate differentiated learning activities for
engaging in the lesson.

3. For 10 (or 5 if on Block) days, the Abbreviated
Differentiated Lesson Components included:

a. titles, subject/grade, description, resources
(including people, materials, learning
location, accompanying assignments and
deadlines) that substantively shape the lesson
parameters.

b. a substantive description of the differentiated
lesson.

4. The DCU Teacher Notes:
a. effectively described the differentiation

approach(es) and strategies used with each
lesson, referencing literature from our text
and online readings as appropriate.

b. effectively explained the appropriateness of
the differentiation approach(es) and strategy
in addressing gifted studentsÕ needs and
interests, referencing literature from our text
and online readings as appropriate.

5. The DCU offered reasonable means of assessing and
evaluating student progress with each lesson,
demonstrating their relationship to DObjs (cognitive
or affective).

6. The DCUÕs content, layout and design were well
organized, coherent, and creative.

0 = Not at all . . . . . Hi # = strongly agree

0 1 2 3 4 5 __

0 1 2 3 4 5 __

0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15__

0 1 2 3 4 5 __

0 1 2 3 4 5 6 7 8 9 10 __

0 1 2 3 4 5 6 7 8 9 10 __

0 1 2 3 4 5 6 7 8 9 10 __

0 1 2 3 4 5 __

0 1 2 3 4 5 __

Total __
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APPENDIX D3

Assessment #4:  Differentiated Curriculum Unit (DCU) Student Data Table
EPSY 7230  Strategies and Materials for the Gifted

Spring 2005

Student DCU Raw Scores Percent

1. 68.4 97.7
2. 59.5 85
3. 64 91.4
4. 69.1 98.7
5. 67.5 96.4
6. 70 100
7. 68.1 97.3
8. 65.4 93.4
9. 49 70
10. 69.3 99
11. 69.4 99.1
12. 69.3 99
13. 67.9 97
14. 64.8 92.6
15. 67.2 96
16. 69.3 99
17. 69.3 99
18. 62 88.6
19. 69.3 99
20. 67.2 96
21. 68.8 98.3
22. 70 100
23. 67.5 96.4
24. 70 100
25. 70 100
26. 69.4 99.1
27. 68.4 97.7
28. 65.1 93

Mean: 67 (95.7%)
Range 70% - 100%

Number of Students Percent Ratings
25 90% - 100% Exceeds Expectations
2 80% - 89.9% Meets Expectations
1 70% - 79.9% Needs Improvement
0 < 69.9% Does not Meet Expectations


