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GENERAL DIRECTIONS

The following directions are designed to assist institutions as they complete this web-based
program report. To complete the report, institutions must provide data from 6-8 key assessments
that, taken as a whole, will demonstrate candidate mastery of the NCTE standards. These data
will also be used to answer the following questions:

* Have candidates mastered the necessary knowledge for the subjects they will teach or the
jobs they will perform?

* Do candidates meet state licensure requirements?

* Do candidates understand teaching and learning and can they plan their teaching?

* Can candidates apply their knowledge in classrooms and schools?

* Are candidates effective in promoting student learning?

To that end, the program report form includes the following sections:

I.  Contextual Information — provides the opportunity for institutions to present general
information to help reviewers understand the program

II. Assessments and Related Data - provides the opportunity for institutions to submit
6-8 assessments, scoring guides or criteria, and assessment data as evidence that standards
are being met

ITII. Standards Assessment Chart - provides the opportunity for institutions to indicate which
of the assessments are being used to determine if candidates meet program standards

IV. Evidence for Meeting Standards — provides the opportunity for institutions to discuss the
assessments and assessment data in terms of standards.

V. Use of Assessment Results to Improve Candidate and Program Performance — provides
the opportunity for institutions to indicate how faculty is using the data from assessments to
improve candidate performance and the program, as it relates to content knowledge; pedagogical
and professional knowledge, skills, and dispositions; and effects on student learning.

Page limits are specified for each of the narrative responses required in Sections IV and V of the
report, with each page approximately equivalent to one text page of single-spaced, 12-point type.
Each attachment required in Sections I and II of the report should be kept to a maximum of five
text pages. Although attachments longer than five pages will be accepted electronically, NCATE
staff will require institutions to revise reports submitted with lengthy attachments.

Except for the required attachments, institutional responses can be entered directly onto the web-
based form or written in a standardized word processing format (e.g., Word or Word Perfect) and
later cut and pasted into the web-based form. The respondent will be able to save the responses
as a draft and return to the web-based form later to complete. When the report has been
completed, the institution will mark it as finished and submit it for review.
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Specific directions are included at the beginning of each section.

SECTION I—CONTEXT

Provide the following contextual information:

1. Description of any state or institutional policies that may influence the application of NCTE
standards.

The program in English Education applies the NCTE standards in concert with the UGA GSTEP
framework (Georgia Systemic Teacher Education Program), which identifies the following
competencies:

L. CONTENT AND CURRICULUM: Teachers demonstrate a strong knowledge of
content area(s) appropriate for their certification levels.
Accomplished teachers
I-A demonstrate knowledge of content, major concepts, assumptions, debates,
processes of inquiry, and ways of knowing that are central to the subject(s)
they teach.
I-B understand and use subject-specific content and pedagogical content
knowledge (how to teach their subjects) that is appropriate for diverse learners

they teach.

1-C  stay current in their subject areas as engaged learners and/or performers in
their fields.

1-D  relate content area(s) to other subject areas and see connections to everyday
life.

1-E  carefully select and use a wide variety of resources, including available
technology, to deepen their own knowledge in the content area(s).

I-F  interpret and construct school curriculum that reflects state and national
content area standards.

IIL. KNOWLEDGE OF STUDENTS AND THEIR LEARNING: Teachers support the

intellectual, social, physical, and personal development of all students.

Accomplished teachers

II-A  believe that all children can learn at high levels and hold high expectations for
all.

II-B  understand how learning occurs in general and in the content areas (e.g., how
diverse learners construct knowledge, acquire skills, and develop habits of
mind).

II-C  are sensitive, alert, and responsive to all aspects of a child’s well-being.

II-D  understand how factors in environments inside and outside of school may
influence students’ lives and learning.

II-E  are informed about and adapt their work based on students’ stages of
development, multiple intelligences, learning styles, and areas of
exceptionality.

II-F establish respectful and productive relationships with families and seek to
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I11.

IVv.

develop cooperative partnerships in support of student learning and well-
being.

LEARNING ENVIRONMENTS: Teachers create learning environments that
encourage positive social interaction, active engagement in learning, and self-
motivation.

Accomplished teachers

ITI-A  create a learning community in which students assume responsibility,
participate in decision-making, and work both collaboratively and
independently.

III-B  organize, allocate, and manage time, space, activities, technology and other
resources to provide active and equitable engagement of diverse students in
productive tasks.

III-C. understand and implement effective classroom management.

III-D. recognize the value of and use knowledge about human motivation and
behavior to develop strategies for organizing and supporting student learning.

ITII-E. are sensitive to and use knowledge of students’ unique cultures, experiences,
and communities to sustain a culturally responsive classroom.

ITI-F  access school, district, and community resources in order to foster students’
learning and well-being.

III-G use effective verbal, nonverbal, and media communication techniques to foster
active inquiry, collaboration, and supportive interaction in the classroom.

ASSESSMENT: Teachers understand and use a range of formal and informal
assessment strategies to evaluate and ensure the continuous development of all
learners.

Accomplished teachers

IV-A. understand measurement theory and characteristics, uses, and issues of
different types of assessment.

IV-B. use preassessment data to select or design clear, significant, varied, and
appropriate student learning goals.

IV-C. choose, develop, and use classroom-based assessment methods appropriate for
instructional decisions.

IV-D. involve learners in self-assessment, helping them become aware of their
strengths and needs and encouraging them to set personal goals for learning.

IV- E. develop and use valid, equitable grading procedures based on student learning.

IV-F. use assessment data to communicate student progress knowledgeably and
responsibly to students, parents, and other school personnel.

IV- G. use resources, including available technology, to keep accurate and up-to-date
records of student work, behavior, and accomplishments.

IV- H. are committed to using assessment to identify student strengths and needs and

promote student growth.
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V.

VI

PLANNING AND INSTRUCTION: Teachers design and create instructional
experiences based on their knowledge of content and curriculum, students, learning
environments, and assessments.

Accomplished teachers

V-A articulate clear and defensible rationales for their choices of curriculum
materials and instructional strategies.

V-B plan and carry out instruction based upon knowledge of content standards,
curriculum, students, learning environments, and assessment.

V-C understand and use a variety of instructional strategies appropriately to
maintain student engagement and support the learning of all students.

V-D monitor and adjust strategies in response to learner feedback.

V-E vary their roles in the instructional process (e.g. instructor, facilitator, coach,
audience) in relation to the content and purposes of instruction and the needs of
students.

V-F  use appropriate resources, materials, and technology to enhance instruction for
diverse learners.

V-G value and engage in planning as a collegial activity.

PROFESSIONALISM: Teachers recognize, participate in, and contribute to
teaching as a profession.

Accomplished teachers

VI-A

continually examine and extend their knowledge of the history, ethics, politics,
organization, and practices of education.

VI-B

understand and implement laws related to rights and responsibilities of
students, educators, and families.

VI-C

follow established codes of professional conduct, including school and district
policies.

VI-D

systematically reflect on teaching and learning to improve their own practice.

VI-E

seek opportunities to learn based upon reflection, input from others, and career
goals.

VI-F

advocate for curriculum, instruction, learning environments, and opportunities
that support the diverse needs of and high expectations for all students.

VI-G

assume leadership and support roles as part of a school team.

2. Description of the field and clinical experiences required for the program, including the

number of hours for early field experiences and the number of hours/weeks for student
teaching or internships.

Teacher candidates spend 12 hours per week in the fall semester of their senior year in field-

based experiences in schools. During this period they teach one class for two weeks. In
addition, they tutor immigrant children at the Oasis at Pinewood Estates trailer home

community for 12 hours during the semester. In the spring semester the TCs do their student
teaching, spending 25 hours per week for 12 weeks.

Program Report Form—NCTE




3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program.

Following is the rubric by which we evaluate candidates for admission to the program:

English Education
Undergraduate Initial Certification Program Admissions Rubric

1. Academic Background. (20%; weight = 2)

Note that we consider GPA in Area F courses only, not “Overall GPA.” To be
considered for admission to the program, students must also have passed Praxis I or
exempted it by obtaining the following scores: SAT = total minimum of 1000; ACT =
total minimum of 43; GRE = total minimum of 1030.

Area F GPA
2.60 - 3.00 = 1 point 3.31 -3.67 =3 points
3.01 - 3.30 =2 points 3.68 - 4.00 = 4 points

2. Experiences working with learners. (30%; weight = 3)

This category requires applicants to submit (1) a brief description of each of their
experiences working with learners in schools and/or community settings and (2) a
reference (name, address, phone number) of someone to contact to verify the completion
of each experience. The number and quality of these experiences will be rated holistically
by two members of the secondary English Education faculty using a 4 point scale.

3. Other experiences relevant to a career in education. (20%; weight = 2)

This category requires students to submit a resume of experiences relevant to a career in
education that includes at least the following: (1) experiences requiring teamwork,
communication skills, planning, organization, etc.; (2) extracurricular activities that
highlight special interests or talents that are relevant to a career in education (e.g. drama,
debate, journalism, athletics, travel, etc.); and (3) any academic awards and honors. The
number and quality of these experiences will be rated holistically by two members of the
secondary English Education faculty using a 4 point scale.

4. A 3 -5 page Statement of Purpose explaining why the candidate wishes to pursue a
career in teaching English in schools. (30%; weight = 3)

The quality of purpose statements will be rated holistically by two members of the
secondary English Education faculty using a 4 point scale.
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Note: If two faculty raters disagree by one point on numbers 2-4 above, an average of the two
scores will be entered into the formula. In cases where the faculty raters disagree by more than
one point, the committee as a whole will reconsider the criterion under question. The score for
each criterion will be multiplied by the above weights to obtain a candidate's composite score.
The scores are then rank ordered, and students are offered conditional admission to the major
depending on the number of slots available in a given year.

Following is the Quality Assurance Contract to which each student agrees to adhere in order to
be retained in the program:

ENGLISH EDUCATION—THE UNIVERSITY OF GEORGIA
QUALITY ASSURANCE CONTRACT
In 1998-99, the Board of Regents of the University System of Georgia published Principles for
the Preparation of Educators for the Schools. This document states that teacher educators from
The University of Georgia must be able to guarantee the quality of its graduates in teacher
education programs. As a result of that mandate, we ask teacher candidates in the secondary
English teacher education program to read, discuss, and sign this Quality Assurance Contract.
The contract spells out the principles of professional conduct that you agree to uphold, efforts we
will make to assist teacher candidates who are not meeting those expectations, and possible
consequences for those who do not live up to this agreement. By living up to the Quality
Assurance Contract, you will have demonstrated your
potential to become an effective teacher and a good citizen of the school community and the
teaching profession.
EXPECTATIONS
To demonstrate in UGA coursework, including field-based courses, a commitment to an intense
and critical engagement with the literature of English Education that enables the development of
a theorized practice in both UGA classes and the public school classroom.
* Exhibits the willingness to develop a professional disposition. m
* Maintains a professional relationship with UGA faculty, teaching assistants (TAs), and
fellow students. m
* Responds to constructive criticism and feedback. m
* Avoids absences and tardies. m
* Maintains an even behavior. Is not erratic. m
* Consults with UGA faculty as soon as problems arise. Does not let problems continue so
that they cannot be resolved. m
¢ Shows initiative. Figures out how to get things done. Does not require step-by-step
* instruction. m
* Seeks out additional learning experiences beyond course requirements. m
* Demonstrates ability to work productively with others, respecting and learning from
people’s differences. Is a good colleague. m
* Develops an organizational system to keep track of all materials, dates, etc. m
* Turns in work on time. m
To provide the best possible learning environment and learning experiences for public school
students.
Planning .
* Understands student learning goals. m
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¢ Submits lesson plans to mentor teacher (MT) at least 3 days in advance. Revises plans
according to suggestions. m
* Enacts plans so learning occurs. m
*  Addresses classroom management through careful instructional planning. Addresses
classroom management by having policies for student conduct. m
Showing Initiative .
* Accepts responsibility for own decisions and actions. m
* Seeks out and incorporates suggestions for improvement from mentor teachers and
* university supervisors (US). m
* Seeks out a variety of experiences during practicum, including extracurricular activities.
m
* Attending to Learners .
* Attends to student response to teaching by observing behaviors indicating, for example,
boredom, confusion, anger, etc. m
* Teaches all students, not just those who respond or demand attention. m
* Shifts attention from self to students very quickly. m
* Challenges students at appropriate levels. m
Managlng/Organlzmg
Practices good time management in class. Meets deadlines and administrative
* responsibilities on time. m
* Develops an organizational system to keep track of all materials, dates, etc. m
* To support the policies of the school. I.
* Knows and enforces school and county rules and regulations pertaining to such issues as
child abuse, drug use, sexual harassment, etc. m
* Tracks student movement in and out of the classroom and knows where students are at all
times during a class period. m
* Consults appropriate school personnel about evidence of student problems extending
beyond the expertise of the teacher candidate. m
To behave in a professional manner at all times while in public schools.
* Responds to MT’s and US’s constructive criticism and feedback. m
* Avoids absences except for serious illness and emergency situations. Informs and
delivers plans to MT well in advance of absence. m
* Follows MT’s daily schedule. Is not tardy. m
* Maintains a professional relationship with MT and other faculty, staff, and
administrators. m
* Maintains a professional relationship with students. m
* Maintains an even behavior. Is not erratic. m
* Maintains a professional appearance. m
* Upholds school and district rules regarding drug and alcohol use and sexual harassment.
m
* Consults with MT and US as soon as classroom problems arise. Does not let problems
continue so that they cannot be resolved. m
e Shows initiative. Figures out how to get things done. Does not require step-by-step
* instruction. m
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* Abides by the Georgia Professional Practices Commission Code of Ethics, which was
signed as part of the teacher candidate's Application for Admission to Teacher Education.
m

V. To abide by English Education Policies (Appendix A on page 4).

OPTIONS FOR IMPROVEMENT IN MEETING QUALITY ASSURANCE
EXPECTATIONS

In order to guarantee that graduates of our program meet the standards for Quality Assurance, we
are prepared to implement appropriate measures for addressing an array of concerns. Teacher
candidates may anticipate the following kinds of interventions being used to address a problem:

* Scheduling a conference with parties involved to discuss problems.

* Gathering data to document MT/US concerns. For TC who is teaching, data might be an
audiotape or videotape of TC teaching a class. For TC who is still taking classes, data
might be papers/emails written for classes.

* Asking TC to contract with faculty, TAs, and MTs as appropriate a plan for improvement
and method of tracking progress of contract. May go to #6 (see below) at any time.

¢ Scheduling peer mediation with successful TC. Observing successful TC teaching and/or
reading TC’s written work as appropriate.

* Asking TC to reflect on progress in writing to solicit response from faculty, TAs, peers,
and MTs as appropriate.

* Ifnecessary, holding a decision-making conference to determine whether to withdraw TC
from classes and/or practicum placements and/or establish alternate work (readings on
professional demeanor, discipline, cultural awareness, planning, etc.; cross-school visits
in and outside cohort group; in-depth writing; other assignments to be determined to fit
individual needs). This measure

* could result in the following:

a). Failing individual courses (3 hours each; a C in each course is required Fall Semester
to continue Spring Semester), or
b). Being denied placement in schools for practicum (s), or
¢). Failing student teaching semester (9 hours), or
d). Passing student teaching but without a letter of reference from MT, US, or faculty, or
e). Passing student teaching with a degree in English Education but without a Georgia
Teaching Certificate, or
f). Receiving an English Education degree without certification, or
g). Being withdrawn from the English Education initial certification program. This
measure requires that the TC select another major in another department at the university.
Each of these interventions may include a set of checkpoints along a timeline agreed upon by
those involved. If no progress in made in an appropriate period of time, #6 will go into effect. If
a school or school district terminates the TC’s placement, the TC may be withdrawn from the
English Education initial certification program without recourse to remediation procedures.
I have read, will abide by the conditions of this contract, and will accept the consequences for
not
meeting the Quality Assurance Contract expectations.
Name (please print)
Signature Date

(Sign two copies. Keep a copy for your files and leave one with your University Contact Person)
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English Education
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Appendix A

English Education Initial Certification Program Policies

Teacher candidates cannot take a course outside the Advanced Professional Education Course
Sequence (APECS) during their year-long initial certification program. All coursework,
including independent studies, must be completed prior to APECS. Course requirements and
fieldwork experiences during the year are demanding, time-consuming, and require teacher
candidates’ full attention. This rule, and the rules that follow, are designed to help teacher
candidates focus on their teaching responsibilities. The English Education initial certification
program has an ethical and professional obligation to students, parents, and schools to provide
fully-prepared teachers whose attention is solely on teaching. From time to time, teacher
candidates take English courses during the summer after student teaching if they have not been
able to complete all eight prior to the APECS year.

1

Teacher candidates cannot work during their full-time Spring student teaching practicums.
Student teaching is a full-time job, approximately 60 hrs/wk, that is even more demanding of
teacher candidates than of in-service teachers. Taking on other jobs that cut into teacher
candidates’ time, energy, and attention will negatively affect the education of scores of students.
1

Teacher candidates may not change placements once mentor teachers have been assigned by the
school district and university unless the English Education Program Director approves the
change. Teachers base their year-long planning on these placements, which are made well in
advance. It would be unethical and unprofessional for the university to make an agreement with a
school-based teacher about a student teaching placement, have that teacher accommodate the
university’s request and anticipate mentoring a teacher candidate, and then withdraw the
placement because a teacher candidate changes preferences later on. Teacher candidates are
encouraged to observe in both a middle and a high school before they select their placements in
the Spring prior to the APECS year to avoid this problem.

1

Teacher candidates are required to teach the equivalent of 4 English classes or 2 out of 3 blocks
during their full-time Spring student teaching practicum. They should not teach more than 4
classes or 2 out of 3 blocks since they need additional time for planning.

1

Teacher candidates cannot teach out of field, and this restriction may include ESOL and Talented
& Gifted classes.

4. Description of the relationship” of the program to the unit’s conceptual framework.
5. Indication of whether the program has a unique set of program assessments and their
relationship of the program’s assessments to the unit’s assessment system.’

2 This response should describe the program’s conceptual framework and indicate how it reflects the unit's
conceptual framework.

3 This response should clarify how the key assessments used in the program are derived from or informed by the
assessment system that the unit will address under NCATE Standard 2.
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Assessment measures for the English Education program adopted by the faculty in October 2001
include the following. (A fuller discussion of these is included in Section VI below in connection
with a description of data collected from each assessment.) They are related to the unit’s
conceptual framework by being correlated to GSTEP criteria. Other assessment methods may be
adopted as appropriate.
1. Instructor-designed assessment of written and oral work in courses (GPA and course
grades) (Addresses BRIDGE Learning Outcomes I, I, III, IV, V, & VI)
2. Praxis II Content and Essay Tests (Addresses BRIDGE learning outcomes, I)
3. Exit portfolio presented by students in the spring and, beginning in Spring 2003
academic year, revised and attached to the BRIDGE. The faculty is working with
GSTEP and the college’s technology staff on this project, and, as soon as the
technology is in place, this assessment method will become an online portfolio that
students can begin as early as Year 2. (Addresses BRIDGE Learning Outcomes I, II,
1L IV, V, & VI)
4. Observations of student teaching performance in schools by mentor teachers and
university supervisors, informal interviews, and document analysis. (Addresses
BRIDGE Learning Outcomes I, I, III, IV, V, & VI)
5. Mentor teacher surveys (see Appendix C) rating student performance with respect to
standards set forth in the School of Teacher Education Quality Assurance Contract
(QAC) (see Appendix D). Note that the QAC incorporates the elements of the
BRIDGE but is targeted more specifically to how the BRIDGE learning outcomes
play out in day-to-day teaching in the secondary English classroom. (Addresses
BRIDGE Learning Outcomes, I, I, III, IV, V, & VI)
6. Self-analysis of teaching performance during student teaching by teacher candidates,
completed after student teaching (see Appendix F). (Addresses BRIDGE Learning
Outcomes I, II, III, IV, V, & VI)
7. Analysis of English courses taken in the College of Arts and Sciences to examine
course content alignment with course content taught in secondary schools and tested
on Praxis II. (Addresses BRIDGE Learning Outcomes I, I1, I1I, IV, V, & VI)

Attach the following contextual information:

1. A program of study that outlines the courses and experiences required for candidates to
complete the program. The program of study must include course titles. (This information
may be provided as an attachment from the college catalog or as a student advisement sheet.)

The English Education program relies heavily on a major in the field of English in the College of
Arts and Sciences for content area knowledge. In addition to taking courses in the English
Department and in related teaching fields (e.g., Linguistics, Comparative Literature), English
Education undergraduate majors take 30 semester hours in the College of Education. Initial
education courses (SPCM 1100 or SPCM 1500, EFND 2030, and EPSY 2020 are taken prior to
admission to the English Education major. In Year 4 of their undergraduate program, these
majors take the following courses in English Education (one of these required courses is taken in
the Reading Department):
Fall Semester (5 courses; 15 semester hours)

ELAN 4400 Teaching as Planning in Context

ELAN 4410 Adolescent Literature

ELAN 4460 Supervised Field Experience in English
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ELAN 4450 Teaching Writing in Secondary Schools
READ 4030 Teaching of Reading
Spring Semester (3 courses, 15 semester hours)
ELAN 4462/6462 Student Teaching Seminar
ELAN 5460 Student Teaching in English Education (9 semester hours)

2

3. Chart with the number of candidates and completers. See Attachment A
4. Chart on program faculty expertise and experience. See Attachment B

(response limited to 6 pages, not including attachments)
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Name of Assessment’

Type or
Form of
Assessment®

When the
Assessment Is
Administered’

Attachments

Assessment

Scoring
Guides/Criteria

Data
Table®

English
classroom.
(Addresses
BRIDGE
Learning
Outcomes, I, 11,
L1V, V, &
VI)

[Assessment of candidate effect on
student learning]

Surveys and
observations of
student teaching
performance in
schools by
mentor teachers
and university
supervisors,
informal
interviews, and
document
analysis.
(Addresses
BRIDGE
Learning
Outcomes I, 11,
L 1V, V, &
VI)

January-April

[Additional assessment that addresses

Portfolio and

April

16
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Name of Assessment’

Type or
Form of
Assessment®

When the
Assessment Is
Administered’

Attachments

Assessment

Scoring
Guides/Criteria

Data
Table®

NCTE standards (required) |

self-analysis of
teaching
performance
during student
teaching by
teacher
candidates,
completed after
student teaching
(see Appendix
F). (Addresses
BRIDGE
Learning
Outcomes I, 11,
L 1V, V, &
VI)

7| [Additional assessment that addresses
NCTE standards (optional) |

8| [Additional assessment that addresses
NCTE standards (optional) |
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O Successful
O Improving
O Struggling
3. Tkeep attention and focus off myself and onto students.
O Successful
O Improving
O Struggling
4. I challenge students at appropriate levels.
O Successful
O Improving
O Struggling
5. Tkeep students actively involved in learning
O Successful
O Improving
O Struggling

Managing/Organizing
1. Ipractice good time management in class. I pace lessons well.
O Successful
O Improving
O Struggling
2. My lessons flow with smooth transitions between activities.
O Successful
O Improving
O Struggling
3. Thave developed an organizational system to keep track of material, dates, etc.
O Successful
O Improving
O Struggling
4. I maintain a disciplined situation in which students are expected to follow classroom rules. Students who wish to learn are not
prevented from doing so.
O Successful
O Improving
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O Struggling

. T'handle paperwork promptly and accurately.

O Successful
O Improving
O Struggling

Supporting Policies of the School

. I know and enforce school and county rules.

O Successful
O Improving
O Struggling
I track student movement in and out of the classroom.
O Successful
O Improving
O Struggling

. I communicate with others in the school (mentor, counselor, administrator, parents) about student problems.

O Successful
O Improving
O Struggling

Behaving Professionally

. Tavoid absences except for illness, emergency situations, and course obligations. I inform the appropriate people and deliver

lesson plans in advance of the absence.
O Successful
O Improving
O Struggling

.1 followed the mentor teacher’s daily schedule and was not tardy.

O Successful
O Improving
O Struggling

. I maintained professional behavior with my MT, students, and other faculty, staff, and administrators.

O Successful
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O Improving
O Struggling
4. 1 maintained even, non-erratic behavior.
O Successful
O Improving
O Struggling
5. T 'am commitment to my students and their learning.
O Successful
O Improving
O Struggling
6. Ireflect on my own personal and professional assets and strive to improve.
O Successful
O Improving
O Struggling
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ASSESSMENT
English Education Initial Certification Program Assessment by Mentor Teachers

All of us who work with teacher candidates in the schools and at the university are well aware that it is impossible to “prepare
them to teach” during one year of coursework and field experiences. However, since you are so important to the success of the initial
certification program, your general assessment of our work during that year is very important.

The following survey is based on English Education’s Quality Assurance Contract that you received at the beginning of the
year. We hope you’ll find the time to complete the survey and return it to us in the enclosed envelope. Please use the final question to
provide us with your thoughts regarding issues not addressed in the remainder of the survey. We thank you for your ongoing
participation in this difficult and rewarding work and welcome your suggestions at any time.

Mentor Teacher name:
Mentor teacher email address:

Key
Beyond Expectations ~ The TC shows consistency in the mastery of this area.
Meets Expectations The TC shows tremendous improvement and growth in this
area, but it will need to be mastered during the first year of teaching.
Below Expectations The TC does not show evidence of attending to this area.

(Please note: Not all TCs will fall in the "beyond expectations" category in all areas at the end of a year. We do not expect them to be
perfect at the end of the student teaching experience!)
Quality Assurance Contract Rubric

Planning

1. Understands student learning goals and plans accordingly.
Beyond Expectations Meets Expectations Below Expectations
2. Submits and revises lesson plans.
Beyond Expectations Meets Expectations Below Expectations
. Chooses appropriate methods.
Beyond Expectations Meets Expectations Below Expectations
. Enacts plans so learning occurs.
Beyond Expectations Meets Expectations Below Expectations
5. Knows subject matter.
Beyond Expectations Meets Expectations Below Expectations
6. Addresses classroom management through careful planning and having policies for student conduct.

(O8]

I
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Beyond Expectations Meets Expectations Below Expectations

Showing Initiative

1. Accepts responsibility for own decisions and actions.
Beyond Expectations Meets Expectations Below Expectations

2. Seeks out and incorporates suggestions for improvement from mentor teacher(s) and university supervisor.
Beyond Expectations Meets Expectations Below Expectations

3. Seeks out a variety of experiences during practicum (attending extracurricular

activities, observing other teachers, attending faculty meetings and parent conferences).
Beyond Expectations Meets Expectations Below Expectations

4. Shows leadership potential.
Beyond Expectations Meets Expectations Below Expectations

Attending to Learners

1. Observes student behavior and adjusts teaching. Is sensitive to differing environments and learning styles that influence
students' learning.

Beyond Expectations Meets Expectations Below Expectations
2. Teaches all students, not just those who respond or demand attention.

Beyond Expectations Meets Expectations Below Expectations
3. Keeps attention and focus off self and onto students.

Beyond Expectations Meets Expectations Below Expectations
4. Challenges students at appropriate levels.

Beyond Expectations Meets Expectations Below Expectations
5. Keeps students actively involved in learning.

Beyond Expectations Meets Expectations Below Expectations

Managing/Organizing
1. Practices good time management in class. Paces lessons well.
Beyond Expectations Meets Expectations Below Expectations
2. Lessons flow with smooth transitions between activities.
Beyond Expectations Meets Expectations Below Expectations
3. Develops an organizational system to keep track of materials, dates, etc.
Beyond Expectations Meets Expectations Below Expectations
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4. Maintains a disciplined situation in which students are expected to follow classroom rules. Students who wish to learn are
not prevented from doing so.

Beyond Expectations Meets Expectations Below Expectations
5. Handles paperwork promptly and accurately.

Beyond Expectations Meets Expectations Below Expectations

Supporting Policies of the School

1. Knows and enforces school and county rules.
Beyond Expectations Meets Expectations Below Expectations

2. Tracks student movements in and out of the classroom.
Beyond Expectations Meets Expectations Below Expectations

3. Communicates with others (mentor teacher, administrator, parents) about student problems.
Beyond Expectations Meets Expectations Below Expectations

Behaving Professionally

1. Avoids absences except for illness, emergency situations, and course obligations. Informs and delivers plans to MT well in
advance of absence.
Beyond Expectations Meets Expectations Below Expectations
2. Follows MT's daily schedule. Is not tardy.
Beyond Expectations Meets Expectations Below Expectations
3. Maintains professional behavior with MT, students, and other faculty, staff, and administrators.
Beyond Expectations Meets Expectations Below Expectations
4. Maintains an even behavior. Is not erratic.
Beyond Expectations Meets Expectations Below Expectations
5. Demonstrates a commitment to students and their learning.
Beyond Expectations Meets Expectations Below Expectations
6. Reflects on his/her own personal and professional assets and strives to improve.
Beyond Expectations Meets Expectations Below Expectations

Other Comments
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ASSESSMENT
University Supervisor Spring Questionnaire about Teacher Candidate
Instructions. Learning to teach is a lifelong process. One year of coursework and field experiences can only be the beginning of that process.
Please complete the following survey, which will help us to understand the strengths and weaknesses of our program in helping the Teacher
Candidate you mentored to begin his or her teaching career with the best preparation possible. The categories for the survey questions are derived
from the GSTEP Framework and Guiding Principles.
For each of the following questions, rate the TC’s preparation on a scale of 1 (low) to 5 (high):
CONTENT AND CURRICULUM
O The TCs know the content he or she is required to teach. 1 2 3 4 5
O The TC has learned a variety of effective teaching methods for teaching English/Language Arts.
1 2 3 4 5

O The TC knows how to help students relate the curriculum to their everyday lives. 1 2 3 4 5
O The TC is familiar with the standards expected of both teachers and students in our field. 1 2 3 4 5
O The TC knows how to use technology to help his or her students learn the domain of English/Language Arts.

1 2 3 4 5
KNOWLEDGE OF STUDENTS AND THEIR LEARNING
O The TC observes student behavior and adjusts his or her teaching. The TC is sensitive to differing environments,
exceptionalities, developmental stages, and learning styles that influence students’ learning. 1 2 3 4 5
O The TC challenges students at appropriate levels. 1 2 3 4 5
O The TC understands the factors in environments in and out of school that influence students’ lives and learning.
1 2 3 4 5
O The TC keeps students actively involved in learning. 1 2 3 4 5
O The TC knows how to work with parents and other caregivers to help support students’ learning.
1 2 3 4 5

LEARNING ENVIRONMENTS

O The TC creates a classroom environment that gives diverse learners equal access to success. 1 2 3 4 5

O The TC establishes high expectations in which students take responsibility for their own learning in both individual and
collaborative settings. 1 2 3 4 5

O The TC practices good time management in class. The TC paces lessons well. 1 2 3 4 5

O The TC’s lessons flow with smooth transitions between activities. 1 2 3 4 5

O The TC has developed an organizational system to keep track of material, dates, etc. 1 2 3 4 5

O The TC maintains a disciplined situation in which students are expected to follow classroom rules. Students who wish to
learn are not prevented from doing so. 1 2 3 4 5

O The TC provides a culturally responsive classroom that builds on all students” home and community knowledge and literacies.
1 2 3 4 5

O The TC handles paperwork promptly and accurately. 1 2 3 4 5
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ASSESSMENT

The TC understands a range of assessment approaches. 1 2 3 4 5
The TC develops appropriate student learning goals from pre-assessment data. 1 2 3 4 5
The TC uses classroom-based assessment methods appropriate to his or her instruction. 1 2 3 4 5

The TC involves students in self-assessment that helps them identify their strengths and needs and helps them set personal
learning goals. 1 2 3 4 5

The TC’s grading procedures are equitable for diverse students. 1 2 3 4 5

The TC uses assessment data to communicate with students, parents, counselors, and other stakeholders about each student’s
progress. 1 2 3 4 5

The TC maintains accurate and up-to-date student records. 1 2 3 4 5

The TC uses assessment data to identify student strengths and needs and to promote student growth.

1 2 3 4 5

PLANNING AND INSTRUCTION

The TC’s instruction is backed by a clear and defensible rationale. 1 2 3 4 5

The TC’s instruction is informed by content standards. 1 2 3 4 5

The TC understands student-learning goals and how to plan accordingly. 1 2 3 4 5
The TC revises her or her teaching in response to students’ performance. 1 2 3 4 5
The TC varies his or her instruction to account for diverse learners. 1 2 3 4 5

The TC chooses appropriate instructional methods and varies them to provide different roles and responsibilities for both
teacher and students. 1 2 3 4 5

The TC works with colleagues in instructional planning. 1 2 3 4 5
PROFESSIONALISM
The TC works to understand the history, ethics, politics, and current events of our field. 1 2 3 4 5
The TC understands the laws he or she needs to know to teach responsibly. 1 2 3 4 5
The TC knows and follows school and district policies. 1 2 3 4 5
The TC systematically reflects on teaching and learning to improve his or her teaching. 1 2 3 4 5
The TC tries to make the school a better place for diverse teachers and students, and tries to maintain high expectations for all
stakeholders in his or her educational community. 1 2 3 4 5
The TC assumes leadership and support roles on our faculty. 1 2 3 4 5
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DATA TABLE
Assessment of Planning and Instruction by Teacher Candidates, University Supervisors, and Mentor Teachers

Instruction backed by rationale

1- LOW 213 4 5-HIGH Totals

Teacher Candidates | 1 316 17 |5 32

University 0 0|17 |10 |15 32

Supervisors

Mentor Teachers 0 114 |13 ]6 24 * 1 No Response
1 4117 [40 |26 88

Instruction informed by content standards

1- LOW 213 4 5-HIGH Totals

Teacher Candidates | 0 213 16 | 11 32
University 0 012 |21 |9 32
Supervisors

Mentor Teachers 0 115 11 |8 25
Totals 0 3110 |48 |28 89

Plans for student-learning goals

1- LOW 213 4 5-HIGH Totals

Teacher Candidates | 0 117 17 |7 32

University 0 017 |13 |12 32

Supervisors

Mentor Teachers 0 3/6 |9 7 25
0 4120 |39 |26 89

Revises in response to students' performance

1-LOW 213 4 5-HIGH Totals

Teacher Candidates | 0 01 16 | 15 32
University 0 0|4 |15 |13 32
Supervisors

Mentor Teachers 0 116 11 |7 25
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0 111 [42 |35 89
Varies instruction for diverse learners
1- LOW 213 |4 |5-HIGH Totals
Teacher Candidates | 0 04 13 |15 32
University 0 1|1 18 |12 32
Supervisors
Mentor Teachers 0 16 11 |7 25
0 11 |42 |34 89
Chooses appropriate instructional methods
1- LOW 213 |4 |5-HIGH Totals
Teacher Candidates | 0 1|1 15 |16 25
University 0 1|3 17 |11 25
Supervisors
Mentor Teachers 0 1|5 |12 ]6 24 * 1 No Response
0 9 144 |33 89
Works with colleagues in instructional planning
1- LOW 213 |4 |5-HIGH Totals
Teacher Candidates | 1 417 10 | 10 24
University 0 012 |12 |17 31 * 1 No Response
Supervisors
Mentor Teachers 1 0j6 |7 |10 24 * 1 No Response
2 4115 |29 |37 87 |

32
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DATA TABLE
Assessment of Students and their Learning by Teacher Candidates, University Supervisors, and Mentor Teachers

Adjusts teaching/sensitive to factors that influence learning

1- LOW 2 |3 4 5-HIGH Totals
Teacher Candidates 1 0 |3 14 14 32
University 0 0 |3 14 14 31 *1 No
Supervisors response
Mentor Teachers 2 |5 13 5 25
1 2 |11 41 33 88
Challenges students at appropriate levels
1- LOW 2 |3 4 5-HIGH Totals
Teacher Candidates | 0 0 |8 18 6 32
University 0 0 |3 17 12 32
Supervisors
Mentor Teachers 0 1 |7 9 6 23 *2 No
response
Totals 0 1 |18 44 24 87
Understands factors inside/ouside the classroom that influences lives/learning
1- LOW 2 |3 4 5-HIGH Totals
Teacher Candidates | 0 0 |3 12 17 32
University 0 0 |0 10 22 32
Supervisors
Mentor Teachers 0 0 |4 14 5 23 *2 No
response
0 0 |7 36 44 87
Keeps students actively involved in learning
1- LOW 2 |3 4 5-HIGH Totals
Teacher Candidates | 0 0 |10 13 9 32
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University 0 0 |7 13 12 32

Supervisors

Mentor Teachers 0 0 |8 12 5 25
0 0 [25 38 26 89
Works with parents and other caregivers to support student learning
1- LOW 2 |3 4 5-HIGH Totals

Teacher Candidates | 0 0 |8 16 8 32

University 0 0 |6 11 15 32

Supervisors

Mentor Teachers 0 3 |5 10 7 25
0 2 119 37 30 88
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Survey of Students’ Coursework

DATA TABLE

2004-2005 Cohort

32 Students

American Literature

African American Fiction

American Colonial Lit

American Lit Since 1865

American Lit to 1865

American Modernism

American Realism

American Renaissance

Asian American Fiction

Contemporary American Lit

Contemporary Ethinc Lit

Multicultural American
Lit

Southern
Lit

American Novel to 1900

Topics in African American Lit

Topics in American Lit

Twentieth Century American Novel

Twentieth Century Poetry

N[ | O W] —

British/European Literature
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Classic Mythology

Chaucer

East Cantral European Lit

Eighteenth Century Literature

English Lit. Since 1700

English Lit to 1700

Medieval Literature

Milton

Modern Irish Lit.

Nineteenth Century British Novel

Old English

Renaissance Drama

Renaissance Literature

Romantic Literature

Seventeenth Century Poetry

Shakespeare |

Shakespeare 11

Twentieth Century British Lit

Twentieth Century British Novel

Twentieth Century British Poetry

Victorian Poetry

Western World Literature

African, Asian and other World Literature

36
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African Literature 1

Introduction to Moderm African Lit

East Asian Literature |

East Asian Literature 11

World Literature I

World Literature 11

W N —| DN =] —

Literary Genres

Children's Literature

Drama

Folklore Studies

Introduction to Fiction

Introduction to Folklore

Literature and Nature

Modern Drama

Poetry

Women in Literature

Film as Literature

NN N W =] Q| | W] N —

Language and Writing

Advanced Composition

American English

Argumentative Writing

English Grammar

History of English Language

DN | =] BN =
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Introduction to Creative Writing

Introduction to English Language

Language and Culture in Classroom

Generative Syntax

Fiction Technique

Article and Essay Workshop

Poetic Technique

Languages of the World

— === NN O oo

Special Topics

Topics in Criticism and Culture

Topics in English Language

Literary Theory

Intro to English Studies

L1&L2 Acquisition and Development

ESOL Grades P-12

ESL Error Analysis

Second Language Acquisition

—| =] | O O N O N

Totals

338
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SECTION III—STANDARDS ASSESSMENT CHART

For each NCTE standard on the chart below, identify the assessment(s) in Section II that address each standard. One assessment may
apply to multiple NCTE standards. In Section IV you will describe these assessments in greater detail and summarize and analyze
candidate results to document that a majority of your candidates are meeting NCTE standards. To save space, the details of the NCTE
standards are not identified here, but are available by clicking on the link to the full set of standards below. The full set of standards
provides more specific information about what should be assessed.

Pedagogical/ APPLICABLE
NCTE STANDARD" Effect on ASSESSMENTS FROM
Content  Professional SECTION II

Student

Knowledge KSp"

Learning'
1.0 Structure of the Basic Program
Candidates follow a specific curriculum and are expected to meet _ L Information is provided in
appropriate performance assessments for preservice English language Section I, Contextual
arts teachers. Information.

2.0 Attitudes for English Language Arts

Through modeling, advisement, instruction, field experiences, assessment of performance, and involvement in professional
organizations, candidates adopt and strengthen professional attitudes needed by English language arts teachers.

2.1 Candidates create an inclusive and supportive learning X#3
environment in which all students can engage in learning.

2.2 Candidates use ELA to help their students become familiar with X#3  x#4
their own and others’ cultures.

10 NCATE will provide a link to the full set of NCTE standards, including indicators/elements/dimensions and supporting explanations.
11 KSD = knowledge, skills, and dispositions.
12 Student learning refers to students in grades 7-12 classrooms and includes creating environments that support learning.

Program Report Form—NCTE 39




Pedagogical/ APPLICABLE
NCTE STANDARD" Effect on ASSESSMENTS FROM
Content  Professional SECTION II
Student
Knowledge KSp"
Learning'
2.3 Candidates demonstrate reflective practice, involvement in _ L x#3  x#4
professional organizations, and collaboration with both faculty and X#6
other candidates.
2.4 Candidate use practices designed to assist students in developing _ L X#3
habits of critical thinking and judgment. X#6
2.5 Candidates make meaningful connections between the ELA _ L _#H3 #6
curriculum and developments in culture, society, and education.
2.6 Candidates engage their students in activities that demonstrate the #5 _#6

role of arts and humanities in learning

3.0 Knowledge of English Language Arts

Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and nonprint media; technology; and

research theory and findings.

3.1 Candidates demonstrate knowledge of, and skills in the use of, the | L #1 #2 #6
English language.

3.2 Candidates demonstrate knowledge of the practices of oral, _ L #5  #6
visual, and written literacy.

3.3 Candidates demonstrate their knowledge of reading processes. #6
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Pedagogical/ APPLICABLE
NCTE STANDARD" Effect on ASSESSMENTS FROM
Content Professional SECTION 11
Student
Knowledge KSp"
Learning'
3.4 Candidates demonstrate knowledge of different composing _ L _#6
processes.
3.5 Candidates demonstrate knowledge of, and uses for, an extensive _ L H#H2 #o
range of literature.
3.6 Candidates demonstrate knowledge of the range and influence of _ L _#4
print and nonprint media and technology in contemporary culture. _#6
3.7 Candidates demonstrate knowledge of research theory and _ L _#4
findings in English language arts. _#6

4.0 Pedagogy for English Language Arts

Candidates acquire and demonstrate the dispositions and skills needed to integrate knowledge of English language arts, students, and

teaching.

4.1 Candidates examine and select resources for instruction such as _ L H#H2 #3 #4
textbooks, other print materials, videos, films, records, and software, _#6

appropriate for supporting the teaching of English language arts.

4.2 Candidates align curriculum goals and teaching strategies with _ L #3 #4

the organization of classroom environments and learning experiences _#6

to promote whole-class, small-group, and individual work.

4.3 Candidates integrate interdisciplinary teaching strategies and _ L #3 #4
materials into the teaching and learning process for students. _#6
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Pedagogical/ APPLICABLE

NCTE STANDARD" Effect on ASSESSMENTS FROM
Content  Professional SECTION II
Student
Knowledge KSp"
Learning'
4.4 Candidates create and sustain learning environments that _ L _#4
promote respect for, and support of, individual differences of _#6

ethnicity, race, language, culture, gender, and ability.

4.5 Candidates engage students often in meaningful discussions for #6
the purposes of interpreting and evaluating ideas presented through
oral, written, and/or visual forms.

4.6 Candidates engage students in critical analysis of different media #2 #6
and communications technologies.

4.7 Candidates engage students in learning experiences that _ L _#4
consistently emphasize varied uses and purposes for language in _#6
communication.

4.8 Candidates engage students in making meaning of texts through #6

personal response.

4.9 Candidates demonstrate that their students can select appropriate _#6
reading strategies that permit access to, and understanding of, a wide
range of print and nonprint texts.

4.10 Candidates integrate assessment consistently into instruction by #4
using a variety of formal and informal assessment activities and _#6
instruments to evaluate processes and products, and creating regular
opportunities to use a variety of ways to interpret and report
assessment methods and results to students, parents, administrators,
and other audiences.
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